
Contents


Section One　Students' Book



To the Students



UNIT 1



Part 1　Narration



Part 2　Coherence (1)



Part 3　Stages of Writing an Academic Paper



Part 4　Short Academic Paper Stage One



UNIT 2



Part 1　Description



Part 2　Coherence (2)



Part 3　Choosing and Limiting a Topic



Part 4　Short Academic Paper Stage Two



UNIT 3



Part 1　Exemplification



Part 2　Academic Style (1)



Part 3　Reading for Information



Part 4　Short Academic Paper Stage Three



UNIT 4



Part 1　Cause and Effect



Part 2　Academic Style (2)



Part 3　Avoiding Plagiarism and Referring to Sources



Part 4　Short Academic Paper Stage Four



UNIT 5



Part 1　Definition



Part 2　Direct Quotations



Part 3　Thesis Statement



Part 4　Short Academic Paper Stage Five



UNIT 6



Part 1　Comparison and Contrast



Part 2　Paraphrasing



Part 3　Introductions and Conclusions



Part 4　Short Academic Paper Stage Six



UNIT 7



Part 1　Classification



Part 2　Summarizing



Part 3　Synthesising Information



Part 4　Short Academic Paper Stage Seven



UNIT 8



Part 1　Putting it All Together



Part 2　Compiling a Bibliography



Part 3　Four Samples



Part 4　Short Academic Paper Stage Eight



﻿References



21世纪英语专业系列教材





英语专业写作教程系列

高级英文写作教程：论文写作

（第二版）

Write to Communicate: Academic Writing

(Second Edition)

冯幼民　编著

















[image: alt]




图书在版编目（CIP）数据






﻿高级英文写作教程：论文写作（第二版）／冯幼民编著．—北京：北京大学出版社，2010.3

﻿（21世纪英语专业系列教材）

﻿ISBN 978-7-301-16885-1





﻿Ⅰ．高…　Ⅱ．冯…　Ⅲ．英语－写作－高等学校－教材　Ⅳ．H315





﻿中国版本图书馆CIP数据核字（2010）第013352号









书　　　名：高级英文写作教程：论文写作（第二版）

著作责任者：冯幼民　编著

责任编辑：汪晓丹

标准书号：ISBN 978-7-301-16885-1/H·2417

出版发行：北京大学出版社

地　　址：北京市海淀区成府路205号　100871

网　　址：http://www.pup.cn

电子邮箱：xdw777@pup.pku.edu.cn

电　　话：邮购部　62752015　发行部　62750672

﻿　　　　　编辑部　62759634　出版部　62754962

印　刷　者：北京飞达印刷有限责任公司

经　销　者：新华书店

﻿　　　　　　850毫米×1168毫米　大32开本　10.375印张　300千字

﻿　　　　　　2002年6月第1版

﻿　　　　　　2010年3月第2版　2011年4月第2次印刷

定　　　价：20.00元



未经许可，不得以任何方式复制或抄袭本书之部分或全部内容。


版权所有，侵权必究　　举报电话：010-62752024


﻿　　　　　　　　　　　电子邮箱：fd@pup.pku.edu.cn



﻿《21世纪英语专业系列教材》编写委员会

（以姓氏笔画排序）

王守仁　王克非　申　丹

刘意青　李　力　胡壮麟

桂诗春　梅德明　程朝翔


﻿修订本说明

今天距2002年本教材首次出版已经过去了整整八年。这八年，我们的国家在政治上、经济上、文化上与世界的融合进一步加深，在国际舞台上的影响力日益增强，其最好的标志就是令全世界惊叹的2008年北京奥运会。受到过本教材些许帮助的许多学生，为上述融合和影响力的提升、为奥运会的成功举办做出了贡献。作为教材的编者和教学实践者，我为此感到十分荣耀。

八年来，编者一直以这套教材为主要蓝本进行着高级英语写作的教学工作，所教授的对象涵盖了英语专业本科三四年级学生、高级英语培训班学生、辅修英语学生、非英语专业研究生。在教学中，我不断发现教材的不足，也不断通过进一步的学习、研究、体会，逐渐丰富着教学内容。近年来，国内外大量的学者、专家又出版发表了众多有关英语高级写作的教材和研究中英文差异的专著、论文，对我更加深入思考并实践如何更好地帮助中国学生提高英语写作能力起到了十分有益的推进作用。

修订本教材的想法，从教材出版后的不久便已经产生。八年来的实践、探索和研究，也都是在为修订工作做各种思想和物质的准备。2008年4月间，修订工作终于启动。经过近两年的精工细作，这个修订本现在完整地呈现在读者面前。

修订版教材保留了原有的体例和基本框架，主要的修改有以下几点。

1．调整内容编排顺序。根据教学实践和体会，对教材各单元、各部分内容作了适当的前后调整，以便更加符合循序渐进、先易后难的规律。

2．调整分析、说明性内容。增加了许多明确而实用的指导性、说明性文字，特别侧重增加了中国学生常见问题的分析和中英文差异的对比，力图帮助中国学生有意识地了解汉语对于英语学习的负面影响，更自觉地运用英语的逻辑和思维方式进行写作。

3．调整范文。保留了在教学中证明比较成功的范文，对其他范文进行了更换，增加了近年来积累的更典型、更具有时代性的范文。

在修订本付梓之际，编者要特别感谢负责审订了初版教材的Frank A. Kretschmer博士。2002年，在初版教材发行后，他主动提出把教材认真仔细通读一遍，标注了文本中存在的一些问题，并对教材的修订提出了中肯的意见和建议。但是，令人痛心的是，Frank于2003年11月因病突然离开了我们和他所热爱的教育事业，使我痛失了一位良师益友。令人略感欣慰的是，Frank今天长眠在北京怀柔水库旁一片风景秀丽的墓地里，默默注视着他热爱的中国和无数受过他教益的中国同事和学生不断努力开展中西文化交流。

当然，为修订版做出最大贡献的，无疑是过去八年多在不同的教学、讨论场合给我启迪和灵感的学生。他们孜孜不倦的学习、钻研精神推动着我不断深入思考、探索英语写作的种种特点、中英文文本之间的种种差异及其形成原因。在讲授、研讨、思索中不断产生的灵感以及由此带来的快乐给我的努力赋予了无穷的意义。

衷心希望本教材的修订本能够给英语写作教学的同行和学生带去更多的帮助和启发。

为了获得更好的教学效果，特向使用本书的授课老师赠送教师参考答案。





国际关系学院

冯幼民　　

2010年2月　于回龙观龙腾苑


﻿2002年第一版“编者的话”
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编写宗旨

在日益融入全球化进程的今天，英语书面交际能力在对外交流中占据着越来越重要的地位。这种重要性表现在对书面交际的需求日益增加、对写作能力的要求日益提高两个方面。高层次的书面交流，不仅要求使用语法正确、句子通顺、结构完整的英语表达思想，更重要的是要从中西文化差异、思维方式差异和表达习惯差异的角度出发，学会针对不同对象和目标，运用不同的语言达到交际和沟通的目的。

2000年4月颁布的《高等学校英语专业英语教学大纲》对本科生大三（六级）、大四（八级）的英语写作能力提出了明确而量化的要求，还对毕业论文提出了3000—5000个英语单词的长度要求。与此同时，近年英语专业八级统测的作文题目越来越向测试学生使用英语表达创造性思维的方向发展。

全球化发展大环境的需求和《教学大纲》对英语写作提出的新要求，从两个不同侧面为二十一世纪高级英语写作教学指明了方向。我们认为，英语专业高级写作教学的基本任务和目标，应该是帮助学生了解中西方思维、表达方式的差异，学会使用西方人更习惯因而更容易接受的方式表达思想，成功而有创造性地进行书面交流。这套教材，就是在这样的方针指导下编写完成的。

结构和内容

本教材分为《实用写作》和《论文写作》，每册八个单元，分别供英语专业高年级各一个学期（每周二学时）使用，也可供非英语专业的研究生学习使用。教材配有完备的教师手册。

教材的开篇是写给学生的全方位指导性介绍“To the Students”。文章首先区分了书写技能和交际性写作的不同概念，指出本教材的目的是培养英语交际性写作能力。第二部分简单讨论了交际性写作所需要考虑的若干因素：交际目的，交际对象的年龄、教育背景、知识水平，以及由前述各种因素决定的语言形式等。第三部分提出了英语写作的四个特点：线性的说理结构、篇章或段落的清晰主题、以段落为单位的思维组织、平行结构的广泛运用。当然，这四个特点远不是英语写作的全部特点，但它们是在中文背景下学习英语所必需深入了解的重要特点。第四部分讨论了写作过程的八个步骤：选题、组织材料、确定主题、拟定大纲、撰写初稿、修改编辑、补充完善、正式提交。第五部分叙述了本教程的培养目标，即实事求是地培养交际性写作能力，不探讨文学创作的方法。最后一部分简单介绍了两册教材的编写结构：每册教材均含八个单元，每单元各有四个部分，形成纵贯八个单元的四个线条，分别介绍或训练各类文种、写作微技能、写作过程等，并紧扣《教学大纲》对六级、八级的写作要求，训练学生撰写1500—3000英语单词的小论文，为写好毕业论文奠定坚实的基础。

《论文写作》分册每单元四个部分的内容安排如下：

第一部分（从第一单元到第七单元）介绍一种论述方法。这些论述方法包括：叙述、描述、举例、因果关系、定义、比较对比、分类。每一种论述方法均提供若干篇范文，通过分析它们的框架结构、组织形式和语言特点，再通过实际练习，帮助学生掌握各种论述方法的写作。在讨论这些论述方法时，编者多次强调，尽管各种论述方法可以自成体系，但在一篇完整的文章、特别是较长的论文中，上述七种论述方法中的若干种会根据论述的需要配合运用，以达到文章的目的。

第二部分（从第一单元到第八单元）分主题讨论了学术论文写作中需要注意的一些关键问题，并提供了足够的例子和练习。这些问题包括：英语衔接手段、学术论文的基本风格要求、运用学术文献（包括直接引用、解释性说明和概括性说明）以及标注方式、编写参考文献表等。在讨论借用现有学术成果时，特别强调了应避免故意或非故意的抄袭现象，并详细介绍了避免抄袭的各种方法。

第三部分（从第一单元到第七单元）在《实用写作》分册分别讨论写作步骤的基础上，从学术论文的高度谈论不同的步骤，并特别突出了选题、搜集资料、积累资料、撰写主题句、撰写文章开头和结尾，综合运用学术成果等的重要步骤，帮助学生解决学术论文写作中的控制性难题。

第四部分步步深入地引导学生完成长度为3000英文单词的课程学术论文，并结合每个单元的主题，提出具体而详细的指导意见，直到学生顺利地完成课程论文。

教材第八单元的第一、三部分的内容与其他七个单元有所区别。第八单元的第一部分整体介绍了一篇学术论文的构思、准备和写作过程；第三部分提供了四篇不同类型的学术论文。这些范文内容各异，且使用了不同的标注方式，是本课程学生很好的学习材料。另外需要说明，由于第八单元不包含需要学生完成的具体任务，所以教师用书部分不包括第八单元的内容。

教材的使用

编者希望通过每单元四个部分的相互作用，从一个新的角度和高度训练学生的高级写作能力，并把学生写作的注意力从过级考试转移到实际交流上来。同时，教材总结了传统的“写作成果教学法”的利与弊，借鉴了两种新的写作教学法：“写作过程教学法”和“写作体裁教学法”的长处，根据不同的任务和情况，灵活有机地分别或合成使用三种教学方式指导实际课堂教学。

另外，编者建议，使用本教材应该注意两个重点。一是教材内容本身，特别要注重培养学生掌握符合英语习惯的篇章结构和表达方式；二是对学生作文的批改和课堂讲评。教材中设计了许多有针对性的写作任务。学生完成这些任务后，建议教师从篇章结构、逻辑思维、语言连贯、选词得当等方面进行课堂讲评，让学生了解怎样从宏观和微观两方面体现英语表达的习惯，提高书面交际的能力与效果。

鸣谢

本书的原型形成于1998年8月—1999年2月。当时我在英国萨里大学语言研究中心研修高级英语写作理论与教学实践。中心主任Glenn Fulcher博士、我的导师Smiljka Gee女士和中心的高级英语教师Isobel Rainey女士等为本书的理论指导、结构安排、内容选择提出了大量宝贵的建议，使编者能够在短短的进修过程中完成初稿，并于1999年9月在国际关系学院英语系本科三年级投入使用。在此，谨对他们表示衷心的感谢。可以说，没有他们的帮助，就没有这套教材。

1999年9月到2001年7月期间，该教材在国际关系学院英语系1997、1998两个年级的学生中使用。由于师生双方的共同努力，取得了明显的教学效果，同时也获得了大量的经验教训。所以在此特别感谢这两个年级所有学生的学习热情、钻研精神和坦率批评。他们提出的许多意见与建议已经成为新教材的重要组成部分。他们的优秀习作和典型错误，也大大丰富了本书的内容。

特别要郑重感谢的是本教材主审Frank A. Kretschmer博士。他不仅通读了全部书稿，从结构、文字、内容上提出了难以胜数的修改意见，更为教材提供了大量精彩而实用的例子和评论。

最后也要感谢国内外同行前辈在英语写作教学领域做出的不懈努力，特别是国内同行近年在写作领域做出的种种贡献。教材最后列出的书目只是编者使用的参考书的一部分。本书选用了这些参考书中的一些内容，在这里一并表示感谢。

由于更多地从课堂教学实用性的角度考虑，本书对许多问题，只是点到为止，没有深入展开。恳请同行和专家不吝金言，以期本书的进一步完善。
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Section One


►►► Students' Book





To the Students

The following pages explain the purpose of this course book in terms of writing, the theory behind it, and the concrete steps you may take to fulfil the goals and targets set for the mastery of a number of advanced writing skills.

Mechanical and Communicative Writing

Can you recall the first time you ever held a pen in hand to draw and scribble as a child? Can you recall the first time you were taught to write your own name and the Arabic numerals? Can you remember how much effort you had to exert just to hold the pen properly? Most of you would probably say that these events happened when you were around 2 or 3 years of age, well before you started school. Immature as this kind of drawing and scribbling may seem now, it was, however, the beginning of the act of writing from which all your subsequent writing skills grew.

As soon as you entered primary school, where many exercises and much homework come in a written form, writing became more important. We write in order to remember new characters, to train and exercise handwriting, and to learn grammatical structures. But if we think more carefully, we realize that the first few years of writing experience are confined to the mechanism of writing, more for the purpose of mastering the writing system of the Chinese language than generating meaningful sentences or paragraphs.

We repeat the same process of mechanical writing when we start to learn English, as English has a different writing system. That is why we copied English alphabet letters, words, and sentences when we started to learn English: we trained our hand to spell.

However, writing has another and more important aspect. We all know that languages exist for one single reason—communication—which, we believe, should also be the ultimate purpose of all language learning and teaching. We should always keep in mind that all the reading, speaking, listening and writing we do in order to master English has the final purpose of communicating with other English users. As students, you might have found this aspect of language learning remote, because you work to pass one examination after another. But I hope that deep in your heart, you do not lose sight of the ultimate goal: to communicate successfully in English. This is also the reason I have titled this course book Write to Communicate.

Further examination of the concept of communication tells us that communication exists in two forms: oral and written. The purpose of this course book is to teach you how to communicate more fluently and successfully in English in the written form. We shall always remember that everything we do in this course will contribute to a proficiency of communication in English on paper.

Factors Concerning Written Communication

In the same vein, we know that communication has two directions: give and take. We take in information when we read and list en—passive forms of communication that require the ability to recognise and understand written and oral messages from different sources. We give out information, on the other hand, when we speak and write—active forms of communication that require the ability to create grammatical, logical, and meaningful sentences or paragraphs so that our audience understands us.

Looking more closely at this active form of communication, we then realize that speaking and writing are different in many ways. When we speak, we usually speak directly to an audience. Whether it is to one person or to a group of persons, whether it is face to face or over the telephone, this communication is mostly instantaneous give and take. If for any reason the hearers fail to understand the message, they may interrupt and ask questions. We as speakers then explain and clarify on the spot anything that is unclear. We also, in speaking before an audience, help the communication with gestures, different tones of voice, and facial expressions; whereas in the case of written communication, all writing is completed before any real communication happens. When communication does take place, we are usually not there to explain or clarify. Compared with a spoken message, a written message has to be clearer, more accurate, and easier to understand.

The audience is another factor that makes writing generally more demanding than speaking. When we speak, we see the audience before us, and we adjust our language accordingly. For example, when we talk to a child, we try to speak slowly, using simple words and sentences; when we talk with our friends, we use an everyday conversational style which is casual and in most cases informal; and when we converse with those more senior in age or position, we employ a more formal and respectful style of language. On the other hand, when we write, we do not always know even in broad terms who our readers will be, when they will read our communication, nor how they may react.

Indeed, writing tends to be less difficult when we know the readers personally, the time the reading activity is likely to happen, and how they may react. When we write to our family, for example, we can readily choose the appropriate form of language, in addition to how much explanation or background is needed for them to understand the message.

But we as writers do not always have this information for other readers. If, for instance, we write an article for a newspaper or journal about our opinion or findings in our research, we usually neither know the readers personally nor the time the reading activity will take place. Usually both the potential readers and the writers have much less shared knowledge, with the result that we as writers may have difficulty assuming how much explanation is necessary for the readers. If the readers do not understand, the communication fails: our efforts are wasted.

In order to make our written communication a success, therefore, we need to think carefully before as well as during the process of writing. We need to determine first of all the purpose of our written communication. What do we want to communicate? Why are we writing and how? With a clear purpose in mind, we will then try to envisage our potential readers. What kind of readers do we expect? What is their age? What is their educational background? How much would they generally know about our chosen topic? We also need to decide what form of language will best serve our purpose with regard to our topic and our readers. We can only be certain of the success of communication if we always keep in mind our purpose, our audience, and the requirement of the appropriate form of language.

Some Important Features of English Writing

Every student is probably already aware that English is different from Chinese in many ways. To achieve success in English writing, understanding these differences is imperative. For the purpose of this course, we will briefly discuss the following important features of English writing:

1. English prefers a linear thought structure. Rather than the Chinese preference for approaching an issue from two or even more angles, an English essay, particularly a short one, usually discusses only one aspect of the issue in question. The logical development of an English essay usually forms a straight line, sticking to one side of the discussion, without mentioning a second side.

2. English is a writer-responsible language. As such, English writers, especially outside of the field of literature, prefer to express their central idea clearly in the beginning so that the readers understand this idea without a mistake. Therefore, an essay would usually start with the central idea, and a paragraph would usually begin with a topic sentence. The central idea or the topic sentence is then supported by details, arguments and examples in linear logical development to ensure that the idea is driven home.

﻿3. In English, the paragraph is the basic unit of ideas. In other words, one paragraph usually expresses one complete idea, beginning with the topic sentence and supported by details and examples. If a new idea is to be introduced, a separate paragraph is written.

4. English uses parallel structure so extensively that it is found almost everywhere in English writing. A sentence may contain a parallel structure of nouns or verbs; a paragraph may contain a few sentences with similar structures; an essay may contain several paragraphs parallel in structure and meaning; a book may contain a number of units parallel in structure or organization. Among these parallel structures, the phenomenon of Set of Three seems to stand out more prominently. Three nouns or adjectives are used to enforce the meaning, three examples are provided to prove a point, three paragraphs are written to support the central idea, and three parts together form a complete essay.

The above are only four of the many special features that learners of English with a Chinese background should pay special attention to. Only when they thoroughly understand these differences and the ramifications and automatically apply these rules will their English writing begin to sound natural and idiomatic.

The Process of Writing

How do people write? At first sight, this might seem an innocent question. You all have experience writing in both Chinese and English and certainly have some idea of how to write. However, we cannot claim that we all understand the more effective and efficient processes of writing. Linguists have found, through careful research, that writing is a complex process, and that different writers use different approaches. In spite of the apparent differences, a pattern of the writing process has emerged after careful research into the approaches of many good writers. This may be explained in the following steps.

Stage One: Choosing a Topic

You might find this stage surprising. Aren't we always given a topic, or a few topics to choose from? Yes, this may be quite true for students in a traditional classroom, but it is not always true in the real world. In both life and career, people often encounter occasions that require some kind of writing. For example, almost every literate person writes letters. Although we do not give titles to letters as a rule, they tend to have a central topic. Similarly, when we try to find a job, we need to write letters of application, which also contain a central purpose—the best presentation of one's experience and potential towards the success of the application. More importantly, however, when we have completed a research project and decide to publish our findings, we need to decide how to compose our ideas for the best possible results. As a matter of fact, whether a piece of writing is good enough to achieve the intended purpose depends heavily on the proper choice of the topic, its general direction, and its organization.

This course book will give you freedom in choosing your own topics. It is hoped that this will not only increase your interest in your writing tasks, but will also aid you in acquiring the skill of deciding on an appropriate topic in terms of its direction, scope, and size.

Stage Two: Generating Ideas

As soon as we have decided upon a topic and our purpose in writing about it, we should start to generate ideas, a step that helps us to think of as many ideas as possible around the topic. The generation of ideas takes different forms. In some cases, if the writer intends to write a fairly short piece on a topic about which s/he has good knowledge, brainstorming can create ideas. In practice, the writer sets aside a period of time to think of ideas for the writing, jotting them down on paper for further consideration. More frequently, however, a certain amount of research work will be necessary to generate ideas, especially when the writer intends to write extensively on an academic topic. Depending on the size of the task, this step may take anywhere from a few minutes to several months or even longer.

The process of research achieves three purposes. One is to help you to determine what others have already done in the area. The second is to acquire the basic methods of research. The third is to generate ideas. By the end of the research stage, you will have clearer ideas as well as a rough plan for your paper.

Stage Three: Finalizing the Topic

According to research results, students usually need to adjust, modify or even change their topics. Based on their research findings, students may attempt to form a tentative thesis statement and determine whether the materials will support it. If the material does, the writer moves on to the next stage. If the material does not, the writer has two choices: to dig deeper into research, or to change the thesis statement based on the material available—usually the most sensible choice under the circumstances.

Stage Four: Writing an Outline

A clear outline helps to organise the material logically. The outline is a framework that lists the ideas in the order in which you will discuss them. Each part should be headed by a short title, which is followed by a topic sentence. This framework will serve as the roadmap for the next stage.

Stage Five: Writing the First Draft

Now comes the time to write a first draft. Writers generally try to follow the outline closely while developing each idea fully. If new ideas appear at this stage, they are jotted down for later incorporation and development. If there are too many new ideas for the framework to contain, one needs to return to Stage Four and restart with a fresh outline. This, however, is the stage where a change of mind most often occurs, and therefore an open mind for new ideas is important.

The writer would also, at this stage, concentrate more on the development of ideas than on the correctness of grammar, spelling, and other surface features—a task for the editing and proofreading stage. After finishing the first draft, the writer usually sets it aside for a time, a number of hours or days according to time limits. This creates a distance between the writer and the writing so that when the time comes to re-read the draft, the rereading is done more objectively and cool-headedly.

Stage Six: Revising

Revision is perhaps the most important stage of writing: it is here that all aspects of the paper—final order of parts, word choice, grammar, style—are determined. No writer expects to write clearly and satisfactorily the first time around: good writing is the result of repeated revision. Indeed, it is usually the good writer who finds that many parts of the first draft are unsatisfying. Some of the ideas may not have been adequately developed, while other ideas may have failed to support the thesis. A number of new ideas illustrating the arguments even better may have appeared. In the process of revision, the writer may also return to do more research, thinking, and organising. As a result, by the time the second draft is finished, it is usually quite different in terms of organisation and presentation of ideas. Even the central idea may have been adjusted because of new materials and facts gathered from research. One must be reasonable however: revision is a never-ending process. The time must come when you consider the work to be as good as you can make it.

Stage Seven: Editing, Proofreading and Supplementing

We must also make the distinction between revision, editing, and proofreading. When we talk about revision, we are mainly concerned with the overall organisation, the content, and the message of a piece of writing; when we talk about editing, we concentrate on the sentence and paragraph level of the composition, checking the unity, logic, and cohesion; when we talk about proofreading, we then mean the more technical aspects: spelling, punctuation, and text layout. Each step has its special purpose. These purposes combine to create a complete and well-rounded piece of writing.

At the same time, the peripheral components of a paper, such as a front cover, an abstract, a table of contents, and a bibliography are prepared to pave way for the final product.

﻿Stage Eight: Publishing

When we are finally convinced that the paper is well organised, well presented, and neatly printed, we "publish" it, that is, to submit it to the intended reader. When the readers read the paper and react to it, the communication purpose is realized.

Writing, as we see it, is a complex and recursive process. The different stages of researching, planning, drafting, revising, and editing are all important towards the target of a good final product. We hope to foster this writing process throughout this course book so that you may master an effective approach to the writing process.

Goals and Targets

Before we discuss goals and targets for this writing course, we will first examine different types of writing for different purposes. In daily life, we encounter at least two different categories of writing: (1) writing for entertainment (creative writing, such as novels, stories and poems), and (2) writing for information (formal or expository prose, such as research papers and news reports). If we consider the social aspects of writing, classification falls under headings of informal writing, semi-formal writing and formal writing. If we consider the different natures of writing, we may then find that novels and stories require creative power because the creation of characters, plots, and images requires imagination, whereas research papers and business communication require analytical skills. So, in the field of writing, creativity and analytical skills both have their roles.

﻿However, many students, unaware of different types and purposes of writing, tend to think of writing only in the form of novels and poems, and lose confidence at the beginning of an advanced writing course. They wish to write in English as nicely as Mark Twain, Ernest Hemingway, or Winston Churchill. They aspire to follow the example of ancient Chinese writers who never rested until they found the most catching turn of phrase. They fear that they do not have the imaginative power or creative thinking of these famous writers, that they make too many grammar mistakes, and that they have nothing interesting or profound to say. This negative mindset can be extremely harmful.

To overcome the lack of confidence, we need to look at the concept of writing from a fresh angle, rein in our ambitions, treat ourselves as ordinary communicators and start from the most essential function of language: communication. As long as we master the skills of successful communication in our life and career, we can regard ourselves as successful writers.

We have thus pragmatically set communication as the target of this course book. We will train the learners how to write clearly, accurately, and logically, with the emphasis on effective presentation of facts and opinions rather than creativeness or imagination.

Course Book Organisation

The course book is in two volumes.

Book One　Practical Writing, consisting of eight units, focuses on the more basic modes, skills, and processes of general English writing. Each unit contains four parts.

﻿● Part 1　concentrates on various selected forms of written communication, mainly different types of formal or business communication.

● Part 2　concentrates on the basic features of good English writing. Topics such as choice of words, consistency in tense, person, and number, and use of parallel structure, etc., will be discussed, modelled, and practised.

● Part 3　concentrates on the processes of writing. The different steps of writing with a clear purpose and specific audience in mind will be discussed and practised.

● Part 4　leads the learners step by step through the process of writing a short formal essay of 1,500 words. This is the most important writing task for Book One. Students are required to integrate the appropriate writing skills into this comparatively long piece of writing.

Book Two　Academic Writing, also has eight units, each consisting of four parts, and focuses on writing an academic paper.

● Part 1 (Units 1—7)　discusses the different modes of supporting the central topic or idea. Narration, description, definition, exemplification, cause and effect, comparison and contrast, classification, etc., will be modelled, discussed, and practised in turn. Although separate parts are devoted to each, it would be helpful to remember that while these modes may stand alone as a complete passage or composition, in a longer piece of writing, different modes will combine to achieve the desired purpose.

● Part 2 (Units 1—8)　deals also with the features of good English writing, but with an emphasis on academic style. Such topics as coherence, academic style, using source materials, giving credits, and compiling a bibliography are discussed and practised.

● Part 3 (Units 1—7)　also discusses the processes of writing, with the emphasis on the processes of writing an academic paper. All necessary steps such as reading for information, referring to sources, writing an outline, preparing introductions and conclusions, and incorporating outside resources, etc., will be discussed and practised.

● Part 4 (Units 1—8)　guides the students through all the necessary steps of writing a 3,000-word term paper on a topic of academic interest. Having completed a 1,500-word essay, students are now required to write an even longer paper to practise the necessary skills of selecting a topic, organizing the ideas in good logic and explaining these ideas in idiomatic, fluent and standard English.

For Parts 1 and 3 in Unit 8, five sample academic papers are provided as models. Part 1 analyses the entire process a student writer employs to complete a research paper. Part 3 provides four academic papers as examples. It is hoped that these models will better illustrate for the students the process of writing, the overall organization, and the layout of an academic research paper.





Let us hope that we will all find the course a rewarding experience and the course book a helpful resource. In the duration of this course, any opinions and suggestions will be most welcome and highly valued. It is hoped that close co-operation between users of this course book, be they teachers or learners, will make advanced English writing a successful and meaningful learning experience.


UNIT 1

Part 1　Narration

Same as in other languages, the English language uses a variety of logical modes to support the development of ideas, beliefs, and arguments. Among the most important modes of such development we find "narration," "description," "exemplification," "cause and effect," "definition," "comparison and contrast," and "classification."

In course books on writing, these modes of development are almost always discussed separately, for the sake of convenience. However, an important concept all students must keep in mind is: these modes of development almost never appear alone in writing. Usually, one mode, for example, cause and effect, forms a framework to dominate a piece of writing. Under this framework, the writer may tell stories (narration), provide examples (exemplification), and categorize different situations (classification). In a long piece of writing, it is usually the case that four or even five different modes of development play the main role in various parts, each supported by a number of other modes in turn. The choice and arrangement of these different modes of support depend on the purpose, nature, and organisation of the piece of writing concerned.

As a start for this academic writing course, we have chosen narration, which, by definition, means story telling. Story telling is probably the most frequent verbal activity for any person. When one is small, one listens to stories told by their elders; when one grows up, one trades stories with friends and colleagues; and when one becomes a parent, one tells stories to the younger generation. Therefore, among the different modes of development, narration is probably the most common mode appearing, among other places, in novels, stories, biographies, diaries, and news reports.

Two factors influence the effect of narration: time sequence and point of view. Any story happens with a time order. Therefore, most stories appear in the chronological order. However, if the writer wishes to highlight a certain incident, he or she may alter the time order. Similarly, any story is told by a person, and different persons usually have different stands and view points. So, an account of the same event will usually differ when told by different people. The choice of emphasis, tone, sentence structure and vocabulary may strongly affect the overtone of the story to achieve a different effect.

The following tasks will highlight a few important aspects of narration.

Task 1
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 Read the following two narrations carefully and discuss how the authors develop the story in each case. Notice that both stories contain paragraphs that are mainly descriptive. Identify the descriptive paragraphs.
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 Story One

A Day's Wait

Earnest Hemingway

1. He came into the room to shut the windows while we were still in bed and I saw he looked ill. He was shivering, his face was white, and he walked slowly as though it ached to move.

2. "What's the matter, Schatz?"

3. "I've got a headache."

4. "You'd better go back to bed."

5. "No, I'm all right."

6. "You go to bed. I'll see you when I'm dressed."

7. But when I came downstairs he was dressed, sitting by the fire, looking a very sick and miserable boy of nine years. When I put my hand on his forehead I knew he had a fever.

8. "You go up to bed," I said, "You're sick."

9. "I'm all right," he said.

10. When the doctor came he took the boy's temperature.

11. "What is it?" I asked him.

12. "One hundred and two."

13. Downstairs, the doctor left three different medicines in different colored capsules with instructions for giving them. One was to bring down the fever, another a purgative, the third to overcome an acid condition. The germs of influenza can only exist in an acid condition, he explained. He seemed to know all about influenza and said there was nothing to worry about if the fever did not go above one hundred and four degrees. This was a light epidemic of flu and there was no danger if you avoided pneumonia.

14. Back in the room I wrote the boy's temperature down and made a note of the time to give the various capsules.

15. "Do you want me to read to you?"

16. "All right, if you want to," said the boy. His face was very white and there were dark areas under his eyes. He lay still in the bed and seemed very detached from what was going on.

17. I read aloud from Howard Pyle's Book of Pirates; but I could see he was not following what I was reading.

18. "How do you feel, Schatz?" I asked him.

19. "Just the same, so far," he said.

﻿20. I sat at the foot of the bed and read to myself while I waited for it to be time to give another capsule. It would have been natural for him to go to sleep, but when I looked up he was looking at the foot of the bed, looking very strangely.

21. "Why don't you try to sleep? I'll wake you up for the medicine."

22. "I'd rather stay awake."

23. After a while he said to me, "You don't have to stay here with me, Papa, if it bothers you."

24. "It doesn't bother me."

25. "No, I mean you don't have to stay if it's going to bother you."

26. I thought perhaps he was a little lightheaded and after giving him the prescribed capsules at eleven o'clock I went out for a while.

27. It was a bright, cold day, the ground covered with a sleet that had frozen so that it seemed as if all the bare trees, the bushes, the cut brush and all the grass and the bare ground had been varnished with ice. I took the young Irish setter for a walk up the road and along the frozen creek, but it was difficult to stand or walk on the glassy surface and the red dog slipped and slithered and I fell twice, hard, once dropping my gun and having it slide away over the ice.

28. We flushed a covey of quail under a high clay bank with overhanging brush and I killed two as they went out of sight over the top of the bank. Some of the covey lit in trees, but most of them scattered into brush piles and it was necessary to jump on the ice-coated mounds of brush several times before they would flush. Coming out while you were poised unsteadily on the icy, springy brush they made difficult shooting and I killed two, missed five, and started back, pleased to have found a covey close to the house and happy there were so many left to find on another day.

29. At the house they said the boy had refused to let anyone come into the room.

30. "You can't come in," he said. "You mustn't get what I have."

31. I went up to him and found him in exactly the position I had left him, white-faced, but with the tops of the cheeks flushed by the fever, staring still, as he had stared, at the foot of the bed.

32. I took his temperature.

33. "What is it?"

34. "Something like a hundred," I said. It was one hundred and two and four tenths.

35. "Your temperature is all right," I said. "It's nothing to worry about."

36. "I don't worry," he said, "but I can't keep from thinking."

37. "Don't think," I said. "Just take it easy."

38. "I'm taking it easy," he said and looked straight ahead. He was evidently holding tight onto himself about something.

﻿39. "Take this with water."

40. "Do you think it will do any good?"

41. "Of course it will."

42. I sat down and opened the Pirate book and commenced to read, but I could see he was not following, so I stopped.

43. "About what time do you think I'm going to die?" he asked.

44. "What?"

45. "About how long will it be before I die?"

46. "You aren't going to die. What's the matter with you?"

47. "Oh, yes, I am. I heard him say a hundred and two."

48. "People don't die with a fever of a hundred and two. That's a silly way to talk."

49. "I know they do. At school in France the boys told me you can't live with forty-four degrees. I've got a hundred and two."

50. He had been waiting to die all day, ever since nine o'clock in the morning.

51. "You poor Schatz," I said. "Poor old Schatz. It's like miles and kilometers. You aren't going to die. That's a different thermometer. On that thermometer thirty-seven is normal. On this kind it's ninety-eight."

52. "Are you sure?"

﻿53. "Absolutely," I said. "It's like miles and kilometers. You know, like how many kilometers we make when we do seventy miles in the car?"

54. "Oh," he said.

55. But his gaze at the foot of the bed relaxed slowly. The hold over himself relaxed too, finally, and the next day it was very slack and he cried very easily at little things that were of no importance.
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 Story Two

The Candle

1. The scene: a dank shed ringed by barbed wire in Si Ringo Ringo, a Japanese concentration camp on the east coast of Sumatra. Outside, the tropical sun blazed by day and a huge moon filled the fantastically starry sky by night. Inside the shed, perpetual darkness.

2. There were people living in that shed. No, "living" is the wrong word. We were packed away there. Sometimes we could see beyond us little sparks, as sun or moon flashed on patches of barbed wire that hadn't rusted over the years.

3. For it had been years now—or was it decades? We were too sick and too weak to care. In the beginning, we thought about such things as the day or the hour. Now, eternity.

﻿4. Beside us and in front of us, men died—from hunger, from disease, from the ebbing of the last ray of hope. We had long stopped believing in the end of the war, in liberation. We lived in a stupor, blunted, with only one remaining passion that flew at our throats like a wild animal: hunger. Except when someone caught a snake or a rat, we starved.

5. There was, however, one man in the camp who still had something to eat. A candle. Of course, he had not originally thought of it as food—a normal person doesn't eat candle wax. But if all you saw around you were emaciated bodies (in which you recognized yourself), you, too, would not underestimate the value of this candle.

6. When he couldn't stand the torture of hunger anymore, the prisoner would carefully take the candle from its hiding place, a crumpled little suitcase, and nibble at it. He didn't eat it all. He looked upon the candle as his last resort. One day, when everyone was utterly mad with hunger, he would need it.

7. To me, his friend, he had promised a small piece. So I watched him and his suitcase day and night. It became my life's task to see to it that in the end he would not eat the entire candle by himself.

8. One evening, after counting the notches he'd made in a beam, another prisoner mentioned that it was Christmas. In a flat, toneless voice, he said, "Next Christmas we'll be home." A few of us nodded, most didn't react at all. Who could still cling to that idea?

﻿9. Then someone else said something very strange: "When it is Christmas, the candles burn and there are bells ringing." His words were barely audible, as if they came from an immense distance and a deep, deep past. To most of us, the remark had no meaning whatsoever; it referred to something completely out of our existence.

10. It was already very late, and we lay on our boards, each with his thoughts—or, more accurately, with no thoughts. Then my friend became restless. He crept toward his suitcase and took out the candle. I could see its whiteness clearly in the dark. He is going to eat it, I thought. If only he won't forget me.

11. He put the candle on his plank bed. What now? He went outside, where our captors kept a fire smoldering. Then he returned, carrying a burning chip. This little flare wandered through the shed like a ghost. When my friend reached his place, he took the chip, and he lit his candle.

12. The candle stood on his bed, and it burned.

13. No one said a word, but soon one shadow after another slipped closer. Silently these half-naked men with sunken cheeks and eyes full of hunger formed a circle around the burning candle.

14. One by one they came forward, the vicar and the parson, too. You couldn't tell that's what they were, for they were merely two more wasted figures, but we knew.

15. "It's Christmas," said the parson in a husky voice. "The Light shines in darkness."

﻿16. Then the vicar said, "And the darkness overcame it not."

17. You can find it in the Gospel according to St. John. But that night, around that candle, it was not some written word from centuries ago. It was living reality, a message for each of us.

18. For the light shone in the darkness. And the darkness didn't conquer it. We knew this not because we reasoned it out at the time, but because we felt it, silently, around the piercing flame.

19. That candle was whiter and more slender than any I have seen since. And in the flame (though I'm sure I can never describe it, not really—it was a secret we shared with the Christ-Child) we saw things that were not of this world. We were deep in the swamps and the jungle, but now we heard the bronze sound of a thousand bells ringing and a choir of angels singing for us. Yes, I am perfectly sure—I have over a hundred witnesses. Most of them can't speak anymore; they are no longer here, but that doesn't mean they don't know.

20. The candle burned higher and higher, even more pointed, until it touched the very roof of the dark shed, and then it went on, reaching to the stars. Everything became full of light. Not one of us ever saw so much light again.

21. We were free, and uplifted, and we were not hungry.

22. Now someone softly said, "Next Christmas, we'll be home," and this time we knew it was true. For the light itself had given us this message—it was written in the Christmas flame in fiery letters. You can believe it or not; I saw it myself.

23. The candle burned all night (yes, I know there is not a candle in the world that can burn so long and so high), and when morning came, we sang. Now we know that there was a home waiting for each of us.

24. And there was. Some of us went home before the next Christmas. The others? Well, they went home as well. I helped to lay them down in the earth behind our camp, a dry spot in the swamp, but when they died, their eyes were not as dim as before. They were filled with light, our candle's light, the Light that the darkness did not conquer.

Task 2
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 Depending on the point of view and attitude of the writer or of the organization the writer represents, one incident can lead to stories of different angles, tones and effects.

The following two news stories are about the same event: the president of International Olympic Committee (IOC) Jacques Rogge meeting the press on Saturday, August 2, in Beijing, five days before the 29th
 Olympic Games were to open. The first news story was published by NBCOlympics, a news agency especially devoted to the Olympic Games, and the second is published by Cable News Network (CNN), which is concerned with many different issues, one of which is sports.

Read the two articles carefully and discuss the differences in information arrangement, tone and effects of these two stories.
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 News Story 1

"Absolutely No Regrets" in Coming to China, IOC President Says

(From NBCOlympics)

1. There could be "absolutely no regrets," despite the several controversies that have marked the run-up to the Beijing Olympics, in the International Olympic Committee's decision seven years ago to award the 2008 Games to China, president Jacques Rogge said Saturday night.

2. Every edition of the Games is marked beforehand by controversies, and the controversies before each edition are inevitably different, Rogge made plain.

3. Four years ago, the week before the 2004 Games got underway in Athens, "the question mark was would the venues be ready, would the organization be ready," he said. In Beijing, by contrast, the venues have for the most part been ready for a year and organizers have since produced some three dozen "flawless" test events, Rogge said.

4. "Come the 9th of August, the day after the opening ceremony, the magic of the Games and the flawless organization will take over," Rogge said, a suggestion that sustained attention on issues as varied as human rights across China, pollution in and around Beijing and the most recent flash of controversy—over the extent of internet access in the main press center—will thereafter dissipate, perhaps even disappear.

5. Rogge's comments came at a news conference that he traditionally gives at the close of a meeting of the IOC's policy-making executive board.

6. His remarks late Saturday, while covering a wide range of issues, covered ground that he, or other senior IOC officials, have been over countless times before since the IOC awarded the Games to Beijing in 2001—the exception being the matter of press internet access, which erupted here this week when some reporters found access blocked to a range of sites the Chinese authorities had apparently deemed sensitive.

7. The matter appeared Saturday to be largely resolved, Rogge saying the IOC has reiterated its request for the "fullest access possible" and received assurance from Beijing 2008 organizers that such access would be provided.

(Source: http://www.nbcolympics.com/blogs/blog=alanabrahamsonsblog/postid=163687.html, accessed August 3, 2008.)
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 News Story 2

Rogge Defends Choice of Beijing, Predicts 'Magic' Olympics

(From CNN Sports)

1. Despite the thorny issues of politics, pollution and media freedoms, IOC president Jacques Rogge said Saturday he has no regrets about holding the Olympics in China and predicted the "magic of the games" will take over once the competition begins.

2. Less than a week before the opening ceremony, Rogge addressed a number of the issues which have made the Beijing Games among the most politically contentious in history.

3. The International Olympic Committee has come under fire for failing to get China to live up to promises to improve its human rights record, clean up Beijing's noxious smog and provide unfettered Internet access to the media.

4. But Rogge compared the situation to the rocky buildup to the Athens Olympics four years ago, when there were last-minute concerns over whether the venues would be ready on time.

5. "It's a totally different ball game," he said at a news conference. "Today we have absolutely no concerns about the organization. No regrets. Come the 9th of August (the opening day of competition), the magic of the games and the flawless organization will take over."

6. Rogge already hailed the athletes' village as the "best ever."

7. "I've never seen a village like this," said Rogge, who competed in three Olympics in sailing and stayed in the village during the games.

8. Peppered with questions on China's censorship of some Internet sites, Rogge insisted the IOC had always pushed for the "fullest access possible" and said he personally intervened to get organizers to lift some of the restrictions this week.

﻿9. "I'm not going to apologize for something the IOC is not responsible for," Rogge said. "We are not running the Internet in China. Chinese authorities are running the Internet in China."

10. Rogge reiterated that athletes in Beijing will have freedom of expression, and will not be barred from criticizing China's policies on human rights, Tibet, Darfur or other issues—as long as they do so away from the Olympic village and other official sites.

11. He said no political or religious demonstrations will be allowed in the village, which will house some 10,000 athletes from a record 205 countries and territories.

12. "If we allow political propaganda, it's the end of the harmony of the Olympic village, and the end of the harmony of the games," he said.

13. Rogge dismissed suggestions that many athletes will skip Friday's opening ceremony because they are staying away from Beijing until the last moment to avoid the air pollution. He said he expects 7,000 to 9,000 athletes to march in the ceremony.

(Source: http://sportsillustrated.cnn.com/2008/olympics/2008/08/02/bc.as.oly.ioc.rogge.ap/index.html, accessed August 3, 2008.)

Task 3
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 Write a narration of 500 words on a topic of your own choice. Choose a particular reader for this narration. Think carefully about the desired effect, information arrangement and tone of voice.

Part 2　Coherence (1)

Coherence in a piece of writing refers to the principle that all paragraphs, sentences or ideas in it fit together so well that they form a united whole. Coherent writing has smooth structural, grammatical, and logical movement from one sentence to the next, from one idea to the next, and from one paragraph to the next. When reading a coherent piece of writing, the reader does not have to pause and guess at the meaning caused by gaps in development between ideas, sentences, and paragraphs.

Coherence in English writing exists on two levels: the overall level and the local level.

Coherence at the overall level means that the information arrangement and structure of a piece of writing should follow the logical thinking and the expectations of the readers, and that the sentences express the meaning that is intended by the context. Although different individuals may have their own opinions about a topic, their expectation and logic of thinking are similar. More specifically, if an author announces that he is writing an essay on sports, which is the context, the readers will expect him to discuss athletics, swimming, or ball games, all of which lie within the context of sports. If he unexpectedly goes on with a discussion of economic problem in his home country, the readers will certainly become confused, since the writer is talking out of the context.

﻿Coherence at the local level means that different sentences and paragraphs are logically and smoothly linked to express the intended meaning: the central idea is prominent, the key words are repeated, and the scope of discussion is restricted within the intended range.

The following is an extreme example of an incoherent paragraph:

Yesterday morning, I went to a bookstore. All the foods on the shelf are very fresh and cheap. So my mother took some beautiful pieces of furniture home. When I came out of the movie theatre, I found it had snowed in the afternoon.

In the above paragraph, a reader would expect the first sentence to be the context: "I went to a bookstore yesterday." The reader will then expect an account of what new books he found and bought. However, none of the following sentences refer to the bookstore anymore. So, although all the sentences are grammatically correct, they do not form a coherent paragraph and thus fail to convey any coherence meaning.

Apparently, coherence as a logical way of thinking as well as a principle of writing is familiar to almost every person. Time order, space relationship, repetition and substitution of key words and phrases, etc. are all cohesive devices we have acquired through years of schooling. We are usually aware of the problem when we encounter nonsensical paragraphs and essays.

﻿Yet, employing cohesive devices instinctively and appropriately in writing is another story, especially for learners of English with a Chinese background. Although both languages rely on the consistency of context to express meaning, in terms of sentence and paragraph building, the Chinese language differs from English in that Chinese usually achieves cohesion in a different way from English.

In Write to Communicate: Practical Writing, it has been mentioned that Chinese is a reader-responsible language while English is a writer-responsible language. The different ways of achieving coherence in Chinese and English again reflect this difference.

Chinese relies more on the connection of meaning, including meaning between the lines. Therefore, the Chinese language often leaves the connection of meaning to the readers themselves. When students with a Chinese background write in English, they tend to follow their Chinese way of thinking. On the other hand, English reliesmore on explicit cohesive devices employed within the flow of the text, in the form of words, phrases, repetition, etc., providing more linguistic and logical information for the reader. If one examines a piece of native English speaker's writing carefully, one will find that cohesive devices appear almost everywhere in that piece of writing.

Cohesive devices are generally classified into three types: grammatical devices, lexical devices, and logical devices. Grammatical devices refer to the grammatical connections between different sentences. The agreement of tense and number is one of the devices, and parallel structure is another example. Lexical devices refer to the connection achieved by the choice of words and phrases, such as the use of pronouns to replace ordinary or proper nouns, the use of synonyms, etc. Logical devices refer to the logical connection among sentences: time relationship, space relationship, cause-effect relationship, etc. These relationships are usually achieved by adding various adverbs or adverbial phrases in the sentences and paragraphs.

For the purpose of giving advanced English learners a more complete list as well as options, these three types of devices are discussed briefly in Part 2 of both Unit 1 and Unit 2. The present part is specifically devoted to grammatical and lexical cohesive devices only. Unit 2 Part 2 will be devoted to logical cohesive devices.

For a further and more detailed discussion of coherence and differences between Chinese and English in their way of coherence, please refer to other books and research devoted to this topic.

Task 4

[image: alt]
 Study the following list of grammatical and lexical cohesive devices and their examples carefully. Learn to use them in your own writing.

1. Use pronouns to replace noun or noun phrases.

eg

[image: alt]
 Napoleon was a great soldier. He was also a great administrator.

﻿[image: alt]
 John bought a new car. It is expensive, but it runs much better than his old one.

[image: alt]
 John and Mary are going on a holiday in Brazil. Their friends are very envious.

[image: alt]
 He decided to take some heavy shoes with him. He thought that these would be useful in case he went walking.

2. Use pronominal forms to replace adverbials of time and place.

eg

[image: alt]
 He left the following day. He knew then that he was not coming back.

[image: alt]
 We called on them soon after breakfast. We should have realised that this was a bad time for a visit.

[image: alt]
 I decided to take my books back to the library. When I got there, I found it was closed.

(Note: Noun phrases are also used to replace adverbials. For example: John was born just before the war. At that time his parents lived in London.)

3. Use pronominal forms to replace clauses or sentences.

eg

[image: alt]
 Some students work all night just before an exam. This is a great mistake.

[image: alt]
 John has just resigned. It was quite unexpected.

[image: alt]
 This is what you should do: you should be frank.

[image: alt]
 My advice is as follows: be frank.

4. Use determiners (the, this, that etc) to refer to previous noun phrases.

eg

[image: alt]
 Thieves broke into a jeweller's shop in North Street last night. The thieves entered the shop through a small back window.

[image: alt]
 I bought a pocket calculator last year. That calculator proved very useful.

(Note: The former and the latter are used to refer to one of two previously mentioned noun phrases. For example: John and Tom both took part in the play. Only the former has had any real experience of acting. The latter had never even been on the stage before.)

5. Repeat the key words.

eg

[image: alt]
 These train services are not used very much by commuters. As a rule, commuters tend to travel much earlier.

[image: alt]
 Like most wildlife, deer reproduce, grow and store fat in the summer and fall when there is plenty of nutritious food available. A mature female deer who has conceived in November and given birth to two fawns during the end of May or first part of June must search for food for the necessary energy not only to meet her body's needs, but also to produce milk for her fawns.

6. Use synonyms or words of similar meaning to express the same idea.

eg

[image: alt]
 These cars were first made in 1972. When they were first produced, they were not very popular.

[image: alt]
 If you have any thoughts on the subject, please let me know. I shall be interested to hear your ideas.

[image: alt]
 We will reduce taxes, to recover the momentum of our economy and reward the effort and enterprise of working Americans.

﻿7. Use constructions implying whole-part or part-whole relationship.

eg

[image: alt]
 You will need to take some tools with you. You can buy a hammer, a saw, and a screwdriver at any hardware store.

[image: alt]
 Large cars and lorries are not advised to use this route. These vehicles should take the other road.

[image: alt]
 I ask you to serve your nation, beginning with your neighbor.

8. Use related word forms.

eg

[image: alt]
 Seven people have been arrested so far. The arrests were made late last night.

[image: alt]
 We have worked hard to expand the dream of home ownership and today, 65 percent of all citizens live in homes that they own.

[image: alt]
 Americans are generous and strong and decent, not because we believe in ourselves, but because we hold beliefs beyond ourselves.

9. Use parallel structures.

eg

[image: alt]
 Starting today, we must pick ourselves up, dust ourselves off, and begin again the work of remaking America.

[image: alt]
 To have and to hold from this day forward, for better for worse, for richer for poorer, in sickness and in health, to love and to cherish, till death us do part.

[image: alt]
 We hold these truths to be self-evident: that all men are created equal; that they are endowed by their creator with certain unalienable rights; that among these are life, liberty, and the pursuit of happiness.

﻿Task 5

[image: alt]
 Read the speech by Jacques Rogge, the President of the International Olympic Committee, at the Opening Ceremony of the Beijing Olympic Games on August 8, 2008 and study an analysis of grammatical and lexical cohesive devices employed in the first three paragraphs.

[image: alt]
 Speech

Speech by Jacques Rogge at the 29th

Summer Olympic Games Opening Ceremony

1. For a long time, China has dreamed of opening its doors and inviting the world's athletes to Beijing for the Olympic Games. Tonight that dream comes true. Congratulations, Beijing.

2. You have chosen as the theme of these Games "One world, one dream." That is what we are tonight.

3. As one world, we grieved with you over the tragic earthquake in Sichuan Province. We were moved by the great courage and solidarity of the Chinese people. As one dream may these Olympic Games bring you joy, hope and pride.

4. Athletes, the Games were created for you by our founder, Pierre de Coubertin. These Games belong to you. Let them be the athletes' Games.

5. Remember that they are about much more than performance alone. They are about the peaceful gathering of 204 National Olympic Committees—regardless of ethnic origin, gender, religion or political system. Please compete in the spirit of the Olympic value: excellence, friendship and respect.

6. Dear athletes, remember that you are role models for the youth of the world. Reject doping and cheating. Make us proud of your achievements and your conduct.

7. As we bring the Olympic dream to life, our warm thanks go to the Beijing Organizing Committee for its tireless work. Our special thanks also go to the thousands of gracious volunteers, without whom none of this would be possible.

8. Beijing, you are a host to the present and a gateway to the future. Thank you.

9. I now have the honour of asking the President of the People's Republic of China to open the Games of the [image: alt]
 Olympiad of the modern era.

[image: alt]
 Analysis of Paragraphs 1, 2, 3

1. Context


The speech is given by the IOC President Jacques Rogge at the Opening Ceremony of the Beijing Olympic Games; the listeners are the 91,000 people at the National Stadium and billions of TV viewers around the world.

﻿2. Expectations


1) He was representing the IOC;

2) He was speaking to the athletes, the referees, the sports officials, as well as the whole world;

3) He would mention the Chinese hosts and the theme of these Games: One World, One Dream.

4) ...

3. Cohesive devices employed in the three paragraphs


1) Recognize the context and meet the expectations: the world's athletes, Beijing, the Olympic Games, that dream comes true, One world, one dream.

2) Use pronouns to replace nouns or noun phrases: China, its doors; China, you; world, we.

3) Use pronominal forms to replace clauses or sentences: You have chosen as the theme of these Games "One world, one dream." That is what we are tonight.

4) Use determiners to refer to previous noun or verb phrases: dreamed of, that dream comes true; the Olympic Games, these Games, these Olympic Games.

5) Repeat the key words: Beijing (2), Olympic (2), tonight (2), Games (3), world (3), dream (4).

6) Use synonyms or words of similar meaning: grieve, tragic; courage, solidarity; joy, hope, pride.

7) Use constructions implying whole-part or part-whole relationship: China, the Chinese people, Beijing, Sichuan Province.

8) Use related word forms: dream (v. ), dream (n. )

﻿9) Use parallel structures: opening its doors and inviting the world's athletes; As one world, .... As one dream, ...; courage and solidarity; joy, hope and pride;

4. Summery


Within the short space of 3 paragraphs, 8 sentences and 88 words, we manage to find, apart from the context, eight of the nine grammatical and lexical devices discussed previously. It is safe to say that all these paragraphs, sentences and words are closely connected with one another in many different ways so that the speech is very easy to follow and understand.

Task 6

[image: alt]
 Read the following two paragraphs and identify the grammatical and lexical cohesive devices in each of them.

[image: alt]
 ﻿Paragraph 1

Understanding and accepting that true happiness has nothing to do with fun is one of the most liberating realizations we can ever come to. It liberates time: now we can devote more hours to activities that can genuinely increase our happiness. It liberates money: buying that new car or those fancy clothes that will do nothing to increase our happiness now seems pointless. It liberates us from envy: we now understand that all those rich and glamorous people we were so sure are happy because they are always having so much fun actually may not be happy at all.

[image: alt]
 ﻿Paragraph 2

If you are an average reader you can read an average book at the rate of 300 words a minute. You cannot maintain that average, however, unless you read regularly everyday. Nor can you attain that speed with hard books in science, mathematics, agriculture, business, or any subject that is new or unfamiliar to you. The chances are you will never attempt that speed with poetry or want to race through some passages in fiction over which you wish to linger. But for most novels, biographies, and books about travel, hobbies or personal interests, if you are an average reader you should have no trouble at all absorbing meaning and pleasure out of 300 printed words every 60 seconds.

Task 7

[image: alt]
 The following two paragraphs are unclear because they use too many pronouns without repeating the key words. Improve their coherence by substituting key words for some of the pronouns.

[image: alt]
 ﻿Paragraph 3

Gold, a precious metal, is prized for two important characteristics. First of all, it has a lustrous beauty that is resistant to corrosion. Therefore, it is suitable for jewelry, coins, and ornamental purposes. It never needs to be polished and will remain beautiful forever. For example, a Macedonian coin remains as untarnished today as the day it was minted 23 centuries ago. Another of its important characteristics is its usefulness to industry and science. For many years, it has been used in hundreds of industrial applications. Its most recent use is in astronauts' suits. Astronauts wear heat shields made from it for protection outside the spaceship. In conclusion, it is treasured not only for its beauty but also for its utility.

[image: alt]
 ﻿Paragraph 4

Interest in dolphins has increased in the past few years. They are interesting because they display almost human-like behavior at times. For example, they help each other when they are in trouble. If one is sick, it sends out a message. Others in the area swim to help it. They push it to the surface of the water so that it can breathe. They stay with it for days or weeks—until it recovers or dies. They have also helped trapped or lost whales navigate their way safely out to the open sea. They are so intelligent and helpful, in fact, that the US Navy is training them to become underwater bomb disposal experts.

Part 3　Stages of Writing an Academic Paper

In Write to Communicate: Practical Writing, we discussed the eight steps of writing about a general topic. Although an academic paper may also employ the same process, additional discussion is necessary. As an academic paper is more specialized than general topic writing and has more specific rules to follow, it calls for in-depth research, thorough thinking and planning, and meticulous care.

To provide meaning, relevance, and practice to this discussion, we will also assign tasks step by step towards an academic term paper of about 3,000 English words. All students attending this course shall complete and submit an academic term paper at the end of the course. While the course will provide help through every necessary stage, each student shall personally practice all the necessary steps of writing an academic paper: choose the topic, gather information, generate ideas, create the thesis statement, form an outline, write the first draft, revise, edit, and finalize the paper.

To start, we will review the various stages of writing an academic paper. As we continue from one unit to the next, detailed suggestions will be furnished towards the final completion of the paper. We hope that all students will follow the steps attentively to produce a mature term paper.

Stage 1　Preliminaries

　　　　Choose a general topic direction

　　　　Start preliminary research

　　　　Write a rough proposal

Stage 2　The Topic

　　　　Select a more specific topic direction

　　　　Determine the specific areas where research is necessary

　　　　Determine the availability of reference materials

Stage 3　Materials

　　　　Gather materials (books, journals, research papers, websites) on the topic

　　　　Create a working bibliography

Stage 4　The Overall Plan

　　　　Arrange and analyse the materials

　　　　Organize ideas to form an outline

　　　　Attempt a thesis statement

﻿STAGE 5　The First Draft

　　　　Write the first draft with the outline and thesis statement as guidelines

　　　　Adjust the outline and the thesis statement to suit shifts in idea development

　　　　Ensure complete and balanced development of ideas

Stage 6　Revision, Editing, Reference

　　　　Revise the content, organisation, and logic

　　　　Adjust the tone and style

　　　　Examine diction, grammar, spelling, and punctuation

　　　　Provide clear references to sources

Stage 7　Finalise and Submit

　　　　Read the draft aloud for final revision

　　　　Examine the organisation and logic again

　　　　Design a title page

　　　　Write a table of contents, an abstract, acknowledgements, and a bibliography

　　　　Print and submit the final draft

Part 4　Short Academic Paper Stage One

Task 8

[image: alt]
 Start considering the general direction and possible topic of your 3000-word academic paper. Maintain an open mind, do some preliminary thinking, and examine the fields and topics that interest you. Then start preliminary reading in that direction, take notes, and discuss your ideas with classmates and teachers.

Prepare to hand in a rough proposal for discussion and review at the end of two weeks. The proposal should include your intended topic area, a short list of references you may use, and the goal of your paper.


UNIT 2

Part 1　Description

Description is probably the second most important mode of support or development. Description usually serves as a preparation for some serious discussion to answer the question of what something, some person, or some process is like by drawing a picture. Description may form a piece of writing independently, or serve as part of a narration, travel writing, biography, and research paper.

This section provides examples of different types of description with a discussion of their language level, logic, and organization.

Task 1

[image: alt]
 Each of the following four examples describes one target: a process, a place, a person, and a thing. Read them carefully, and discuss the language, logic, and organization in each case.

﻿[image: alt]
 Example 1　Describing a Process

Tips for the Solo Trip

1. When it comes to travelling, sometimes taking a journey alone can be great. Travelling solo allows for a time of introspection, relaxation and self-discovery, when you can take the time to soak in the finer things the world has to offer. The independence gained by going alone allows for the opportunity to experience your choice destination exactly the way you want.

Planning Your Trip

Where to stay

2. So you have finally decided to take advantage of some well-earned vacation time and visit the city of your dreams. Because travelling alone means your money is funding the trip, a wise choice would be to stay in youth hostels. Cast away the misconception that these places are unaccommodating and dirty, and accept the fact that hostels provide safe, clean, comfortable, and most importantly, cheap housing that millions of students and thrifty travellers take advantage of every year. It is relatively easy to book a room at a hostel via the Internet, and plenty of information is available about each one.

Have a plan

3. Along with securing your accommodations, prepare an itinerary for each day before you leave. This plan should include everything from visiting all the famous landmarks to some relaxation time, which is essential since you'll likely be walking for miles in your comfortable shoes.

4. As great as organization is, however, you may, at times, deviate from your plan, so leave room for some spontaneity on your trip. Herein lies the beauty of travelling alone: you are your own master, and while preparation is key, there is always room to go nuts.

Important Info Prior to Takeoff

5. One of the hardest parts of travelling in general is coming up with a list of what you will need to bring with you. Thinking of these all-important items becomes all the more difficult when you have no one else to rely on.

Carry a dictionary

6. If you are heading for a foreign country, do not leave home without a bilingual dictionary. Although a strong grasp of the language will prove quite difficult, it is still important to learn phrases like "thank you," "hello," and "please."

Make copies of documents

7. Make a copy of all essential travel documents such as your passport and health insurance to leave behind with someone you trust, in the event of an emergency.

Bring a credit card

8. Along with cash, bring a credit card as an emergency method of payment and make sure to take note of your credit card company's customer service line in case of loss or theft. That way, you can cancel your card immediately and have a new one delivered to you while on your trip (if possible).

Pack pleasure items

9. A book to enjoy on a train ride or on the beach, a journal to record your experiences, and maps to educate yourself on the layout of the land, can make a world of difference.

10. With these things in mind and a positive mindset, you are now officially ready to jet-set on your own.

Finally There

11. You have taken the big step, said goodbye to family and friends, endured a long plane ride, and are finally in the place you dreamed of visiting. You might be quite overwhelmed by your new surrounding, but there are ways to control these feelings of over-stimulation.

12. Instead of being an outsider looking in, try to transform yourself into a relaxed traveller who is not deterred by minor setbacks, such as long lines at the train station or delays in visiting hours of certain landmarks. If you planned accordingly, then you can afford to "waste" time at the busy tourist hotspots.

13. Another benefit of travelling alone is the ability to explore museums and engage in other time-consuming activities. There is no pressure to rush through exhibits or cut the visit short; pace yourself and take in the masterpiece, whether you're an art lover or novice admirer.

﻿Getting around

14. Make an effort to walk everywhere—within reason, of course. This will help you get in touch with the area and observe the locals in their element. Using your legs also allows you to find quaint shops and cafes more easily than if you were on some cheesy tour bus. Your goal should be to blend in, something a contrived tour will not likely offer. Wear loose, light clothing because the more comfortable you feel, the more willing you will be to stay out an extra hour to explore a section you might have overlooked.

15. Remain gung-ho, relaxed and prepared, and the stories you will have to share upon your return will be priceless.

Extra Tips

16. Bring along a camera with sufficient memory.

17. Leave your itinerary with someone at home, along with the numbers of each place you are staying at. It is OK if your plans are sketchy, but if there is a big change in your plans, you might want to email the new information to your "in case of emergency" person back home.

18. Stay safe and keep an eye out when it comes to money or your belongings; you do not have a companion to catch the pickpocket creeping up from behind.

19. While pleasure is important, so is safety. Be carefree, but do not throw caution to the wind.

﻿[image: alt]
 Example 2　Describing a Place

This is Beijing

1. Long the cradle of Chinese civilization and culture, Beijing has returned to global prominence as the capital of the People's Republic of China. Today, Beijing offers the world more than four thousand years of history. Yet despite what may seem like an intimidating precedent, recent decades have ushered in an era of sweeping change. As the winds of modernity have been absorbed and assimilated by the fabric of the city, what has emerged is a remarkable dynamic where the old is only equaled and influenced by an even stronger sense of the new. Beijing is both a tribute to China's past and a gateway to its future.

The History

2. China lays claim to one the longest continuous civilizations in the world with Beijing playing an important historical role. Although under a different name, Beijing first became the political capital of a unified China in 1276, under the Yuan (Mongol) Dynasty. At the time the city was world renowned and visited by Venetian explorer Marco Polo.

3. In 1368, Han Chinese seized the city from the Mongols and formed the Ming Dynasty (1368—1644). Beginning in 1406, Emperor Yongle began to build walls 40 feet high and 30 feet thick around Beijing while adding lavish new palaces including the Forbidden City. In 1421, the city was named Beijing for the first time. During the next two hundred years, which was one of the longest and most stable periods in China's history, Beijing was the most populous city in the world.

4. During the Qing Dynasty (1644—1911), contact with the west and the outside world increased considerably. Domestic policy led to confrontations with Great Britain, France and Japan and resulted in defeat and key domestic concessions. The 19th century was a markedly turbulent period and culminated in the end of Imperial China in 1911.

5. Following the Revolution of 1911, political leader Sun Yat-sen was named the first provisional president of the Republic of China. After Sun's death in 1925, Chiang Kai-Shek took control of China and with the help of the Nationalist troops consolidated much of the country into a single entity, thus bringing an end to the warlord era.

6. However, diverging visions for China's future led to civil war, which began in earnest in 1947 and lasted until 1949, when the People's Liberation Army, led by Mao Zedong, defeated the Nationalists. On October 1, 1949, Mao proclaimed the founding of the People's Republic of China (PRC) from a balcony overlooking Tiananmen Square.

7. Once the Communist Party gained control of the country, China underwent a series of disruptive socioeconomic movements, most notably the disastrous Great Leap Forward campaign of the 1950s and the Cultural Revolution (1966—1976), which left the nation in near ruin. With the death of Mao, China changed course and instituted what was known as the Four Modernizations, calling for reform in the areas of agriculture, industry, science and technology and defense. Led by Deng Xiaoping, the modernizing drive encouraged enterprise and the creation of a market economy.

8. During this period, China began establishing closer ties with the West. In 1971, while competing at the World Table Tennis Championships in Japan, China invited the U. S. team to visit the PRC, beginning "Ping-Pong Diplomacy." Less than a year later, President Richard Nixon became the first U. S. president to visit China.

9. In the 1990s, the foundation laid by reforms contributed to one of the most rapid economic miracles in history. Yet China's growth has not come without an environmental price. The pollution and smog, particularly in large industrial cities such as Beijing, has become an important issue of the day. Balancing the growth and appetite of a burgeoning middle class will continue to be a major challenge for China well into the 21st Century.

The Layout

10. Beijing, meaning "Northern Capital," is located in northeastern China, bordering the municipality of Tianjin to the southeast and otherwise surrounded by the province of Hebei. The city itself best embodies the heritage of Chinese architectural achievement. Despite a rather turbulent history, city planning remained true to the Ming dynasty blueprint, which was rooted in a traditional linear layout of a single straight line running north and south through the city's center. All else, including the six concentric ring roads, was systematically arranged in relation to this central axis.

11. Away from the main avenues, in the alleyways of Beijing's many hutong, life quickly adopts a slower pace. The word hutong refers to the network of narrow lanes and traditional courtyard residences that are as much a part of Beijing's architectural identity as the grand palaces of the Forbidden City. They stretch across parts of the northern center and are where tradition lingers.

12. Yet like any city undergoing a thorough transformation, change is in the air. In addition to the newly minted Olympic venues, modern architectural feats have sprouted up across Beijing's landscape. The new CCTV Tower, with its continuous loop of horizontal and vertical sections, and the egg-shaped National Center for Performing Arts, which fits nicely with the Beijing National Stadium's bird's nest motif, are just two examples of Beijing's modern aspirations.

The People

13. Humans and their ancestors have inhabited the area of Beijing for at least 500,000 years. Today, Beijing is China's third largest municipality with a population of over 17.4 million.

﻿14. The overwhelming majority of Beijing's population is Han Chinese and most residents speak a dialect of Mandarin, the official spoken language of the People's Republic of China. Chinese is written using a character-based script that traces as far back as 3,500 years, making it one of the oldest known writing systems in history. Rather than an alphabet-based system like English, Chinese relies on tens of thousands of unique characters.

15. Despite the seemingly hectic nature of the city, Beijing's citizens enjoy a large variety of recreation that offers respite from the humming streets. In the waking hours of the day, one can find neighbors practicing the ancient art of tai chi chuan throughout Beijing's many parks. In the afternoon, groups of elderly men congregate in traditional courtyards to huddle over games of Chinese chess or engulf themselves in lively conversation.

16. Beijing's youth, however, are more likely to be found imitating the moves of Yao Ming on the city's blacktops or at one of the new shopping plazas and nightlife districts than partaking in the city's more traditional pursuits. And it is this pragmatic nature of their emerging identity that propels the city, and its people, forward.

The Sights

17. The area around Beijing is home to two of China's most prized commodities: the Forbidden City and the Great Wall. The two national treasures form the backbone of Chinese identity both at home and abroad.

18. Officially known as the Palace Museum, the Forbidden City was home to 24 of China's emperors for more than 500 years. Construction was completed in 1420 with the help of 100,000 artists and nearly one million unskilled laborers. Located to the north of Tiananmen square on the city's central axis, the Forbidden City, so called because it was closed to the public until 1949, is surrounded by a 177-foot wide moat and a 33-foot high wall. In all, it contains about 800 buildings, 9,000 rooms, 37 palaces and nine monumental gates.

19. Easily the most iconic symbol of China, the Great Wall was built to protect China's vulnerable northern border. Though construction first began under Qin Shi Huang (221-210 BC), the wall that exists today was raised during the Ming Dynasty. At its peak, the wall stretched over 4,500 miles from the Bo Hai Sea to Gansu province. It moves along the natural ridges and boundaries of the land, giving the structure its snake-like appearance. The most famous section of the wall is Badaling, located 45 miles northwest of Beijing. Now a major tourist attraction, this section was built in the early 16th century and restored in the 1950s and 1980s.

﻿[image: alt]
 Example 3　Describing a Person

Henry Lee: United States' 21st-Century Sherlock Holmes

1. O. J. Simpson, Jon Benet Ramsey and William Kennedy Smith all have one thing in common: America's foremost crime scene expert, Dr. Henry Lee, consulted on their cases.

2. The legendary investigator is known for finding the tiniest clues, and has even solved a murder without a body. Over the past 40 years, Lee has helped investigate more than 6,000 cases, including war crimes in Bosnia and Croatia, and the suicide of former US President Bill Clinton's former White House attorney, Vince Foster.

3. But the case that made him famous was a double homicide in Los Angeles involving a man Lee said he had never heard of until then: O. J. Simpson. In his latest book, Cracking Cases: The Science of Solving Crimes, Lee reveals a critical oversight of the police investigation in that case. Investigators had missed several drops of blood on Nicole Simpson's back, which Lee noticed in crime scene photos he had examined as an expert witness for the defence.

4. The blood was never tested. If it had been, says Lee, and it matched O. J. 's DNA, it would have been "case already solved," says Lee. "If you found out that it was not O. J. Simpson's DNA, case also solved."

5. After Lee pointed out how important the blood in the photos was to the defence's case, the prosecution tried everything to challenge his credentials—even going after him because a ruler he used was a thousandth of an inch short.

6. Lee started his career as a police officer in Taiwan. Though he made it to the rank of captain, he did not take to it right away. "My first homicide case was a dismembering case," he remembers. "For a month, I didn't want to eat meat. I almost became a vegetarian."

7. Lee arrived in New York in 1965 with about ＄50 in his pocket and knowing about three words of English. Within 10 years he had a doctorate in biochemistry and a job at the University of New Haven running a small forensic medicine department. Four years later, he was hired to run the Connecticut state police crime lab—which had been built in a converted men's room and had only one microscope. He helped build a new lab with millions and millions of dollars in equipment and dozens of specialists.

8. Early on, Lee—part cop and part forensic scientist—refused to wait for the evidence to be brought to the lab. He insisted on going to the scene of the crime himself. Gus Karazulas, who worked with Lee at the crime lab for 27 years, said his colleague "always seems to find the truth—no matter how long it takes."

9. In addition to his work at the Connecticut Forensic Science Laboratory, every year Lee is asked to investigate hundreds of cases outside Connecticut, sometimes working for prosecutors, sometimes for defence lawyers.

10. Police watched as he worked at a suspected murder scene, searching almost inch by inch using a special forensic light to illuminate tissue, blood and hair samples.

11. Even though police had already examined the scene, Lee, who was hired by the defence, still seemed to find tiny bits of evidence that may bear closer scrutiny.

12. Victim families, he says, often expect immediate answers, which is not realistic. "They watch too many television shows," he says. "They think by the second commercial we should find something." In reality, he says, it's not always that simple.

13. Although he is now officially retired from the state police, Lee has stayed on in what he calls a "part-time" capacity: he spends 12 to 14 hours a day at work and has 800 active cases.

14. And of course he is on call around the clock. At over 60, he shows no signs of slowing down, but he has found time for a hobby: rock collecting. "You don't have to water it, you don't have to fertilize it," he says. "You don't have to feel frustrated about other people's rocks growing faster than your rock."

15. He does his best work in the middle of the night, he says. And though he does not solve every case, he often finds the one piece of evidence that others miss—which can make all the difference between guilt and innocence.

[image: alt]
 ﻿Example 4　Describing an Object

Books

1. There is nothing like a book. You do not have to switch it on or change its batteries. You need not summon up its print with the tedious manipulation of a mechanical mouse. You do not see it in truncated form flickering on a screen or moving eerily upwards. You do not have to read an incomprehensible manual to get it going, nor is it subject to hysterical attacks in which it goes blank or loses all its print.

2. It can be held in the hand, taken for walks, read in bed or on the beach and resorted to when waiting in doctors' surgeries or to while away the long period before a waiter takes any notice of you in the latest eatery.

3. When new, it smells excitingly of paper and promise; when old it has the friendly smell of dust and yellowing pages and when very old of crumbling leather; but it will never die. The best books are friends for life.

4. Turn the pages and you will forget where you are and be on Wuthering Heights, on Egdon Heath or in court—where the London fog makes the Lord Chancellor cough during Darndyce v. Darndyce. Before the squid and roquette salad arrived you may have been on a wolf hunt with Tolstoy or have ridden with Madame Bovary in a carriage.

5. There are no buttons to press, no programmes to summon up—only a book, an author and your imagination.

﻿Task 2

[image: alt]
 Write a description of around 500 words. Describe a person, a place, a process, or an object of your own choice.

Part 2　Coherence (2)

This section continues the discussion of cohesive devices in Unit 1 Part 2 by examining the third type of cohesive devices: logical linking devices. These devices usually provide a clear logical relationship among the different parts of a sentence, the different sentences of a paragraph, and the different paragraphs of a piece of writing. These devices have been classified into various categories according to their function.

Task 3

[image: alt]
 Study the following categories of logical linking devices and the examples. Learn to use them in your own writing. Please note, however, that the words and expressions listed under each category are not meant to be exhaustive.

1. Addition

again

also

and

and then

besides

equally

further(more)

in addition to

indeed

in fact

moreover

too

﻿what is more

eg

[image: alt]
 The house faces north, so it never gets the sun. Also, it is rather damp.

[image: alt]
 The children do not like one another. Moreover, they often quarrel and fight.

[image: alt]
 She hardly ever goes to the theatre. In fact, she has not been for months.

2. Comparison

also

by the same token

compared with/to

in comparison with/to

in the same way

likewise

similarly

eg

[image: alt]
 I used to work fifteen hours a day. In comparison with that, my present job is more like a holiday.

[image: alt]
 The doctor advised him to give up smoking. Similarly, he recommended him to eat less and to exercise regularly.

3. Contrast

although

besides

but

despite

even though

however

in contrast

instead

meanwhile

nevertheless

nonetheless

on the contrary

on the other hand

still

whereas

yet

eg

[image: alt]
 He did not show anyone the papers. Instead, as soon as he got a chance, he burnt them.

[image: alt]
 She is not as pretty as she used to be. Nevertheless, she is still a very attractive girl.

[image: alt]
 His first novel took him only a few weeks to write, while his next one took over a year.

4. Concession

admittedly

certainly

granted

naturally

of course

eg

[image: alt]
 It's only a theory, admittedly, but the pieces fit together.

[image: alt]
 Granted, he doesn't look too bad for his age, though there's nothing about his character that would appeal to me.

[image: alt]
 Of course there are many other interesting things at the exhibition.

5. Enumeration

first(ly), second(ly), etc.

finally

in the first place

last(ly)

more important(ly)

next

on top of (that)

then

to begin with

eg

[image: alt]
 His job involves a number of tasks. First, he is responsible for general administration in the office. Secondly, he must look after the financial side of the business ... Finally, he has been asked to build up outside contacts.

[image: alt]
 There were several good reasons for changing the plan. To begin with, it involved a large expenditure. On top of that, it involved too many people.

6. Exemplification

for example

for instance

﻿let us (take the case of ...)

specifically

such as

thus

to show what (I mean)

eg

[image: alt]
 Most countries do not grow enough food for their needs. Let us take the case of the United Kingdom.

[image: alt]
 Most people are superstitious in some way. Thus, westerners believe that the number 13 is unlucky.

7. Inference

if not ...

in (that) case

otherwise

that implies

then

eg

[image: alt]
 You say that he left the country the same day. In that case, he must have had his passport with him.

[image: alt]
 You must buy some more petrol. Otherwise, we will not have enough to reach the next town.

8. Narrowed focus

after all

indeed

in fact

in other words

in particular

specifically

that is

eg

[image: alt]
 I thought you might know somebody. After all, you're the man with connections.

[image: alt]
 When we asked to see more we were refused. Indeed, we were escorted away by men with guns.

[image: alt]
 Specifically, the department wanted answers to the following questions.

﻿9. Summary

as a result

consequently

in all

in brief

in short

in conclusion

on the whole

to conclude

to sum up

therefore

thus

eg

[image: alt]
 She spends half the salary on clothes. She is also fond of buying expensive food. In short, she is extravagant.

[image: alt]
 The car is not new but it is in good condition. The price too is very reasonable. On the whole, I think it is quite a good bargain.

10. Time

after (a while)

afterwards

at first

at last

at (the same time)

before (that time)

during

finally

eventually

in the end

meanwhile

next

since (then)

so far

subsequently

then

until now

(up to)(then)

whenever

(Note: This is a very open-ended group of devices, as the number of bracketed items shows. For examples, instead of at the same time, we may have: at that time/at that moment.)

eg

[image: alt]
 He tried to open one of the small windows. At first it remained firmly closed but, in the end, after a great deal of effort, he managed to open it a few inches.

[image: alt]
 After the fire, several men are still missing. Meanwhile the causes of the explosion are still being investigated.

11. Result

accordingly

as a result

because

consequently

for that reason

hence

the (consequence)

since

so

the... of that is...

then

therefore

thus

eg

[image: alt]
 Most citizens were opposed to the scheme on the grounds that it was too expensive. Accordingly, it is now being re-examined to see if costs can be reduced.

[image: alt]
 Seven inches of snow fell during the night, blocking most main roads. As a result, traffic has been chaotic.

[image: alt]
 In the past, no one has taken his advice very seriously. Hence, it is very probable that he will not be asked to help on this occasion.

12. Reformulation

in other words

rather

that is (to say)

to put it more (simply)

eg

[image: alt]
 Towards the end of the party he got up and danced on the table. In other words, he made a complete fool of himself.

[image: alt]
 Most critics felt that the project was not worthwhile in proportion to the amount of time it would take to complete it and equally in proportion to the financial expenditure involved. To put it more simply, it was a waste of time and money.

13. Replacement

again

alternatively

(better) still

﻿on the other hand

the alternative is...

eg

[image: alt]
 It is very likely that we shall go by car, even though it is a long drive, because we shall need some means of transportation while we are there. Alternatively, we might fly out and rent a car when we arrive.

[image: alt]
 If things get any worse, we might have to arrange a public meeting to discuss the matter. Better still, we could even organise a demonstration.

14. Transition

as far as ...

is concerned

as for ...

incidentally

now

to turn to

with (reference) to ...

eg

[image: alt]
 We can leave most of the details of the proposal until the next meeting. Now, as far as money is concerned, this needs careful consideration.

[image: alt]
 In the end, he decided to sell his car. This, incidentally, proved to be a mistake.

15. Space relations

adjacent to

beyond

further

here

nearby

next to

opposite to

there

to the left/right

where

wherever

eg

[image: alt]
 The clinic was organised around a central waiting room. In the middle of the waiting room was a circular desk staffed by four nurses and a doctor.

[image: alt]
 The main street of the town has a large store on each side. To the left and right of these are small shops of many kinds.

﻿Task 4

[image: alt]
 ﻿Read the following two paragraphs and compare their differences.

[image: alt]
 ﻿Paragraph 1　Without logical linking devices

Napoleon certainly made a change for the worse by leaving his small kingdom of Elba. He went back to Paris, and he abdicated for a second time. He fled to Rochefort in hope of escaping to America. He gave himself up to the English captain of the ship Bellerophon. He suggested that the Prince Regent grant him asylum, and he was refused. All he saw of England was the Devon coast and Plymouth Sound as he passed on to the remote island of St. Helena. He died on May 5, 1821, at the age of fifty-two.

[image: alt]
 ﻿Paragraph 2　With logical linking devices

Napoleon certainly made a change for the worse by leaving his small kingdom of Elba. After Waterloo, he went back to Paris, and he abdicated for a second time. A hundred days after his return from Elba, he fled to Rochefort in hope of escaping to America. Finally, he gave himself up to the English captain of the ship Bellerophon. Once again, he suggested that the Prince Regent grant him asylum, and once again he was refused. In the end, all he saw of England was the Devon coast and Plymouth Sound as he passed on to the remote island of St. Helena. After six years of exile, he died on May 5, 1821, at the age of fifty-two.

Task 5

[image: alt]
 Read the following 10 sentences carefully and decide their logical relationship. Then supply a logical linking device in each case so that each pair of sentences becomes more closely related and more coherent.





1. The Egyptians built huge pyramids in North Africa. In North and Central America, the Maya, Aztec, and Natchez built pyramids.

2. The new efficiency expert found some inefficient practices. She suggested improvements.

3. The price of tickets for the special movie was double the regular price. The theatre was filled.

4. The property owner was informed of a 2 percent state tax increase. The city taxes were reduced by almost the same amount.

5. The people in the neighbourhood all agreed to watch one another's house. Someone called the police before the thieves could get away with the truckload of furniture.

6. The sides of the colleges' buildings are covered with ivy vines. Someone thought of calling them "Ivy League" colleges.

7. The interest rate for borrowing money rises. The number of new houses that are being built decreases.

8. The Eiffel Tower means France, and the Statue of Liberty means the United States. Large structures often become national symbols.

9. Farm animals need feeding, dairy cows need milking, and chickens need tending. A farmer cannot leave home for long.

10. The afternoon meeting was lengthy, and the discussion was mostly a repetition of what had been said in the morning, but the secretary laboriously recorded every word and worked late typing and photocopying the long afternoon transcript. The entire afternoon meeting could be described in a few words: a waste of time and money.

Task 6

[image: alt]
 Use time or space devices to fill in the gaps to complete the following sentences.





1. The United Nations was founded on the principle that the nations of the world should unite and co-operate with each other peacefully; ＿＿＿＿＿＿＿＿＿＿the UN has had a somewhat limited success with this principle.

2. The progress of the physical therapy was slow; ＿＿＿＿, however, the man was able to walk again.

3. The Voyager spacecraft will fly past Jupiter and Saturn. ＿＿＿＿＿＿＿＿＿＿＿, it will fly out into space to an unknown destination.

4. Because the mountain was the highest in the territory, many climbers scaled it. ＿＿＿＿＿＿, another mountain was recently discovered with a more challenging face.

5. A dozen or more neighbourhood teenagers were busy making signs for an antilitter campaign. ＿＿＿＿＿＿＿, the young children were also actively participating in the betterment of their community.

6. The pilot noticed a large thunderhead directly in her flight path. ＿＿＿＿＿＿＿＿＿＿, she saw thick heavy clouds, and＿＿＿＿＿＿＿＿＿, blue sky. She chose the course of least danger.

Task 7

[image: alt]
 Read the following two paragraphs carefully. Insert cohesive devices where necessary.

[image: alt]
 ﻿Paragraph 3

Yankelovich helps explain the dilemma of American workers. Most want to do their best. They do not work as hard as they could. They feel that others receive the benefit of their hard work. Yankelovich does not see this attitude as a sign of a weak work ethic. He feels the attitude toward work would change if workers made more of the decisions that affect their work. There is a message for managers in Yankelovich's findings. Managers need to allow workers to express their needs. They need to listen to what workers say.

[image: alt]
 ﻿Paragraph 4

English, and undoubtedly other languages, has conflicting sayings about important matters like love, friendship, and work. In English we say, "Never put off till tomorrow what you can do today." The implication is that one can and should always work more—at least until all the work is done. In English, we also have this proverb: "All work and no play makes Jack a dull boy." The advice is not to work too much because life without recreation makes one an uninteresting person. How is it that the same culture has produced two sayings that give opposite messages? We can assume that work is important to Americans. They respect it greatly—perhaps too much. The second saying may be a kind of safety valve. It warns people against going too far in following the advice of the first saying.

Part 3　Choosing and Limiting a Topic

Choosing a definite topic for an academic paper is the step after selecting the general direction, finishing preliminary readings, and writing a rough proposal for the paper. An appropriate topic lays the foundation for the smooth development and the final success of the paper.

Before deciding your choice, consider the following four points:

1. Interest. Does the topic stimulate your own curiosity, and possibly that of the potential readers?

2. Availability of information. Is there enough information and material for the topic? Are they good enough to support the topic, or are they too recent, too specialised, or too unfamiliar?

3. Originality. Does the topic provide enough room for original analysis, original thinking, and an original conclusion? Avoid writing a report containing only all-known information.

4. Academic value. Is the topic of sufficient academic interest? Avoid topics that may be too general, too sensational, or too personal.

This part is devoted to the selection of an appropriate topic for an academic paper.

Task 8

● Guidelines

With a general direction in mind, an important step is to limit the topic so that it is more manageable in size, more tangible in scope, and more appropriate in direction. This is usually a process in which a general topic or statement is narrowed down to increasingly more specific ones by adding restrictive modifiers or moving down in the line of logic. The following are two general topics reduced in size step by step into more specific ones.

1. Environment→Pollution→Ocean Pollution→Oil Spills→1989 Alaska Oil Spill

2. Sports→team sports→soccer→soccer in Brazil→the influence of Pele on Brazilian soccer

Undoubtedly, these two topics have room for further shrinking if the writer wishes to discuss even more specific aspects.

It is a common phenomenon for a beginner in academic research to start out with a comparatively general topic that may seem to be interesting. However, with further reading and consideration, one usually finds the initial choice to be unsuitable, either because the scope is too broad, or too much has been said about the topic, or not enough related material is available, or a fresh point of view is hard to find. These and other factors may lead to a change of mind.

Do not feel frustrated with such changes and re-starts, since research entails repeated trials and errors. However, after considering a number of possibilities, it would be advisable to stop and probe deeper into a more probable topic. Approach it from a number of aspects, and try to narrow it down to a more manageable scope according to your research findings and reflections. In the end, a good title for a research paper usually contains a number of modifiers that define the discussion within a fairly specific area. Read the following titles taken from real research papers:

﻿● Vagueness and Incomprehensibility in Heart of Darkness—A Lexical Study

● Conceptual Metaphor Theory and Its Testification in Hamlet

● A Brief Analytical Study of English Writing—Viewed from Different Though Patterns between English and Chinese

● Developing Skills for Publishing Research Articles Internationally

● A Preliminary Analysis of Avoidance Phenomena in English Writing

All these titles are results of good research and careful thinking; all concern a limited research area and one or two specific discussion points.

Task 9
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 The four lists below contain various topics and concepts, with each list representing one logical chain. Arrange the topics and concepts in these lists so that each shows the development from the most general to the most specific.





1. a) architecture

b) architecture of the modern Japanese house

c) Japanese architecture

d) Western influences on the architecture of the modern Japanese house

e) modern Japanese architecture

2. a) twentieth-century American presidents

b) modern humanity

c) important twentieth-century American presidents

﻿d) John F. Kennedy

e) the human race

3. a) Christmas decorations

b) holiday traditions

c) customs

d) decorated tree

e) culture

4. a) recipes

b) food

c) Italian cuisine

d) spaghetti

e) a necessity for survival

Task 10

[image: alt]
 Among the following four lists of logical chains, some levels are missing. Please supply the missing links.





1. a) agriculture

b) ＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿

c) staple crops

d) ＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿

e) sweet corn

2. a) school

b) ＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿

c) college of liberal arts

d) ＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿

e) freshman composition

3. a) housing

﻿b) ＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿

c) apartment building

d) ＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿

e) government-subsidised high-rise apartments

4. a) ＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿

b) ＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿

c) how to read textbooks in English

d) ＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿＿

e) how to read charts in university textbooks in English

Task 11

[image: alt]
 Assume that you are given the following list of topics from which to choose for a 3,000-word term paper. Analyse these topics and discuss their suitability for an academic research paper.





1. The Music of Beethoven

2. New Discoveries in the Philippine Trench

3. The Influences of President Roosevelt's Social Policies on American History

4. Inflation

5. An Analysis of Different Types of Volcanoes

6. On the Relations between the US and the World

7. Terrorism and its Influence on the World

8. China's Private Car Market

9. Aesthetic Value of Uncle Tom's Cabin

10. The Communications Industry in China

11. American Culture As Demonstrated in American Movies

12. Bertrand Russell's Contribution to Western Philosophy

﻿13. Hope Gives Strength

14. The Features of Language in English News Media

Part 4　Short Academic Paper Stage Two

Task 12

[image: alt]
 After choosing a general direction and writing a rough proposal for your term paper, and having learned how to narrow down a topic, you may begin thinking of your own specific topic. Be aware that your paper will not exceed 3,000 words: consider the size of the topic that can neatly fit into this length requirement.

Before finalising your specific topic, additional reading will be necessary to help you focus. Continue modifying your topic and your thesis proposal until you are satisfied with the direction of your paper. You are expected to discuss in class your final choice of the topic at the end of another two weeks.


UNIT 3

Part 1　Exemplification

Examples are a common support in the process of presenting or explaining a point of view. They often follow general statements to render the latter more explicit, persuasive, and convincing. Without adequate examples, a statement may sound hollow, even groundless. With good examples, a point of view can become strong and persuasive.

Examples may take different forms: a narration of an incident, a description of an event, or a listing of relevant instances may all play the role. Examples differ in length. According to different circumstances, it can be as short as one sentence or as long as several pages.

The principles of using examples may be summarized into one statement: the examples supporting a general statement should be relevant, specific, and sufficient. By relevant, it means that the examples should be directly or logically related to the general statement. By specific, it means that the examples, usually comprising facts, figures ﻿and quotations, should be concrete, vivid, and readily understandable. By sufficient, it means that a number of examples should be supplied. To follow the preferred English pattern, a set of three examples may be an appropriate number in many cases.

This part provides three essays to show how to use examples to support both topic ideas and general statements.

Task 1

[image: alt]
 Read the following essays carefully, underline the topic sentence or general statement, and identify the examples supplied to support it. Are these examples relevant, specific, and sufficient? Do they tell a story, provide a description, or present facts, figures or quotations?

[image: alt]
 Example 1

Jealousy

Literature gives us many examples of jealousy, but a look at daily life yields an ample supply closer at hand. Take the three-year-old child who lives upstairs. His parents have just brought home a new-born baby sister, and the three-year-old acts as if an enemy had entered the house. He is jealous of his sister. Or look at the wife whose husband is talking to another woman at a party. The more interested he seems in talking to the woman, the more unattractive and irritated his wife feels. The wife is jealous. For another example, picture a young computer programmer, considered a whiz, appreciated and praised by his co-workers and boss. In comes a new programmer, who starts to share some of the limelight and accolades that were formerly given to the first programmer. The first programmer feels jealous. In all three cases, the people feel their relationships threatened by a rival: they feel jealous.

[image: alt]
 Example 2

Not All Will Be Stars, But We Can Light Our Corner

1. During graduation season in America and other nations, speakers urged graduates to go forth and do great things—write an incisive novel, find the cure for cancer or AIDS, be a diplomat who brings peace, serve as a soldier who protects people, work in a corporation that produces a needed product or service and provides jobs.

2. These are noble ambitions. Even so, I would like to take a somewhat different tact and ask you to think small. I would like to pass on some of the little things that several magnificent teachers have taught me.

3. The first was my sainted mother, Catherine, who said: "It is the little things in life that count." She meant the kind word, the helping hand to someone who is in trouble, the cheerful hello to the bus driver or store clerk, the unexpected telephone call that says nothing more than "How are you" and "I care."

4. Another, teacher was a Roman Catholic priest who delivered a profound philosophy in a simple sermon. "Do not connect yourselves with the extraordinary things of life," he said, "but do the ordinary things of life extraordinarily well." I have sought to advise journalists just starting out to take a seemingly trivial assignment and report it as if it were competing for the Pulitzer Prize.

5. Still another teacher, Col. Wilbur W. Wilson, who commanded the 325th Airborne Infantry, the first regiment in which I served. "Attention to detail, Lieutenant," he said. "Take care of the little things and the big things will take care of themselves." To this day I can hear his gruff voice in my mind's ear.

6. The movie The Year of Living Dangerously taught me another line. Two characters are lamenting how hard it is to do anything about poverty in the world. Finally one says: "You just don't think about the major issues. You do whatever you can about the misery that's in front of you." Each of us, with some thought, can chip away at the misery in front of us.

7. A final thought: "It is better to light a candle than to curse the dark." Maybe none of us can remake the world, but each of us can bring a touch of light to our own corner of it.

[image: alt]
 ﻿Example 3

Losing Touch

1. Steve, a typical American, stays home on workdays. He plugs into a computer terminal in order to hook up with the office, and he sends and receives work during the day by electronic mail and a fax-modem. Evenings, he puts on his stereo headphones, watches a movie on his DVD, or logs back onto the computer to visit the Internet. On many days, Steve does not talk to any other human beings, and he does not see any people except those on television. More and more, the inventions of modern technology seem to be cutting us off from contact with our fellow human beings.

2. The world of business is one area in which technology is isolating us. Many people now work alone at home. With access to a large central computer, employees such as secretaries, insurance agents, and accountants do their jobs at display terminals in their own homes. They no longer actually have to see the people they are dealing with. In addition, employees are often paid in an impersonal way. Workers' salaries are automatically credited to their bank accounts, eliminating the need for paychecks. Fewer people stand in line with their coworkers to receive their pay or cash their checks. Finally, personal banking is becoming a detached process. Customers interact with machines rather than people to deposit or withdraw money from their accounts. Even some bank loans are approved or rejected, not in an interview with a loan officer, but through a display on a computer screen.

3. Another area that technology is changing is entertainment. Music, for instance, was once a group experience. People listened to music in concert halls or at small social gatherings. For many people now, however, music is a solitary experience. Walking along the street or sitting in their living rooms, they wear headphones to build a wall of music around them. Movie entertainment is changing, too. Movies used to be social events. Now, some people are choosing to wait for a film to appear on cable television. Instead of being involved with the laughter, applause, or hisses of the audience, viewers watch movies in the isolation of their own living room.

4. Education is a third important area in which technology is separating us from others. From elementary schools to colleges, students spend more and more time sitting by themselves in front of computers. The computers give them feedback, while teachers spend more time tending the computers and less time interacting with their classes. A similar problem occurs in homes. As more families buy computers, increasing numbers of students practice their math and reading skills with software programs instead of with their friends, siblings, and parents. Last, alienation is occurring as a result of another high-tech invention, DVDs. People are buying DVDs on subjects such as cooking, real estate investment, speaking and speed-reading. They then practice their skills at home rather than by taking group classes in which a rich human interaction can occur.

﻿5. Technology, then, seems to be driving human beings apart. Soon, we may no longer need to communicate with other human beings in order to do our work, entertain ourselves, or pursue an education. Machines will be the coworkers and companions for the future.

Task 2
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 The following exercise requires that you supply supporting examples for general statements. Study the example first, read the statements, and then discuss the possible supporting examples. Supply at least three relevant and specific examples in each case.





Example: Modern diplomacy has many peaceful methods with which political disagreements can be solved.

Supporting example 1: negotiation

Supporting example 2: discussion

Supporting example 3: mediation





1. Thanks to reform and opening, China is a very different place than it was before 1978.

Supporting example 1:

Supporting example 2:

Supporting example 3:

2. The Internet as a source of information has many advantages over other mass media.

Supporting example 1:

﻿Supporting example 2:

Supporting example 3:

3. Higher education, as other areas in China, has experienced great developments over the past three decades.

Supporting example 1:

Supporting example 2:

Supporting example 3:

4. To succeed in the modern competitive world, a person needs to acquire a number of skills.

Supporting example 1:

Supporting example 2:

Supporting example 3:

Task 3
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 Choose one of the topics in Task 2, or pick a topic of your own, and support your topic with specific and persuasive examples. The essay should be around 500 words.

Part 2　Academic Style (1)

Academic style is the term that describes the style of language most often found in academic writing. This style differs significantly from the styles of novels, newspaper articles and everyday written communication. Despite the fact that different academic writers have their own preferences in the choice of essay structures, sentence patterns and words, they mostly observe the following five distinguishing features best described by the following adjectives:

Academic style is formal,

Academic style is objective,

Academic style is concise,

Academic style is varied,

Academic style is cautious and tentative.

We may regard these as the five guiding principles for academic style. For this part, we will discuss in more detail the first two principles: formality, objectivity. In Unit 4, Part 2, we will examine the remaining three.

Task 4

[image: alt]
 This task contains two letters on the same topic: disadvantages of studying abroad. Letter 1 is written in a colloquial, informal style, while Letter 2 is written in a formal style. Read them carefully for a general impression.
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 Letter 1

Dear Sir,

1. Many of our best students are going abroad nowadays to study. Why do they go? We have very good universities and colleges in our own country. Our teachers know our local situation, and so what they teach is relevant to local problems.

2. When our students go abroad, they meet many problems. They find that their teachers know nothing about the countries from which they come. As a result our students learn a lot of useless information. Sometimes they are confused because the foreign teachers tell them things which are different from what they learned at home.

3. Our students have to study in a foreign language. Therefore they have language problems. What good is studying in English if they are going to work in their own language when they come back?

4. There is also the question of cost. It is very expensive to send a student to study abroad. Because of this our government has less money to spend on education at home. In my opinion, it would be better to spend the money on improving our own colleges and universities.

5. Finally, our students come back with many immoral ideas. For this reason studying abroad is corrupting our culture and way of life. I think this is disastrous. So, I believe that students should stay at home to study and not go abroad.

Yours faithfully,





(Signature in the space above)

﻿[image: alt]
 Letter 2

Dear Sir,

1. Nowadays a significant number of this country's best students travel abroad to study, although perfectly adequate local institutions of higher education exist here. Furthermore, local faculty are familiar with conditions in this country so that their instruction directly relates to the local situation.

2. This contrasts dramatically with the situation encountered abroad, where faculty tend to be ignorant of their students' countries of origin. As a result, students from this country receive irrelevant instruction which leads to confusion, particularly when it contradicts what they have already learned.

3. Another problem faced by this country's students is that studying abroad equals studying in a foreign language. One may well doubt the value and efficiency of studying in another language when, on return to this country, students will work in their own language. If, instead of going abroad, they studied in this country, such a problem would not arise.

4. Financially, study overseas drains the economy of foreign reserves, reducing the amount available for education in this country. It would be better if the sums spent on higher education abroad could be devoted to the development of local universities and colleges.

﻿5. Finally, study overseas corrupts this country's culture and way of life, since students return with ideas in conflict with local values. For all of the above reasons, priority should be given to studying in this country.





Yours faithfully





(Signature in the space above)

Task 5
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 In this task, the sentences from the two letters in Task 4 are put together for comparison and contrast. Read these groups or pairs of sentences carefully, and discuss the features of colloquial and informal style in Letter 1 and those of formal style in Letter 2.

(Note: The label "L1S1" means "Letter One Sentence One", "L2S1" means "Letter Two Sentence One," etc.)
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 ﻿Paragraph 1

L1S1: Many of our best students are going abroad nowadays to study.

L1S2: Why do they go?

L1S3: We have very good universities and colleges in our own country.

﻿L2S1: Nowadays a significant number of this country's best students travel abroad to study, although perfectly adequate local institutions of higher education exist here.
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L1S4: Our teachers know our local situation, and so what they teach is relevant to local problems.

L2S2: Furthermore, local faculty are familiar with conditions in this country so that their instruction directly relates to the local situation.
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 ﻿Paragraph 2

L1S5: When our students go abroad, they meet many problems.

L1S6: They find that their teachers know nothing about the countries from which they come.

L2S3: This contrasts dramatically with the situation encountered abroad, where faculty tend to be ignorant of their students' countries of origin.
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L1S7: As a result our students learn a lot of useless information.

﻿L1S8: Sometimes they are confused because the foreign teachers tell them things which are different from what they learned at home.

L2S4: As a result, students from this country receive irrelevant instruction which leads to confusion, particularly when it contradicts what they have already learned.
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 ﻿Paragraph 3

L1S9: Our students have to study in a foreign language.

L2S5: Another problem faced by this country's students is that studying abroad equals studying in a foreign language.
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L1S10: Therefore they have language problems.

L1S11: What good is studying in English if they are going to work in their own language when they come back?

L2S6: One may well doubt the value and efficiency of studying in another language when, on return to this country, students will work in their own language.

L2S7: If, instead of going abroad, they studied in this country, such a problem would not arise.
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 ﻿Paragraph 4

L1S12: There is also the question of cost.

L1S13: It is very expensive to send a student to study abroad.

L1S14: Because of this our government has less money to spend on education at home.

L2S8: Financially, study overseas drains the economy of foreign reserves, reducing the amount available for education in this country.
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L1S15: In my opinion, it would be better to spend the money on improving our own colleges and universities.

L2S9: It would be better if the sums spent on higher education abroad could be devoted to the development of local universities and colleges.
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 ﻿Paragraph 5

L1S16: Finally, our students come back with many immoral ideas.

L1S17: For this reason studying abroad is corrupting our culture and way of life.

L1S18: I think this is disastrous.

L2S10 : Finally, study overseas corrupts this country's culture and way of life, since students return with ideas in conflict with local values.
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L1S19: So, I believe that students should stay at home to study and not go abroad.

L2S11: For all of the above reasons, priority should be given to studying in this country.

Task 6

● Formality

As an important feature of academic writing, formality is achieved in the following ways.

1. Use full forms, avoid contractions. Contractions are only used in informal writing and conversations. Therefore, always use do not, will not, and it has in formal and academic writing instead of the informal don't, won't, it's, etc.

2. Use concrete words and expressions, avoid vague or imprecise terms, e.g. avoid bit, thing, stuff, etc. These vague words are usually used in informal writing and conversations.

3. Use standard, formal and un-labeled words and expressions, avoid those labeled informal, non-standard, colloquial, slang, taboo, dialect, old-fashioned, rare, etc., in the dictionaries. Use cannot tolerate it instead of can't hack it; I do not have any idea... instead of I don't have a clue... ; please go away instead of flake off, etc.

4. Use single-word verbs, avoid phrasal verbs. Phrasal verbs are generally more colloquial and informal than single-word verbs and are mostly used in informal writing and conversations. For example, use investigate instead of look into, determine/decide instead of make up one's mind, visit instead of go to see, etc.

(Note: Task 9 of Unit 1 Part 2 in Write to Communicate: Practical Writing provides a list of words and expressions learners of English with a Chinese background tend to use too frequently. Refer to that list and avoid these words and expressions in formal and academic writing.)
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 Rewrite the following sentences in more formal English.

1. In the way the economy is at present, many small businesses are beginning to feel the pinch.

2. The first thing to do is to sort out the results.

3. Don't go over the top with this idea because it doesn't hold water.

4. This bit of the experiment didn't quite come up to expectations.

5. Several things must be borne in mind when evaluating EFL textbooks.

6. More than half of the teachers in the developing world are fed up with large classes and very limited resources.

Task 7

● Objectivity

Academic writing almost always deals with methods and findings of research in various fields. It seldom concerns personal ideas or opinions. Therefore, academic writing should assume an impersonal, objective tone. Such objectivity is achieved in the following ways.

1. Avoid the first person pronoun I and the second person pronoun you wherever possible. If the first person pronoun cannot be avoided, use we instead of I, or use the third person reference, such as the writer, the author, etc.

2. Use impersonal constructions to express opinions. For example, use it can be seen that... instead of you can see; it is commonly believed that... instead of I believe; it is said... instead of I hear... Other examples of impersonal constructions include: it is argued, it is found through research, Research has found, Studies have revealed, it is estimated, it is contended, etc.

3. Use facts, examples and statistics to support ideas and concepts. Remember that ideas and concepts without supporting evidence can prove nothing.
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 A. Rewrite the following sentences in more objective English.

1. I failed to get the results I wanted.

2. You can easily see that I have proved my theory.

3. I cannot agree with this idea.

4. If you read Krashen (1981), you will learn a lot about his theory of language acquisition.

5. We all believe that a person who wants to learn will have a certain amount of success with the learning experience.

6. Williamson (2005), like me, believes that there is a clear distinction between language learning and language acquisition.
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 B. Compare the following two paragraphs to understand the differences between vague, general statements and vivid, concrete details.
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 ﻿Paragraph 1

Many people in the theater show themselves to be inconsiderate. They make noises and create disturbances at their seats. Included are people in every age group, from the young to the old. Some act as if they were at home in their own living room watching the TV set. And people are often messy, so that you re constantly aware of all the food they are eating. People are also always moving around near you, creating a disturbance and interrupting your enjoyment of the movie.
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 ﻿Paragraph 2

Many of the other movie-goers create disturbances around you. Little kids race up and down the aisles, usually in giggling packs. Teenagers try to impress their friends by talking back to the screen, whistling, and making what they consider to be hilarious noises. Adults act as if they were at home in their own living room and comment loudly on the ages of the stars or why movies are not as good anymore. And people of all ages crinkle candy wrappers, stick gum on their seats, and drop popcorn tubs or cups of crushed ice and soda on the floor. They also cough and burp, squirm endlessly in their seats, file out for repeated trips to the restrooms or concession stand, and elbow you out of the armrest on either side of your seat.

Part 3　Reading for Information

Reading is one of the most important means towards the collection of information necessary for any research task. This is therefore a crucial undertaking during the process of writing academic research papers.

All students of this course have most probably been reading, both in Chinese and English, almost every day over the past dozen years. Reading is a channel of information, and a source of knowledge. Many students would be aware of the two forms of reading: the top-down form (extensive reading) and the bottom-up form (intensive reading).

Intensive reading is widely used as a way of learning a language, or thoroughly understanding a certain passage, such as appreciating literature or extracting meaning from some theoretical discussion.

However, as a way of finding and collecting information, extensive reading is the conventional way of reading, as well as a major means of academic research. In this information age, one usually needs to read a great number of books, journals, and websites in order to locate sufficient relevant information. The sheer quantity of printed and electronic materials renders it impossible, as well as perhaps unnecessary, to read everything carefully and thoroughly. The usual practice is to skim and scan the materials to determine whether a certain piece of material may be relevant for the task at hand. If the material is indeed so, it may be downloaded, printed, and kept for further and sometimes intensive reading.

This part is especially designed to provide the students a number of hints to follow when collecting information for their research task. However, the theory and practice of reading is a huge topic impossible to cover in this course book. For a further discussion of this topic, please refer to other references.

Task 8

● A non-fiction on a special subject may contain most or all the parts in the following list. To increase the efficiency of judging whether the book is related to a particular research task and whether it is of value to the research project at hand, one only needs to skim and scan some of these parts briefly.

1. Front cover—usually carries the title, author name and publisher only. The book title usually offers the field of study. The author and the publisher usually indicate the academic value of the book.

2. Title page—usually the first page after the front cover. It carries the title, the author(s) and the publisher. On some occasion, it may provide other important information, such as the year and place of publication. The title page has a similar function as the front cover.

3. Publishing history and detail—usually the reverse side of the title page. It provides the date of first publication, dates of reprints, dates of new editions, name of the publisher, name of the printer, contact information of the author, copyright information, ISBN, etc. Please note:

A. If a book has been reprinted a number of times over the years, it is usually a classic.

B. If a book has run into a few editions (eg, 5th edition, 6th edition, etc. ), it has improved with the times and is welcome with the readers.

C. If a book was published more than 10 years ago and has never been reprinted or refreshed, it may be less valuable, especially in this era of knowledge explosion.

D. A book published by a famous or specialized publisher may be more valuable than one published by an unknown or irrelevant publisher.

4. Preface/Forward—usually appears after the publishing history. A preface or forward is most probably written by an important person in the related field of study, highlighting the special value of the book. These highlights usually offer a good understanding of the book's value.

5. Introduction—usually the first part of the book to give an outline. The part almost always carries a summary of the most important arguments of the book. Skimming the introduction would usually be more than enough to decide whether the book will be of interest to the research task.

6. Acknowledgements—usually a few brief sentences or paragraphs expressing gratefulness to everyone who has given or offered help to the writing of the book. If a few big names appear in the acknowledgements, the book may also be more important.

7. Table of Contents—a list of topics and subtitles that appear in the book. Like the introduction, the list gives a good picture to the main ideas of the book.

8. Chapters—the body of the book. One usually only reads the chapters after one is certain that the book is related or useful for the research task at hand.

9. Glossary—a list of special words and terms that appear in the book, arranged in alphabetical order to explain their meaning and help with better understanding. This list may also provide information about the main ideas.

10. Appendix—one or more forms, lists, documents that provide related information to the main body of the book. Although these are only supplementary materials, they may be of special interest since they may carry firsthand information.

11. Bibliography—a list of books, journals, websites and other related reference materials that the author has read, accessed or used when writing the book. The entries are arranged in the alphabetical order of the author's surname. The list is a good indication of the academic value of the book itself. It also serves as a reading list for interested readers;

12. Index—usually a list of key words, personal names, and place names that appear in the book, with the page number (s) of their appearance indicated, to facilitate convenient reference and locating.

13. Back cover blurb—usually a few brief sentences or paragraphs printed on the back cover, mostly taken from reviews by famous news media, to highlight the selling points of the book. It serves as an advertisement and may over-praise the book. One should be mindful.





In summary, reading the title page, the printing history, the table of contents, the bibliography, and the back cover blurb would usually suffice to indicate the value of a particular book to a given research project. If these parts offer a positive sign, a brief glance at the preface or introduction would help with the final decision. If one still cannot be sure of a book's value after reading all these parts, it would be advisable to leave the book aside for the moment.

Task 9

● Collecting and using information from journals, magazines and the internet.

A journal or magazine should be treated in the same way as a non-fiction, discussed in the previous Task 8.

Journals are usually devoted to a special academic field or a number of related fields. A brief look at the journal title, publisher, board of editors, date of publication, and list of contents may determine whether the journal is related to one's field of research, or whether any essay may be of interest.

By contrast, magazines usually cater for leisure reading and consequently of less academic value. However, they may also contain information, facts, or statistics related to research and may be of value to certain research projects.

Today, however, by far the most frequently used source of information is the internet with its countless websites. Roughly, websites fall into the following three levels:

1. Top level: search engines, eg Google, Baidu;

2. Second level: gateway sites, eg www.sina.com, www.sohu.com;

3. Third level: functional websites with special orientations:

a. Information, eg news.xinhuanet.com,

b. Entertainment, eg www.kuro.com.cn,

c. Government services, eg www.info.gov.hk,

d. Commercial business, eg www.taobao.com, www.alibaba.com.cn,

e. Personal interests, eg seabank.html.533.net/,

f. ...

Readers may enter related key words in a search engine to search for all kinds of information.

Yet, judging the academic value of data from the internet is more difficult, since the internet is an open source and almost any person can express his or her view on the net.

To ensure the academic value of internet information, visit official and famous websites. These sites publish official and creditable information and materials. The electronic version of many published books, journals, magazines, government documents, etc., is also available from these websites.

Be very careful about information from chat rooms, personal blogs and websites, where speakers air their views anonymously and therefore may be irresponsible.

Also, note the website's frequency of updating. If the information has not been updated for more than one year, the credibility of the website would be doubtful.

Part 4　Short Academic Paper Stage Three

Task 1
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 Now that your topic and thesis proposal have been finalized, you may start more detailed readings in and reflections upon your subject area. Reading at this stage serves several purposes.





1. It provides more relevant information on the topic,

2. It facilitates further consideration and modification of the topic and thesis proposal,

3. It helps with the creation of a bibliography.

Please pay special attention to the preparation of a bibliography, an important part of the paper. Unit 8 Part 2 will discuss the preparation of a bibliography in more detail. For the time being, keep a note of the basic information of everything you read: full name of author, title of book, title of article and its source (journal, newspaper, website, etc), publisher, place and time of publication or date of accessing the particular website, page numbers (in case of an article taken from a larger volume). These items will all be necessary for the bibliography.

At the end of two more weeks, please prepare an outline for the term paper. The outline should be in the following format.

1. The title of the paper;

2. The proposed thesis statement;

3. The framework of the paper: introduction, body and conclusion, with subtitles for each subsection;

4. The proposed topic sentence under each subtitle;

5. A list of references to date.

For more information on how to prepare an outline, please refer to Write to Communicate: Practical Writing, Unit 3, Part 3, Planning and Outlining.


UNIT 4

Part 1　Cause and Effect

Cause and effect analysis is something we do almost every day. When we ask why something has happened, we are analysing the cause; when we ask what will happen because of something, we are analysing the effect. This relationship often occurs in research and writing.

In reality, almost every single happening is a small link in an endless chain. It is usually true that the cause of some effect is explained as the effect of some other cause up the line, and the effect of one cause may lead to other effects down the line. Furthermore, one cause may lead to a number of different effects and one effect may have a number of different causes. As a result, disagreement often arises on which is the major cause of a certain effect and which is the major effect of a particular cause.

Such being the case, a cause-effect analysis usually concentrates on a limited number of links on the long chain, as it is virtually impossible to exhaust all the causes and effects.

﻿Careful cause and effect analysis requires thorough research, clear logic, good choice of the cause-effect relationship, as well as good organization. A cause and effect analysis may follow chronological order or the order of importance or be discussed under different categories. This section provides examples showing how cause and effect analysis is developed.

Task 1
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 The following are three essays in cause and effect development. Read them carefully, identify the causes and the effects in each case, and discuss how the analysis is developed.
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 Example 1

Truancy in Universities—an Analysis

1. Students playing truant appears to be a common phenomenon in institutions of higher learning in this country. Although most colleges and universities have strict regulations forbidding truancy, these regulations often prove less than effective. To understand what lures students to play truant despite possible punishment and to search for a solution to the problem, an analysis of the causes behind this phenomenon has been attempted.

﻿2. A number of students play truant intentionally. After careful consideration, they decide to stay away from courses that they find outdated in content, dull in teaching material, and impractical in theory. Courses that are closely related to the students' special fields may also fail to inspire enthusiasm and attract students to the classroom. If we regard these reasons as "legitimate," we will nonetheless find illegitimate ones. A considerable number of students, who value money and "experience" above knowledge, work on part-time jobs when they should be attending classes. This is especially widespread among fourth-year students who are anxious to find a satisfying job.

3. Others play truant unintentionally. They are, or rather, believe they are obliged to do so. Many students have the habit of staying up late and sleeping late. As a result, they miss the morning classes. A number of students among this group complain that since morning exercises at 6:30 rob them of their early-morning sweet dreams, they are so exhausted and sleepy at class time that they go back to catch up on their sleep. Then, there are "student leaders" who are occupied with Students Union activities and other events. These student leaders are usually so fully occupied that they can barely spare any time or energy for their study and determine that they have no other choice than to skip several classes every week.

4. Still others play truant for no reason at all. They regard all rules and regulations as bondage and enjoy breaking them. They show their contempt towards this "bondage" by playing truant and derive great satisfaction from this "freedom" every time they get away with it. Besides, truancy is probably habit-forming. If a student plays truant once, s/he tends to do it again and again and again.

5. However, truancy is a double-edged sword. On the one hand, it creates trouble in school management, adversely affects other students in the class, and possibly interferes with the teacher's plans for the class. On the other, by playing truant, students waste their precious time at school. Therefore, an effective solution to this problem requires effort from both sides. The teachers should take effective measures to improve their teaching methods, introduce fresh materials, and enliven the classroom atmosphere. Similarly, the students should value their time at school, and refrain from seeking immediate gains at the expense of their long-term benefits. They should also learn to respect the teachers, their fellow students, and the school regulations. It is hoped that such efforts will gradually help reduce truancy.
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 Example 2

The Marks of Life

1. My body did not always look like this. It took me twenty-two years of unplanned incidents to get this way.

2. I was born at home, feet first, on June 5, 1974. My mother said I almost died because of lack of oxygen. A taxi had just brought my father home when my mother and I were busy in the bedroom. My father had to summon the aid of the taxi driver to help with my birth. Without his assistance, I would not be here today.

3. For the first two years of life I had not acquired any scars, until my mother left me sitting on the sofa. I leaned over to see the floor and lost my balance. On my way to the floor I hit the edge of the coffee table that was in front of the sofa. I now have a small, white scar between my blue eyes, and inside my mouth a small bone is out of place. The bone causes my nose to be crooked.

4. Then, I tried to take life easy, but my sister thought I needed some excitement. It was a summer day in 1977 and I was three years old. Our mother was taking us to visit our grandmother, who lived on a gravel road. Our mother was driving a pickup while my sister and I were supposedly standing on the back seat. My sister was standing while I was facing down toward the gravel road. My sister had opened the back door and I fell out.

5. From the time I was three years old, until the time I was six years old, life was injury free. Then, during my elementary school days which were from six years of age to ten years of age, I seemed to have made up for lost time. My mother made me wear shoes that never stayed tied. It seemed like every time I bent down to tie my shoes, someone would slide their chair back, and I would get hit in the mouth. Besides having a fat lip, I had smashed thumbs. My father drove a very old two-door DeSoto. The door was so heavy I would use one hand to push the door shut while balancing myself with the other hand. My thumb was always placed too close to the jamb and would get smashed. Another part of my body that seemed to always be in bandages was my knees. I had a pair of roller skates, and I would spend hours out of doors skating around the block. In the late 1970s sidewalks were not always even. So I spent a lot of time tripping on the raised edges and sliding the length of the square on my knees.

6. By the time I was ten, I quit wearing tie shoes, my father traded in the car, and I took to riding a bicycle. At age eleven, I took a tumble off a step stool and cut my left shin exposing the bone. I thought my leg would never heal because I did not have any skin left to fill in the hole. It has healed, but I am left with a dime-size scar on my left leg. Another scar was added to my body. This time I was twelve years old and riding my bicycle in the road. I hit the curb with the front tire and fell off the bicycle. When I hit the stones in the road, I lodged one in my elbow.

7. My last major mishap was not my fault. I was eighteen and a friend was driving his Triumph. It was an extremely foggy night when the car hit a median strip and the car flipped over. I received an injury to the back of my head, and the injury had to be sewn closed. I also broke my back, and I had to spend four months in a body cast. It has been four years now and no serious damages have occurred.

8. Since I was born, my body has gone through several stages of development. Each scar marks a stage. As a result, my body looks this way.
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 Example 3

Knowledge and Character

1. Whenever I think back to when I was at Wayland Academy, where I completed my secondary education, I always think of our powerful yet simple school motto: Knowledge and Character. Going to Wayland put me in situations where I learnt about the world in an educational sense as well as a personal sense, and in turn, acquired both knowledge and character.

2. The summer before my first year at Wayland, I received a summer reading list of about ten books including The Mists of Avalon, which I decided to read first. When I was done with the book, I was shocked at how much I did not know about the legend King Arthur, and how much I had learned by only one book. That year, I was exposed to many of the most famous works that I think ultimately shaped the way our culture today. Reading the classics like A Tale of Two Cities, Jane Eyre and Machbeth, I realized that the authors of these books—Dickens, Bronte, Shakespeare—were the first professors of humanities and the arts. By reading their books, I seem to have experienced what their characters went through, and learned the same lessons as they did.

3. Because of the many symbols presented in books, I have realized that life is deeper than just what a person sees. Last summer and this year in English class, I moved from the old classics to more modern ones, reading Catcher in the Ryre, Catch-22, and Snow Falling on Cedars. These were the books that I connected with on an even more personal level. I took the characters I read about and imagined how I would act in their circumstances. As I searched for the symbols in these novels to write a paper, I was inspired to search for symbols in my own world. Now I am more aware of my world and more willing to learn about it.

4. Because of the books that I have read in these past years, I have also learned better in other subjects than just English. How better can one understand government and politics than by reading works by Machiavelli and Marx—the creators of the government and political theories we have today, and how else can one better see a French philosopher's point of view during the Enlightenment than to read Voltaire? Because of books by these historical figures, I have been able to picture history way better because I have a primary source, someone who was there when it happened.

5. Reading is important to me because in many ways, it seems to have enhanced my life by making me more aware of my surroundings and by making me think on my own more. Of course, it also helped me accomplish the first half of my school's well respected motto: Knowledge.

6. As for the second half of the motto, I think Wayland helped me develop character in all the different kinds of situations it put me into, from its millions of ridiculous rules to dorm life to all my friends. One of my most memorable character building experiences, however, was being in the school choir.

7. A major reason why I value choir is because it has made me more confident, and it has done it in the most graceful way. When I first started to sing, I have to admit I was not too sure of myself. I sang meekly and often skipped major jumps in pitches because I was worried I would misjudge and hit a wrong note. In the beginning, I only got by in the choir by listening to the people around me and mimicking them. After becoming more experienced by learning from other singers, I learnt not only the notes and jumps in pitches, but to trust myself.

8. Because of my participation in choir, I have noticed that I listen to people differently. I listen to them more, and with more awareness. From choir, I have not only learnt to trust myself more, ﻿but to trust other people more, and to communicate with them. Because it takes everyone working together to achieve the best sound quality, I am not only dependent on myself to get it right, but the other singers as well. We even have to decide for each other when the other person breathes, which definitely requires trust.

9. The self-expression that I get through choir and singing is unparalleled by any other activity. It is something empowering, giving me fulfilment by leading to both self-improvement and self-confidence. It is a way for me to relax and become more aware of my surroundings, something important to me in my life. It is a constant reminder for me to not only take in the big picture, but also notice the little details. For me, choir helps to find the perfect medium between the two.

10. The Wayland motto seems to be the perfect harmony of two very important things: Knowledge, so that one can learn about their world and history and take those things to improve the future; and Character, so that one can learn how to enjoy life, and develop personally as a human being. For me, the motto implies the perfect, equal mix of the two principle traits, and demands for them to be equally respected.

Task 2
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 Supply causes to the effects. The four statements in the exercise below may be the effects of some events. Think of at least three possible events that may have led to these effects and write them in the blanks. An example has been provided at the beginning.

Example

The awareness of environmental protection is growing nowadays.

a) Cause 1: the air quality deteriorates constantly.

b) Cause 2: the water system is becoming increasingly dirtier.

c) Cause 3: the global climate is growing warmer because of the green house effect.

1. Most of the world's Top 500 corporations have created offices in China.

a) Cause 1:＿＿＿＿＿＿＿＿＿＿＿

b) Cause 2:＿＿＿＿＿＿＿＿＿＿＿

c) Cause 3:＿＿＿＿＿＿＿＿＿＿＿

2. Television continues to be the most powerful advertising medium today.

a) Cause 1:＿＿＿＿＿＿＿＿＿＿＿

b) Cause 2:＿＿＿＿＿＿＿＿＿＿＿

c) Cause 3:＿＿＿＿＿＿＿＿＿＿＿

3. World oil price has risen to the high of $150 per barrel and dropped to the low of $35 per barrel.

a) Cause 1:＿＿＿＿＿＿＿＿＿＿＿

b) Cause 2:＿＿＿＿＿＿＿＿＿＿＿

c) Cause 3:＿＿＿＿＿＿＿＿＿＿＿

﻿4. Finding a satisfying job is growing increasingly more difficult for university graduates in China.

a) Cause 1:＿＿＿＿＿＿＿＿＿＿＿

b) Cause 2:＿＿＿＿＿＿＿＿＿＿＿

c) Cause 3:＿＿＿＿＿＿＿＿＿＿＿

Task 3
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 Supply effects to the causes. The phenomenon in the four statements below may lead to a number of different effects. Think of at least three possible effects and write them in the blanks. An example has been provided at the beginning.

Example

The awareness of environmental protection is growing nowadays.

a) Effect 1: people are willing to use less plastic bags;

b) Effect 2: people prefer smaller cars;

c) Effect 3: many people are walking or cycling to work.





1. Food and medicine safety has become a prominent issue in the contemporary world.

a) Effect 1:＿＿＿＿＿＿＿＿＿＿＿

b) Effect 2:＿＿＿＿＿＿＿＿＿＿＿

c) Effect 3:＿＿＿＿＿＿＿＿＿＿＿

2. Most young people under the age of 25 in China today are the only child in their family.

a) Effect 1:＿＿＿＿＿＿＿＿＿＿＿

b) Effect 2:＿＿＿＿＿＿＿＿＿＿＿

c) Effect 3:＿＿＿＿＿＿＿＿＿＿＿

3. Urbanization is a growing trend in China.

﻿a) Effect 1:＿＿＿＿＿＿＿＿＿＿＿

b) Effect 2:＿＿＿＿＿＿＿＿＿＿＿

c) Effect 3:＿＿＿＿＿＿＿＿＿＿＿

4. Computer has become a necessity of life.

a) Effect 1:＿＿＿＿＿＿＿＿＿＿＿

b) Effect 2:＿＿＿＿＿＿＿＿＿＿＿

c) Effect 3:＿＿＿＿＿＿＿＿＿＿＿

Task 4
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 Write a cause and effect analysis of around 500 words. You may choose one of the topics listed in Task 2 and Task 3, or write on a topic of your own choice.

Part 2　Academic Style (2)

This part continues from Unit 3 Part 2 to discuss the three remaining features of academic style: conciseness, variety, and tentativeness.

Task 5

● Conciseness

Conciseness means that a writer should express the intended meaning clearly, without using any unnecessary words and sentences. Conciseness can be achieved in the following ways.

1. Find the most direct way to express the idea. Use as few words and sentences as possible.

2. Avoid repetition of ideas.

3. Concentrate on the topic. Anything that does not contribute to amplify the central idea, no matter how well written, should be deleted.
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 Rewrite the following sentences in more concise English.

1. Through three years of hard effort, the tasks of rectifying the economy have basically been completed.

2. A minimum of 50,000 kilometers of road test is required for the prototype of a regular truck, as mandated by the authorities, before it can be approved for quantity production.

3. We should exercise centralized control over the management of foreign exchange and foreign debts and centralize such power in the hands of central authorities.

4. In the majority of cases looked at as part of this study, it was seen while investigating the cases that there was very little which could easily be proved in the cases to support what this study was aiming to prove.

5. The state of the economy at present is quite serious. It is obvious to all that the seriousness of the economic state of this country is causing many problems to those who live in this country.

Task 6

● Variety

Variety means that in a piece of writing, the words, expressions, sentence structures, etc., should vary. If the author keeps repeating the same forms of expression, the writing will become monotonous and boring. Yet, on the other hand, variety does not mean that no repetition is allowed.

A closer analysis reveals that any language is composed of two parts: one part forms the framework so that meaning, which is the other part, can be expressed.

The framework part consists of structural and grammatical forms such as the tenses, the moods, and the voices. Also, the classes of words such as pronouns, prepositions, and articles fall into this part. These words and structures build up the framework of a piece of writing in which the meaning can be expressed. Therefore, the repetition of these words and structures is not a major issue.

However, words that express meaning, including nouns, verbs, adjectives, adverbs, as well as some sentence patterns that help express the meaning, such as the emphatic pattern, should not be repeated too often.

One more point that learners of English with a Chinese background should be mindful is that English and Chinese differ in what and how often something can be repeated. For one example, Chinese permits more repetition of nouns than English, while English prefers to use pronouns and synonyms for further references in order to avoid repetition.

For a further discussion, please refer to other special works. A few simple rules of achieving variety are listed as follows.

1. Use a variety of words, or substitute with synonyms or different forms. Avoid repetition as much as possible.

2. If there is a special word that must be repeated, find ways to refer to it without repeating, eg the point already mentioned, this, etc.

3. Use a variety of sentence structures. Avoid overuse of one favourite structure or linking word, eg however, it is this that...

[image: alt]
 Rewrite the following sentences in more varied English.





1. It is clear that tourism is expanding rapidly. It is clear that this will bring problems, and that tourism must be examined carefully before problems are caused by tourism.

2. Now let me discuss how we can overcome our financial and economic difficulties this autumn and how we should strive for a turn for the better regarding our financial and economic situation next year.

3. English is an important language. Nevertheless, other languages are important; nevertheless, English is already established as the language of business and computers. It is nevertheless important to maintain the importance of other languages and to stop English taking over.

4. We must adhere to the principle that economic development relies on science and technology, while development of science and technology is geared to the needs of economic development, and we must promote the organic combination of science and technology with the economy.

5. When large corporations or national laboratories responsible for major research projects enlist new PhDs, the corporations and the laboratories will require that the new PhDs undertake post-doctoral research tasks for about two years. After this post-doctoral research period, the corporations and the laboratories will then decide whether they will formally employ these new PhDs according to their work performances over the two years' post-doctoral research period.

Task 7

● Tentativeness

Tentativeness means that one should avoid writing definite or absolute statements, especially in the field of academic research. Apart from some universal truths such as "The sun rises from the east," and "Water freezes at zero degrees Celsius," most research findings represent the understanding of one or a group of persons at a specific point of time. Such findings may be limited or even proved wrong by later findings. In the field of social sciences, opinions and subjective judgements play an even larger role. Therefore, to avoid going to extremes and consequently become targets of other researchers, one should hedge and remain tentative when expressing an opinion or passing a judgement.

Tentativeness is usually achieved by using modal verbs, adverbs, and other expressions. For example: It is generally true that... ; It would appear that... ; There is evidence to suggest that... ; The author tends to believe that... ; on the whole; normally, etc.

[image: alt]
 Rewrite the following sentences in more tentative English.





1. English is the most important language in every country now.

2. Everyone knows that intelligence tests are unreliable.

3. Computers are the most important pieces of equipment in any office.

4. Shanghai has maintained its position as the world's biggest international port.

Task 8
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 The following original paragraph of academic writing is followed by six responses discussing the same topic. Read the original paragraph, compare the six responses with it, and discuss the language features of each response to decide which one is closest in style to the original, and what features in the other five paragraphs render them less appropriate as academic writing.

[image: alt]
 Original Paragraph

As has been suggested above, the term "Third World" may have outlived its usefulness. Its use may in fact serve to perpetuate the dependence of lower-income countries on imports from the industrialised world. Advanced technology may be incompatible with the internal realities of those countries, leading to disruptive effects on local lifestyles and the environment. For example, large-scale energy installations may make little sense in predominantly rural societies in which energy from the sun can be harnessed relatively cheaply in the form of small, solar-powered devices or windpumps.
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 Response 1

Let's face it, the term "Third World" is now distinctly old hat. Even if there's little sign of the gap between the richest and poorest nations narrowing, the end of the Cold War some years ago marks the long-established classification less than useful. It's high time it was done away with, and the absence of any other all-embracing term that might be satisfactory only goes to show we'd be better off considering countries individually rather than lumping them all under one dubious category.
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 Response 2

As Grant (1992) suggests, it is absolutely nonsense to expect a developing country to introduce large-scale energy plants when it can harness energy far more cheaply from the wind and the sun on a small scale. Only a completely naïve simpleton could believe that an inevitable outcome of using one form of advanced technology would lead automatically to the development of other forms in the country concerned. It is patently obvious that when developing countries acquire advanced technology from the industrialised world it only serves to further the chronic dependence of the former to the latter.
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 Response 3

I think that for many countries in the so-called "third world" it is extremely expensive to utilise advanced technology. It can lead to dependence on imports from the countries producing that technology, as well as upsetting local lifestyles and causing environmental damage. From my point of view, a sensible option is to adopt cheaper, small-scale alternatives. For example, I am inclined to think that introducing windpumps may, in some instances, be infinitely preferable to a large installation.
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 Response 4

Last but not least, some attention must be given to the matter of the suitability of technology. To adopt advanced technology or not to adopt it, that is the question. It is not in every case that small-scale alternatives prove to be cheaper. In fact, in the case of some types of technology, such options may be few and far between.

[image: alt]
 Response 5

There is little reason to doubt that taking into account the undoubtedly enormous costs that could be incurred in the adoption of large-scale projects, it would be less advisable for many countries that lack sufficient funds to undertake the construction of large energy installations than to consider resorting to other sources, on what is likely to be a substantially smaller scale. This might involve, for example, the harnessing of energy from the sun in the form of small, solar-powered devices or utilising windpumps, two options that may be feasible in a large number of cases, even taking into account the fact that the initial expenditure on such alternative projects may seem relatively high at this point of time.
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 Response 6

Research by Grant (1992) established conclusively that advanced technology may often not suit poorer countries. As he discovered, in places where cheap utilisation of solar energy is possible, large-scale energy installations may not be the best option.

Task 9
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 Read Letter 2 which opposes students travelling overseas to study in Unit 3, Part 2, Task 4 again. Imitate the style and tone of this letter to write a letter in favor of studying abroad. Apply the five principles of academic style in the letter.

Part 3　Avoiding Plagiarism and Referring to Sources

Plagiarism, using other people's ideas, thought structure or research findings without indicating such borrowing, is considered a serious offence in academic circles.

Plagiarism may be intentional or unintentional.

Acts of intentional plagiarism may include, among others:

● Submitting other people's work as one's own, regardless of the source;

● Cutting and pasting from a number of sources to create a patchwork essay, with only a few linking words or phrases inserted;

﻿● Using key research findings, ideas, statistics, or other materials of other people as one's own;

● Submitting the work for a previous course as the work for a new course.

Intentional plagiarism, once proved, is always harshly punished. A number of recent cases disclosed worldwide have caught the attention of the public. The culprits of such acts have invariably been defamed and morally or legally punished.

Unintentional plagiarism, on the other hand, may be more difficult to avoid, since the author usually does not have the premeditated intention and therefore the offence is usually less serious than intentional plagiarism. Indeed, in this information age, when access to information has become so convenient, and the authorship of some information is unclear, especially on the internet, unintentional plagiarism may occur, particularly if a good research habit has yet to be formed.

In China, the concept of plagiarism may be comparatively new to many young minds. Traditional Chinese culture and the Chinese way of education encourage learning from its wise ancestors. In primary and secondary schools in China today, such tradition is still alive. Students are encouraged to recite and remember facts, figures, names, dates, ideas, concepts, etc., which may form important questions in various exams. Besides, Chinese culture encourages the borrowing of famous lines from famous people in history. Since such lines have become an important part of good education, and almost every single Chinese knows their origin, it is regarded as unnecessary to mention such sources. However, this habit of borrowing without naming the source may be transferred into the first attempts of academic research.

On the other hand, an attempt to avoid unintentional plagiarism does not mean that every single fact, date, statistics and idea in a research paper must be either original or credited. Generally accepted facts, such as "the earth is a sphere which moves round the sun," "China situates in the east of the world," and "Gravity is the force that keeps all objects on earth from floating into space," are common knowledge for everyone to use freely. Only specific ideas, research findings, especially those formed and found recently and have not become common knowledge, should be credited to their original sources.

Indeed, as academic and scientific research develop step by step, and all new finding or progress is achieved on the shoulders of previous researchers and scientists, research would naturally involve the borrowing and examination of ideas and facts from different sources. For this purpose, the academic world has developed systematic ways of giving credit to contributions by previous researchers: we mention the researchers' names as well as the titles and publishing dates of their works; we use quotation marks and parentheses; we paraphrase or summarize outside sources; and we include a list of works cited at the end of our own work, in order to give credit to our forebears and colleagues.

These ways and methods will be discussed one by one in the following units. The present part will provide examples of avoiding unintentional plagiarism and introduce three well established systems of referring to outside sources.

Task 10
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 Read the following two original passages and the two different renderings that follow each original passage. The first renderings have both plagiarized the originals while the second renderings are both good and honest borrowing of outside material. Discuss the differences between the plagiarized and the correct versions.
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 Original Passage 1

Let's be clear: this wish for politically correct casting goes only one way, the way designed to redress the injuries of centuries. When Pat Carroll, who is a woman, plays Falstaff, who is not, casting is a stroke of brilliance. When Josette Simon, who is black, plays Maggie in After the Fall, a part Arthur Miller patterned after Marilyn Monroe and which has traditionally been played not by white women, but by blonde white women, it is hailed as a breakthrough.

But when the pendulum moves the other way, the actors' union balks. (Quindlen, Anna. "Error, Stage Left." New York Times 12 Aug. 1990, sec. 1:21)
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 Rendering 1—1: Plagiarized

Let us be honest. The desire for politically appropriate casting goes in only one direction, the direction intended to make up for the damage done over hundreds of years. When Pat Carroll, a female, is cast as Falstaff, a male, the decision is a brilliant one. When Josette Simon, a black woman, is cast as Maggie in After the Fall, a role that Arthur Miller based on Marilyn Monroe and that has usually been played by a woman who is not only white but also blonde, it is considered a major advance.

But when the shoe is on the other foot, the actors' union resists. (Quindlen 21)
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 Rendering 1—2: Correct

According to Anna Quindlen, the actors' union supports "politically correct casting" only when it means casting a woman or minority group member in a role created for a male or a Caucasian. Thus, it is accepted for actress Pat Carroll to play Falstaff or for black actress Josette Simon to play Marilyn Monroe; in fact, casting decisions such as these are praised. But when it comes to casting a Caucasian in a role intended for an African American, Asian, or Hispanic, the union objects.
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 Original Passage 2

At some colleges and universities traditional survey courses of world and English literature... have been scrapped or diluted. At others they are in peril. At still others they will be. What replaces them is sometimes a mere option of electives, sometimes "multicultural" courses introducing material from Third World cultures and thinning out an already thin sampling of Western writings, and sometimes courses geared especially to issues of class, race, and gender. Given the notorious lethargy of academic decision-making, there has probably been more clamor than change; but if there's enough clamor, there will be change. (Howe, Irving. "The Value of the Canon." The New Republic 2 Feb. 1991: 40—47)
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 Rendering 2—1: Plagiarized

Debates about expanding the literary canon take place at many colleges and universities across the United States. At many universities, the Western literature survey courses have been edged out by courses that emphasize minority concerns. These courses are "thinning out already thin sampling of Western writings" in favour of courses geared especially to issues of "class, race, and gender" (Howe 40).
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 Rendering 2—2: Correct

Debates about expanding the literary canon take place at many colleges and universities across the United States. According to critic Irving Howe, at many universities, the Western literature survey courses have been edged out by courses that emphasize minority concerns. These courses, says Howe, are "thinning out an already thin sampling of Western writings" in favour of "courses geared especially to issues of class, race, and gender".

Task 1

● An introduction to three major documentation systems

﻿1. The three major documentation systems used for social sciences and humanities are the MLA system, the APA system, and the Chicago system.

2. The MLA system is recommended by the US Modern Language Association to be used for research in the English language and other humanities fields. The detailed guidelines are found in the MLA Handbook for Writers of Research Papers, 6th
 ed. New York: MLA, 2003. The MLA system has three parts: in-text citations, a works-cited list, and content notes.

3. The APA system is recommended by the American Psychological Association to be used exclusively in the social sciences. The detailed guidelines are found in the Publication Manual of the American Psychological Association, 5th
 ed. Washington, DC: APA, 2001. The APA system has three parts: in-text citations, a reference list, and optional content footnotes.

4. The Chicago system is used in history and some social sciences and humanities fields. The detailed guidelines are found in The Chicago Manual of Style, 15th
 ed. Chicago: University of Chicago Press, 2003. The Chicago style has two parts: endnotes or footnotes, and a bibliography.

5. Despite their different names, these systems are similar in two major areas:

a) All three systems insert labels in the text to indicate borrowed materials.

b) All three systems have a list of works referenced or cited, appearing at the end of the text. Although they ﻿might be named a works-cited list, or a reference list, or a bibliography, they follow a similar format, contain similar information, and perform similar functions.

6. The differences of these systems are as follows:

a) In the MLA system, parentheses are inserted to provide the author's surname and the page number of the information borrowed;

b) In the APA system, parentheses are inserted to provide the author's surname and the year of publication. In case of direct quotations, a page number is also provided.

c) In the Chicago system, superscript numerals are inserted, with a corresponding list of notes at the end of the text.

d) Endnotes or footnotes in both MLA and APA are only used to supply additional information. They do not provide sources of borrowed information.

e) In works-cited lists, the difference mainly lies in the place of the year of publication. In MLA and Chicago, the year of publication appears at the end of an entry; whereas in APA, the year of publication appears right after the author's name.

(Note: A detailed discussion of preparing a works-cited list appears in Unit 8.)

Task 12
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 Study the following examples carefully to understand how MLA, APA and Chicago systems use in-text citations to indicate borrowing of outside information. For a more detailed discussion of these systems, please refer to the three books mentioned in Task 11.
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 Example 1　(for both MLA and APA)

Writing was considered "an art, a creative act in which the process—the discovery of the true self—is as important as the product—the self discovered and expressed" (Berlin 1988: 484).





(Note: In this example, the parenthesis contains three pieces of information: the author's surname, the year of publication, and the page number. This format is usually used for direct quotations.)
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 Example 2　(for both MLA and APA)

Accordingly, in his Teaching and Learning English as a Second Language (1945), Fries addressed writing as an afterthought, stating that "even written exercises might be part of the work" (p. 8) of the second language learner.





(Note: In this example, the three pieces of information appear separately. The year appears after the title of the book, the author's name appears in the text, and the page number appears after the direct quotation.)
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 ﻿Example 3　(for both MLA and APA)

Much of our current discussion of the use of journals, especially to produce topics for essays (Sullivan and Van Becker 1982; Urzua 1986), stems from the contributions of the expressivists.





(Note: In this example, the parenthesis contains only the author's surname and the year of publication. This citation means that both works discussed the topic in question. Since no direct quotation appears, no page number is necessary.)
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 Example 4　(for both MLA and APA)

Faigley (1986) identifies two groups within the process camp, the expressivists and the cognitivists.





(Note: In this example, the parenthesis contains the year of publication only. This format is used when the author's name appears in the text of the paper itself and when the borrowing is not a direct quotation.)
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 Example 5　(for Chicago)

In November 2002, a mysterious new illness surfaced in China. By May 2003, what became known as SARS (Severe Acute Respiratory Syndrome) had been transported by air travellers to Europe, South America, South Africa, Australia and North America, and the worldwide death toll had grown to 250.①
 By June 2003, there were more than 8,200 suspected cases of SARS in 30 countries and 750 deaths related to the outbreak, including 30 in Toronto. Just when SARS appeared to be waning in Asia, a second outbreak in Toronto, the hardest hit of all cities outside Asia, reminded everyone that SARS remained a deadly threat.②
 As SARS continued to claim more victims and expand its reach, fears of a new pandemic spread throughout the world.

......

Notes: (This appears at the end of the text, before bibliography.)

①　Nancy Shute, "SARS Hits Home," US News & World Report, May 5, 2003, 42.

②　"Canada Waits for SARS News as Asia Under Control," Sydney Morning Herald on the Web, June 2, 2003, http://www.smh.com.au/text/articles/2003/06/01/1054406076596.htm (accessed April 2, 2006).

......

Part 4　Short Academic Paper Stage Four

Task 13
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 Continuing from the outline completed after extensive reading, in-depth thinking, and careful planning, it is now time to write the first draft of the 3,000-word paper.





Please follow the outline as closely as possible and develop all the sections and subsections as fully as possible. Refer to the notes and materials you have accumulated for the paper. However, to avoid plagiarism, keep close track of all ideas, materials and statistics you have borrowed from outside sources so that references may be added at a later date.

In two weeks' time, you shall submit your first draft. The first draft must include the following items.

1. Title of paper

2. Table of Contents (with all the sub-headings)

3. Introduction (with the thesis statement)

4. Parts and Sections under the subheadings (supports of the thesis statement, each with its own central idea and topic sentence)

5. Conclusion

6. Bibliography / References / Works Cited (Please refer to Unit 8 Part 2 for a detailed discussion of how to prepare a bibliography.)


UNIT 5

Part 1　Definition

Whenever we attempt to answer questions like "What is an apple," "What is advertizing," or "What is Confucianism," we are trying to provide a definition to these terms or concepts. In a piece of writing, we also need to provide definitions to words, terms, and concepts under discussion. Definition, therefore, is another important logical support in writing.

However, while some questions may be easy to answer (What is an apple? What is rain? What is a book?), other questions (What is human nature? What is a socialist market economy? What is the American dream?) are difficult to handle, since they concern profound ideas about which opinions differ. Usually, one person's definition of a certain concept shows that person's special understanding or opinion of that concept. For example, in its original meaning, the word "hospice" meant "a special hospital for people who are dying, where their practical and emotional needs are dealt with as well as their medical needs." However, a present-day person may say, "My definition of a good hospice is one where some of the patients start feeling too good to die." Obviously, this second definition carries a special point of view.

According to the complexity of the term to be defined or the purpose of the definition, a definition may be as short as one sentence and as long as a whole book. However, despite a definition's length, it always follows a number of rules. This section discusses how to write a good definition of different lengths and then provides examples of well-written definitions.

Task 1

● Guidelines for writing a definition

A definition is basically composed of three parts.

1. The term or concept to be defined—the target of the definition;

2. The general category the target belongs to;

3. The distinguishing feature or features that characterize the target.





A good definition meets four criteria.

1. The definition provides the correct general category of the target, being neither too large nor too small.

2. The definition provides the correct distinguishing feature or features that accurately describe the unique characteristics of the target.

3. The definition does not use an example in the place of distinguishing features.

4. The definition is not circular, that is, it does not define the word with another form of the same word.

Please examine the following three examples of short definitions.
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 Example 1

A hurricane is a violent storm with winds rotating around the centre of the storm at very high speeds.

Target: hurricane

General category: violent storm

Distinguishing feature(s): with winds rotating around the centre of the storm at very high speeds
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 Example 2

A hybrid is the offspring produced by crossing two animals or plants of different varieties.

Target: hybrid

General category: offspring

Distinguishing feature(s): produced by crossing two animals or plants of different varieties
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 ﻿Example 3

The whale is a large marine mammal of the order of Cetacea which has a fishlike body, forelimbs modified into flippers, and a horizontally flattened head.

Target: whale

General category: large marine mammal of the order of Cetacea

Distinguishing feature(s): a fishlike body, forelimbs modified into flippers, and a horizontally flattened head

Task 2
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 The following definitions fail to meet the four criteria in one way or another. Identify the problems in each case and rewrite the definition.

1. A telescope is an instrument for making stars appear nearer than they are.

2. Television is a source of information.

3. A calculator is a device, usually smaller than a computer, that is used to calculate.

4. A dictionary is a book like "Collins COBUILD English Dictionary."

5. A degree is given by a university to a student who has passed the appropriate examinations.

Task 3
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 Read the following examples of extended definitions. Identify the target, the general category, and distinguishing features in each case. Discuss how these definitions are developed logically.
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 Example 4

Cultural Shock


(1)
 Cultural shock is a psychological term used to define the mental state that a person experiences when learning to live in a new culture. (2)
 Learning to cope with regular daily life is often difficult for a foreigner because he or she may find, among other things, totally different food, clothing, manners, and language. (3)
 During the first few months in the United States, a person might feel a lack of appetite when offered a "sloppy Joe" sandwich, or disgust at the sight of barefoot students going into classrooms, or amazement as the dignified professor sits on a desk while lecturing, or total bewilderment as the intercom in a drive-in restaurant squawks the menu. (4)
 With such a bombardment of new customs, the foreigner often becomes angry, numb, or melancholic. (5)
 Many foreigners give up and in a very short time return home in a state of disillusionment. (6)
 Some psychologists believe that more than six months is necessary to overcome this state of mind and become acclimated to the new society. (7)
 However, once people realise that culture shock is a common occurrence, they can better cope with unpleasant reactions and feelings during the difficult first months in a new culture.
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 ﻿Example 5

A Best Friend

1. A kindergarten best friend is someone who gives up the red crayon so you do not have to use the ugly orange one.

2. In the third grade, a best friend becomes the person who stands up to the class bully for you and trades desks so you do not sit next to the smelly new kid.

3. By the time junior high arrives, a best friend is the one who hand-delivers a note to your crush and lets you copy the math homework that your dog ate.

4. When in high school, a best friend becomes the person who will change his or her schedule so you both can be in the same class and comforts you when you break up with your first love.

5. In college, best friends are harder to come by, yet the relationships are longer lasting and more meaningful. A college friendship can be about holding your friend's head over the toilet after a night at the bars. It can be about your friend embracing you as you cry or admiring you for your collegiate accomplishments. A college best friend is that special person held close to your heart for eternity.
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 ﻿Example 6

My Perfect Wife

1. I am a twenty-two-year-old male, single, and live at home with my parents. At my age, I am always looking for a great girl to be with for the rest of my life. Every guy is looking for a "perfect wife." I constantly ask myself, "What am I looking for in a wife?"

2. The perfect wife will be different to every man because no two men are looking for the same qualities in a wife. People say that the appearance of a mate should not make any difference, but it is nice to have someone decent-looking. The physical aspects of the girl will play an important role in whom I pick for my wife. She needs to be tall enough for me, because I am six feet two inches tall. If she were too short, it would be awkward when we were together. The shape Of the girl is very important. She can be as slim as she wants, but overweight disgusts me. I would also prefer a woman with some beauty, hopefully no one ugly. I think overall, I want a slim-figured woman with a pretty face.

3. I am a very energetic person, the type of person that cannot just stay home and do nothing. I would want a wife who would want to play a game of tennis or racquetball, or would go running with me. I would want her to be involved with life instead of watching television or reading a book all night. She needs to be energetic, enjoy camping, boating, or just taking a couple of weeks off and travelling. The woman of my dreams must be full of energy and able to cope with everyday happenings.

4. I would also like to have a wife who is well-educated. She does not necessarily have to have a four-year college degree but should be a girl who knows what is going on in the world. She must be ambitious in her career rather than relying on her husband's income. She needs to be helpful, knowledgeable about financial and practical household matters. My wife must be intelligent enough to make decisions on her own without relying on me. She must be a woman with a brain as well as good looks.

5. Before marrying a girl, I think it would be a good idea if we talked about having kids. She must be willing to have as many kids as I would like. Two children would be ideal. It would be imperative that we have at least one boy. Also, the timing of when we have kids is very important to me. I believe in having fun first and then having kids later! She must be willing to take command over the kids instead of having one dominant parent. She needs to be as strict as a father, because the guidance of a child by both parents is very important. The father and mother should share the responsibility of raising the children so the child does not pit one parent against the other.

6. Since I have never been married before, I listen to my father and other married men for advice about choosing a wife. The most important advice I have heard so far is to watch out for women who want to get married so they can sit around the house all day. This would be one of the worst aspects of being married if I were ever stuck with a girl like that.

7. There is no doubt that the "perfect wife" is hard to find. I think no two people should be married until they are totally convinced that they are made for each other. When and if I find my wife, she will be what I want and I should also be what she wants.

Task 4
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 Choose one of the following topics to write an extended definition of no more than 500 words. You may also choose a topic other than the ones listed below.

1) The post-80s or post-90s generation in China

2) A Satisfying Job for College Graduates

3) My Ideal Husband

4) Chinese Kungfu

Part 2　Direct Quotations

By definition, academic research means to understand the existing research results and findings of a particular topic, to do further research in the same direction, and to publish new findings or understandings in the form of research papers or works. Therefore, any valuable research paper or work should represent a step forward, be it large or small. To indicate such progress, a background or environment will have to be established as a start through a discussion of the existing research situation. In this process, an academic researcher will, as a rule, mention the work and findings of other researchers. Such discussion not only fits our research into the larger picture of a particular field of research, but also lends a basis and persuasiveness to our arguments. Indeed, if a research paper is written without mentioning the previous work of other researchers, that paper might be considered as deficient in academic value.

The modern academic world has developed three legal ways of introducing or mentioning other people's contributions:

1. Direct quotation

2. Paraphrasing

3. Summarizing

Each of these three ways is used extensively in academic research, with adequate references to give credit to other contributors.

This section is especially devoted to the correct use of direct quotations. Unit 6 Part 2 and Unit 7 Part 2 will discuss the use of paraphrasing and summarizing separately.

﻿Task 5

● Guidelines for direct quotations
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 We use direct quotations under the following circumstances.

1. When the original wording expresses the idea so precisely and succinctly that we cannot improve on it;

2. When the direct quotation comes from an authority in a particular field and therefore strengthens our point of view;

3. When we need to borrow a special term or expression that is a particular writer's invention and carries special meaning;

4. When we need the original wording for the purpose of further discussion.
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 We should observe the following rules when using direct quotations.

1. Keep the quotation as brief as possible;

2. Be accurate. What appears between quotation marks should be exactly the same as the original. No word, punctuation, or even spelling should be changed;

3. Always indicate the source of the quotation;

4. When the quotation is less than 3 lines, incorporate it in the flow of the paragraph with a pair of quotation marks. When the quotation is longer than 3 lines, use a separate and indented paragraph to indicate the quotation. Quotation marks are unnecessary in this case;

5. When only parts of a long sentence or passage are quoted, the omitted words may be indicated with three dots. However, the parts that do appear as a quotation still have to be accurate;

6. The volume of direct quotations in any piece of academic writing should be kept within 10—20% of the total paper length. Too much quoted material may spoil the originality or style of the academic paper.
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 The following expressions are often used to indicate the source of a direct quotation. It is often advisable to include when and where the person said so.
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 As X said ...

[image: alt]
 As X reported ...

[image: alt]
 As X stated ...

[image: alt]
 As X mentioned ...

[image: alt]
 As X maintained ...

[image: alt]
 As X insisted ...

[image: alt]
 As X declared ...

[image: alt]
 As X wrote ...

[image: alt]
 X said ...

[image: alt]
 X further stated ...

[image: alt]
 X later insisted ...

[image: alt]
 X continued ...

[image: alt]
 X firmly believes ...

Task 6
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 Examine the following examples of using direction quotations and discuss different ways of incorporation into the flow of text.

1. As Dr. Michael Jackson wrote in an article in the June 1985 issue of Issues for the 90's, "Refugees are overwhelming the resources of many already struggling nations."

2. Dr. Jackson further stated, "It is the responsibility of all developed nations to ease their burden."

3. "The refugee problem can only escalate," he continued, "as war, famine, and political persecution persist."

4. In this theory Kaplan, defining rhetoric as "the method of organizing syntactic units into larger patterns" (1967: 15), suggested that ESL writers "employ a rhetoric and a sequence of thought which violate the expectations of the native reader" (1966: 4). Thus, because first language interference was seen as extending beyond the sentence, "more pattern drill, ... at the rhetorical level rather than at the syntactic level" (1967: 15) was called for. It was necessary "to provide the student with a form within which he may operate" (1966:20).

5. The view that writing is typically a socially-situated act has been reinforced by the aims and experiences of the recent Writing Across the Curriculum (WAC) movement (Young and Fulwiler, 1986). A primary research agenda for WAC has been firmly laid out by Faigley and Hansen:






If teachers of English are to offer courses that truly prepare students to write in other disciplines, they will have to explore why those disciplines study certain subjects, why certain methods of enquiry are sanctioned, how the conventions of a discipline shape a text in that discipline, how individual writers represent themselves in the text, how a text is read and disseminated, and how one text influences subsequent texts. In short, teachers of English will have to adopt a rhetorical approach to the study of writing in the discipline, an approach that examines the negotiation of meaning among writers, readers and subject matters. (Faigley and Hansen, 1985: 149)


Part 3　Thesis Statement

In Write to Communicate—Practical Writing Unit 4 Part 3, we discussed in detail where to place a topic sentence in an English essay or paragraph, and how to write a good topic sentence.

It is worthwhile to repeat here that a piece of English writing usually includes a topic sentence at its beginning. If the piece of writing is a paragraph, the topic sentence usually appears at the beginning of the paragraph. If the piece of writing is an essay of several paragraphs, the topic sentence usually appears towards the end of the first paragraph. The paragraphs that follow will also contain topic sentences of their own, supporting the central idea of the essay.

To approach the idea from another angle, we may say that any piece of English writing is built around one or a group of topic sentences. These topic sentences form a framework on which other building materials are added to erect the entire building. This framework of topic sentences also determines the organization and the logical development of the essay and its supporting paragraphs.

This same framework also appears in a longer academic paper, where the framework is enlarged to accommodate a number of parts. Each part is a small essay in itself, combined to form the long paper.

In order to distinguish different levels of topic sentences, the central topic sentence of the academic paper is usually called a thesis statement or a focus statement: this is the sentence that tells the reader what the paper will be about. The thesis statement is the soul of an academic paper.

To cover the complex ideas in an academic paper composed of a number of parts, the thesis statement is usually more involved and consequently longer than the simple topic sentences that will follow it to form the framework of support. However, the function of a thesis statement remains the same: to provide the topic, the controlling idea, and the direction of logical development for the academic paper. A well-written thesis statement not only sets the tone for the paper, but also brings logic into the paper.

For the thesis statement to play its designated role, experienced authors almost always write it in the introductory part of the paper. An introduction to an academic paper may contain a number of paragraphs, opening the topic, providing background information, and ﻿building towards the thesis statement. Usually, therefore, the thesis statement appears towards the end of the introduction, which is then followed by different parts to discuss and support the thesis statement from different angles or aspects.

This section discusses the processes of writing a good thesis statement.

Task 7

● Guidelines of writing a focused thesis statement

A good thesis statement is written in at least three different stages: the preliminary stage, the modification stage, and the finalizing stage.

The preliminary stage coincides with the preliminary reading involved in the initial preparation of a paper. The result of this stage usually forms the research direction in a thesis proposal. This preliminary thesis statement is attempted when the picture grows clearer in our mind and we have some rough plan or outline for the paper. As a rough proposal, it may cover a broad scope. The following is an example of a broad thesis statement:
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 Systematic observation of all phenomena prior to an earthquake is helping in earthquake predictions.





The three necessary elements of this rough thesis statement are listed as follows.

Topic: earthquake prediction

﻿Controlling idea: systematic observation of all phenomena prior to an earthquake

Direction of logical development: mainly an exemplification: a listing and analysis of different kinds of phenomena and how these have helped to predict earthquakes.





However, many and varied phenomena might be related to earthquakes. The phenomena may include, to mention just a few, abnormal animal behaviour, abnormal weather conditions, and abnormal geographical phenomena. If we are to write a fairly short academic paper, for example a 3,000-word paper, this scope is too broad. We must narrow the scope.

As our reading and research deepen, we may gradually find that abnormal animal behavior provides more recorded observations and is therefore easier to handle. We rewrite the preliminary thesis statement to provide a more specific focus:
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 Systematic and careful analysis of recorded observations of all abnormal animal behavior prior to an earthquake is helping in successful earthquake predictions.





Obviously, this second version provides a narrower focus to the discussion. However, further research along these lines reveals that most of the recorded observations of abnormal animal behavior come from countries where earthquakes often happen and where such observations have been recorded more completely. In order to cope with this fact in our discussion, we further limit the thesis statement and produce the third version:
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 In a number of earthquake-prone countries, such as China and Algeria, systematic and careful analysis of recorded observations of all abnormal animal behavior prior to an earthquake is helping in successful earthquake predictions.





This thesis statement shows that we are going to discuss successful ways of predicting earthquakes by analyzing the recorded observations of abnormal animal behavior before the earthquakes mainly in China and Algeria in order to establish a connection between such behavior and earthquakes.

Compared with the preliminary version, the third version is much more focused in the areas of discussion. However, there is still room for further narrowing, depending on the material we gather from our reading. We may discuss "abnormal dog behavior" and/or "abnormal snake behavior" and/or "abnormal insect behavior" instead of "all abnormal animal behavior" in our thesis. So, a fourth version of the thesis statement may then read:
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 In a number of earthquake-prone countries, such as China and Algeria, systematic and careful analysis of recorded observations of abnormal dog, snake, and insect behavior prior to an earthquake is helping in successful earthquake predictions.





Indeed, this narrowing of focus may develop further and further as research deepens increasingly to more specific points; and how specific a thesis statement can be depends on what we intend to do in our academic paper, and on the materials we have gathered.

Since the thesis statement is the soul of an academic paper, we must think and weigh our information carefully before we finalize the thesis statement.

Task 8
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 Read the following thesis statements. Identify the topic, the controlling idea, and the possible direction of logical development in each case.





1. The question of euthanasia, a person's right to a good death, poses a challenge to the present-day definitions of suicide and murder.

2. The idealism of US foreign policy in the first century of the country's existence was a direct result of a once-persecuted people feeling a moral obligation to rescue other oppressed peoples and help them gain freedom.

3. Traditionally it was commonly thought that the motion picture industry reflects the social and artistic values of its era; however, recent sociological analyses show that in many cases the industry dictates the values and standards of behavior to the society at large.

4. Even though the telephone system in the computer age provides instantaneous connections for businesspeople, a large percentage of these believe that personal contact is essential.

Task 9
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 Read the following passages carefully. Use them as sources on which to write topic sentences or thesis statements for possible essays or papers. Four such thesis statements have been suggested for the first passage as an example. Write as many sentences or statements as possible for Passages 2 and 3.
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 Passage 1

According to a survey of backyard gardeners by the National Garden Bureau, the most popular and space-efficient crop is the tomato. Because tomatoes that ripen on the vine are far superior in taste to the store-bought variety, few readers were surprised by this information. The second place crop, however, was a surprise: green bunching onions. The list of other most popular garden vegetables, in descending order, are leaf lettuce, turnips, summer squash, peas, beans, carrots, and cucumbers. The survey, conducted by the educational branch of the seed industry, also reported the reasons gardeners gave for choosing specific crops. Personal preference and taste mattered for every gardener; not one grew a vegetable that he or she did not like. The expert gardeners also considered total yield per square foot, average value per pound of harvested vegetable, the growing time, and the amount of care that each crop required.

Suggested thesis statements

● Tomatoes are the most successful home-grown vegetable.

● In order to ensure freshness of table vegetables, many homeowners have begun backyard gardening.

﻿● Backyard farmers are good economists.

● Space-efficient crops are becoming increasingly important as population increases.
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 Passage 2

Work expands so as to fill the time available for its completion. General recognition of this fact is shown in the proverbial phrase "It is the busiest person who has time to spare." Thus, an elderly lady of leisure can spend the entire day in writing and dispatching a postcard to a niece at Bognor Regis. An hour will be spent in finding the right postcard, another in hunting for spectacles, half an hour in search of the address, and an hour and a quarter in composition. A full 20 minutes will be devoted to deciding whether or not to take an umbrella when going to the mailbox in the next street. The total effort that would occupy a busy person for three minutes may in this fashion leave another person prostrate after a day of doubt, anxiety, and toil.

[image: alt]
 Passage 3

Some electricity producers are experimenting with reducing the voltage on power lines in an effort to conserve energy. The "conservation voltage reduction" involves dropping top voltage from 128 to 122 volts. A 114-volt minimum is necessary to prevent damage to appliances that are designed for no more than a 10 percent voltage fluctuation. Engineers do not agree on whether such voltage reduction is a good idea; in fact, there are probably more opponents than proponents. However, the waste of energy in generating, transmitting, and distributing electricity is so great that the incentive for trying the decrease is almost overwhelming. 2,300 utilities use 27 percent of the primary energy in the United States. Approximately 2/3 of that is lost before the consumer uses it. The California Public Utilities Commission, in its ongoing study of the cost-effectiveness of voltage reduction, has estimated that the reduced voltage to about 4 million customers in 1979 saved 1,780 million kilowatt hours or 2,697,000 barrels of oil. The 1980 projection was a savings of 3,894,000 barrels.

Part 4　Short Academic Paper Stage Five

Task 10
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 Now that the passage of time has provided some distance from and hopefully a new perspective on the first draft, it is time to revise the draft. Please refer to Write to Communicate—Practical Writing Unit 6, Part 3 for a detailed discussion of how to revise and edit a piece of writing.

However, since an academic paper is longer and more complex, we suggest that you perform the following acts when revising.





1. Check the organization and logic. Ask yourself the following questions.

a. Does the draft contain an introduction, a number of supporting parts, and a conclusion?

b. Are the different parts structurally balanced with one another?

c. Are the different parts logically parallel with one another?

d. Is the draft complete in organization and logic?

2. Check the thesis statement and topic sentences. Ask yourself the following questions.

a. Does the introduction of the paper contain the thesis statement?

b. Does each paragraph, part, and chapter contain a topic sentence?

c. Do the thesis statement and the topic sentences form a firm and logical framework?

d. Does each thesis statement or topic sentence contain the three basic elements: topic, controlling idea, and direction of logical development?

3. Check the cohesion and connections. Ask yourself the following questions.

a. Have grammatical, lexical, and logical linking devices been appropriately used to link the different sentences, paragraphs, parts, and chapters so that the text reads smoothly?

b. Have all the gaps that may lead to confusion been bridged?

4. Check the borrowed materials and their sources. Ask yourself the following questions.

a. Has the amount of borrowed material been controlled in an appropriate proportion?

b. Has credit been given to the sources adequately?

c. Has all unintentional plagiarism been eliminated?

d. Has the draft included a list of references and/or bibliography?





If the answer to any of these questions is No, more work need to be done to improve your draft.

A good way to find problems and loopholes in this stage is to seek advice from another reader. Ask someone, a classmate or a good friend, to read your draft and offer opinions. A new pair of eyes may help you find problems you have overlooked.


UNIT 6

Part 1　Comparison and Contrast

Comparison and contrast is a frequent activity in life, work, and study. When we discuss the similarities or differences between two or more persons, places or objects, we compare and contrast. When we ponder which tape, book or jacket to buy, we compare and contrast. When we select different materials for a piece of writing, we also compare and contract these materials choosing the most suitable one.

At first glance, "comparison" and "contrast" may seem to be similar activities. However, these two words differ. We compare to find similarities between things or ideas of similar nature; we contrast to find differences between things or ideas of similar nature.

However, we must determine in advance that subjects of a comparison or a contrast share something in common. For example, we can compare or contrast two books or two places, whereas we cannot compare a book and a place because they lack a comparable nature. Of course, as one of the examples in this unit demonstrates, if we can find similar qualities between two seemingly different objects, comparison and contrast is still possible.

Comparison and contrast are usually performed in one of two different ways.

● Block or vertical comparison and contrast. If we compare and contrast Subject A with Subject B using this method, we list all the points concerning Subject A in one section, and then all the points concerning Subject B in another section.

● Itemised or horizontal comparison and contrast. In this method, we discuss similar aspects of both Subject A and Subject B side by side, examining them item by item to explain the similarities and/or differences.

Which method to use depends on the subjects and/or the purpose of the comparison and contrast. Generally speaking, block comparison and contrast is more often used in short essays, while itemised comparison and contrast is more often used for extended writing. There are also instances in which both block and itemised methods are employed in the same piece of writing.

This section is especially devoted to demonstrating how comparison and contrast is organized to achieve the designed purposes.

﻿Task 1
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 Read the following four examples carefully. Identify and discuss the subjects and methods of comparison and contrast in each case. Discuss also the logical and structural development in them.
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 Example 1

Warm or Cold

Both the Eskimo and the Plains Indians used open fires in their shelters for warmth but with very different consequences. The Eskimo house was an airtight igloo made of blocks of ice with a small tunnel-like entrance and a small chimney in the centre for smoke from the fire. Temperatures inside his structure easily reached 15 to 25 degrees Celsius although outside temperatures frequently dropped well below zero. Often, the igloo was so hot that the loss of body fluid through perspiration would force the Eskimos to drink cup after cup of ice water. The Plains Indians, on the other hand, placed their fire in a tepee made with long poles and animal skins with an entrance cut directly into one wall. In contrast to the Eskimo shelter, the tepee was far from airtight; drafts came in around the door and through gaps between the skins. At night the Indians would crawl under their blankets, cover their heads, and shiver all night—so much that the blankets would shake! The difference between the Eskimo igloo and the Indian tepee was insulation: the igloo's walls were solid and airtight whereas those of the tepee permitted a great deal of air to enter.
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 Example 2

Studying: Then and Now

1. One June day, I staggered into a high school classroom to take my final exam in United States History Ⅳ. I had made my usual desperate effort to cram the night before, with the usual dismal results—I had gotten only to page seventy-five of a 400-page textbook. My study habits in high school, obviously, were a mess. But in college, I have made an attempt to reform my notetaking, studying, and test-taking skills.

2. As I took note in high school classes, I often lost interest and began doodling, drawing Martians, or seeing what my signature would look like if I married the cute guy in the second row. Now, however, I try not to let my mind wander, and I pull my thoughts back into focus when they begin to go fuzzy. In high school, my notes often looked like something written in Arabic. In college, I have learned to use a semiprint writing style that makes my notes understandable. When I look over my high school notes, I could not understand them. There would be a word like "Reconstruction," then a big blank, then the word "important." Weeks later, I had no idea what Reconstruction was or why it was important. I have since learned to write down connecting ideas, even if I have to take the time to do it after class. Taking notes is one thing I have learned to do better since high school days.

3. Ordinary studying during the term is another area where I have made changes. In high school, I let reading assignments go. I told myself that I would have no trouble catching up on 200 pages during a fifteen-minute ride to school. College courses have taught me to keep pace with the work. Otherwise, I feel as though I am sinking into a quicksand of unread material. When I finally read the high school assignment, my eyes would run over the words but my brain would be plotting how to get the car for Saturday night. Now, I use several techniques that force me to really concentrate on my reading.

4. In addition to learning how to cope with daily work, I have also learned to handle study sessions for big tests. My all-night study sessions in high school were experiments of self-torture. Around 2:00 a. m., my mind, like a soaked sponge, simply stopped absorbing things. Now, I space out exam study sessions over several days. That way, the night before can be devoted to an overall review rather than raw memorizing. Most important, though, I have changed my attitude toward tests. In high school, I thought tests were mysterious things with completely unpredictable questions. Now, I ask instructors about the kinds of questions that will be on the exam, and I try to "psych out" which areas or facts instructors are likely to ask about. These practices really work, and for me they've taken much of the fear and mystery out of tests.

5. Since I have reformed, note-taking and studying are not as tough as they once were. And I am beginning to reap the benefits. As time goes on, my college test sheets are beginning to look much different from the red-marked tests of high school days.
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 Example 3

The Nose and the Fence

1. When first considered, the parallels existing between the human nose and the garden fence are non-existent. However, when considered at length, one soon realizes that the two are basically the same.

2. To illustrate, both the nose and the fence serve purposes of separation. The nose divides the face into two cheeks and prevents one cheek from invading the space of the other. The yard fence separates adjoining land pieces and settles disputes over who owns the maple tree.

3. In addition, both the nose and the yard fence provide fortification. The nose, equipped with hair and membranes, fends off a majority of microscopic UFP's (Unidentified Flying Particles). In most cases, it conceals unpleasant contents, thereby saving them from public scrutiny. The yard fence, usually of considerable height, is an equally effective deterrent to nosy milkmen and obnoxious neighbors. It hides from public opinion last year's weed pile, the weekly garbage collection and the "But honey, it's an antique" piece of junk.

4. Both the nose and the yard fence are aesthetic additions. The nose is essentially responsible for significant profiles. It doubles in size and turns a beautiful shade of red during the cold and flu season. The fence profiles the full length of the yard and is available in materials from skinripping barbed wire to splinter-in-the-thumb wood.

5. It is erroneous to conclude the two have nothing in common. The evidence is underneath your nose and beyond the fence.
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 Example 4

Japan and the United States

1. The culture of a country constitutes an integral part of its society whether this be a remote Indian village in Brazil or a highly industrialised city in Western Europe. Basically, culture is reflected in a country's language, literature, art, music, and dance. However, culture also includes the patterned ways in which people conduct themselves in their relationships with others. Japan and the United States may be considered as two highly industrialised nations. Although their cultures exhibit certain similarities, greater differences exist between these nations of the East and the West.

2. First of all, the similarities. Both are democracies, with the United States' Constitution and the Japanese constitution as the supreme laws of the land. Also, Japan' s Diet resembles the US Congress. In addition, both Japan and the United States have mutually exchanged cuisines. Japanese restaurants flourish in America, where American diners enjoy such Japanese food as sashimi (raw fish), tempura (fried vegetables and prawns), and noodles. Similarly, in Japan the Japanese enjoy such American fast foods as McDonald's hamburgers and french fries, Kentucky fried chicken, and Mrs. Field's cookies. Finally, the Western sport of baseball, popular not only in the United States but also in Japan, supplies major leagues both to the Japanese and to the Americans; both leagues hold their own version of the World Series games. Baseball heroes are adored by Japanese spectators, just as they are by American fans.

3. Despite these similarities, the United States and Japan have very significant cultural differences.

4. One important difference lies in the composition of the population. Japan may be called a homogeneous society of one nationality with a few underrepresented minority groups such as the Chinese and Koreans. As a result, all areas of government and society are controlled by the Japanese majority. In contrast, although the roots of the United States are found in Europe, its liberal immigration policy has resulted in its becoming a heterogeneous society of many nationalities—Europeans, Africans, Asians, South Americans, and Australians. They are represented in all facets of American society, including business, education, and politics.

5. Another difference is shown in the two countries' use of transportation. Japan and the United States have created modern transportation systems using the latest technology. However, the means of transportation preferred by the masses in Japan differ greatly from that used by the masses in the United States. The majority of Japanese favor their efficient network of public transportation for pleasure and for commuting from the outlying areas to the cities or from city to city. By comparison, Americans rely less on public transportation, preferring instead to drive their own cars or to ride in carpools. Although the average Japanese family owns one car, the typical American family owns at least two cars or more, depending on the number of children of legal driving age. Finally, in Japanese cities one commonly see neatly dressed women on motorised scooters riding on busy streets to do their shopping. Bicycles also enjoy great popularity as a form of daily transportation. In contrast, Americans usually run their errands in cars and ride their bikes mostly for exercise or pleasure.

﻿6. The final and most important difference is that in modern Japan, traditional customs are still largely observed. In fact, surprisingly, many young people still prefer an arranged marriage, in which a couple meet through the combined efforts of parents and friends or relatives. By comparison, young Americans seek their own marriage partners. In addition, married Japanese couples adhere to more clearly defined roles than their American counterparts. A Japanese wife exercises greater control over the household and family decisions than an American wife. For example, a Japanese wife decides on the family's residence, major expenditures, and the children's schools. The strong role of a Japanese wife stems, understandably, from the fact that the husband, as primary breadwinner, is a very busy man. His loyalty is given first to his workplace, and he must expend all his energy and waking time on his career or job. Thus, he may not arrive home until late at night, with the result that his wife must discipline the children and arrive at all the important decisions that cause a household to run smoothly. On the other hand, an American couple, who more or less maintain a 50/50 relationship, generally approach their roles more democratically, arriving at joint decisions together.

7. It is clear that both important similarities and significant differences exist between Japan and the United States. The extent to which Japan has accepted various aspects of Western culture reveals the country's desire to absorb new customs. Indeed, the cultural exchanges of Japan and the United States have benefited both nations dramatically and will continue to do so in the future.

Task 2
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 Write a comparison and contrast in no more than 500 words. You may compare or contrast two places, two persons, two ideas, two ways of doing something, etc. You may also attempt to imitate Example 3 to discuss the similarities of two apparently different targets.

Part 2　Paraphrasing

Paraphrasing means to restate the idea of a sentence or passage in a different, and usually simpler way. Language teachers often employ paraphrasing to explain difficult sentences, to check students' understanding, and to train them to express complicated ideas in more readily understandable terms. More importantly, academic writers employ paraphrasing to borrow ideas and previous research findings in the field of study. It is one of the three important methods of incorporating outside sources.

Compared with direct quotation, paraphrasing is more flexible. This flexibility exists in at least three different ways:

﻿1. Flexibility in elaborating the original idea if necessary for better and clearer understanding;

2. Flexibility in emphasising different aspects of the original material to suit a particular purpose;

3. Flexibility in modifying the tone and style of the original source for a better fit into the context of the writing.

Paraphrasing is probably more often employed in academic papers than direct quotation. This section discusses the correct ways of paraphrasing.

Task 3

● Guidelines for paraphrasing

Two simple rules govern paraphrasing.





◆ Rule 1

Always give credit to the source of the idea or material being paraphrased. Failing to do so is regarded as plagiarism. The following expressions and structures may be used to introduce a paraphrase:

[image: alt]
 In an article / a study by X, ...

[image: alt]
 As X points out, ...

[image: alt]
 X states ...

[image: alt]
 X has expressed a similar view.

[image: alt]
 A study by X indicates that ...

[image: alt]
 X has drawn attention to the fact that ...

﻿[image: alt]
 X claims that ...

[image: alt]
 X found / discovered that ...

[image: alt]
 Research by X suggests that ...

[image: alt]
 X argues that ...





◆ Rule 2

Always restate the idea in different vocabulary and sentence structure. A mere change of a few words without changing the structure may be regarded as plagiarism in disguise.

However, changing the vocabulary does not mean that every word in the original sentence needs changing. Ordinary words and special technical terms do not require a change. Only "character words," words that show a strong personal preference and therefore are like a writer's signature, need changing. These "character words" are mostly substance words—nouns, verbs, special adjectives, and unusual adverbs. They may also be terms or jargon that have been given some special meaning by the original writer. Please examine the following examples.
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 Example 1

"Attitudes are selectively acquired and integrated through learning and experience" (John D. Faust).





In this sentence, three words (selectively, acquired, integrated) are character words and should be changed in a paraphrase. The following are two possible versions.





﻿a) John D. Faust expresses the view that through learning and experience, feelings and attitudes are carefully chosen and absorbed.

b) As John D. Faust points out, individuals change their attitudes because of things they learn and the things they experience.
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 Example 2

"For the last twenty years the fashion in appreciation of arts has been to deny the existence of any valid criteria and to make the words 'good' or 'bad' irrelevant and inapplicable" (Marya Marines).





In this sentence, at least five words or phrases (fashion, existence, valid criteria, irrelevant, inapplicable) are character words and therefore need changing in a paraphrase. The following is one possible version.





Marya Mannes claims that during the last twenty years, there has been a popular trend maintaining that no appropriate standards for enjoying and evaluating arts exist, that words such as "good" or "bad" have nothing to do with artistic appreciation, and that they are therefore inappropriate and beside the point.
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 ﻿Example 3

"But that, of course, is no more than my opinion, which is the overweening problem with any discussion of bias-free usage—it is fearfully subjective, a minefield of opinions" (Bill Bryson).





In this sentence, at least four words (overweening, biasfree, subjective, minefield) are character words and therefore need changing. The following is one possible version:





Bill Bryson holds that what he says represents only his personal opinion. However, when it comes to discussing language usage that is free of any bias, the discussion almost always creates the impression that he is being too proud or too sure of himself. This kind of discussion depends a great deal on the opinion of the individuals, and consequently, is filled with danger.





These examples clearly indicate that the number one task of paraphrasing is to replace the character words with other, perhaps more ordinary words and expressions. Mainly two methods are used to achieve this purpose: using a synonym, or recasting the original structure, thereby explaining the meaning in a new framework. Identifying the character words and finding appropriate substitutes, understanding the original sentence and rewriting it in a simpler way are therefore the two most important steps in successful paraphrasing.

﻿Task 4
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 One word in each of the following groups of words is unusual and has the capability of becoming a character word. Please identify the word.





1. one, tick, was, and, man

2. beautiful, cumbersome, interesting, important

3. car, automobile, vehicle, conveyance

4. walk, run, amble, move

5. dig, uncover, excavate, work

6. late, delayed, tardy

7. lament, cry, weep

8. ordinary, average, mediocre

9. rule, maxim, law

10. appear, look, sight, manifest

Task 5

[image: alt]
 Read the original passage and its paraphrase below. Analyse which character words have been substituted by synonyms and which words and expressions have been rewritten in simpler structures.

Original

1. Asian Americans have been described in the media as "excessively, even provocatively" successful in gaining admission to universities. Asian American shopkeepers have been congratulated, as well as criticized, for their ubiquity and entrepreneurial effectiveness.

﻿2. If Asian Americans can make it, many politicians and pundits ask, why can't African Americans? Such comparisons pit minorities against each other and generate African American resentment toward Asian Americans. The victims are blamed for their plight, rather than racism and an economy that has made many young African American workers superfluous.

Paraphrase

1. According to the media, Asian Americans have been too successful in getting accepted by universities and their success has left others feeling uncomfortable. Asian American shopkeepers have been praised and blamed at the same time because they are doing business everywhere and are being successful in their business endeavors.

2. Many politicians and public figures ask why if Asian Americans can succeed, African Americans cannot. But to compare minorities in such a way is to set them in opposition to each other and to make African Americans feel angry at Asian Americans. African Americans are victims of racial discrimination, and of the American economic system which makes it difficult for young African Americans to find decent jobs, yet the victims are being blamed for their poor performance.

Task 6
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 Read the following sentences carefully. Identify the character words in each of them, and paraphrase the sentences.

﻿1. We exchanged pleasantries while I mulled over the ramifications of the green banana.

2. We are capitalizing on our experience with technology and heeding our affinity toward individualism to take a more entrepreneurial approach to our careers and our lives.

3. At some point, most networkers often find that the only real way to move a relationship forward is to risk personal contact—and then hope the imaginary bond will hold up in the 3-D world.

4. For though men sensibly allow themselves great freedom in these respects, I doubt that they realize or can control the extreme severity with which they condemn such freedom in women.

5. American scientists claim to have identified a gene in extreme sensation-seekers that encodes instructions to the brain's "feel-good-site."

Part 3　Introductions and Conclusions

The introduction of a piece of writing is usually the part that states the reason and purpose. An introduction may be as short as one sentence, or as long as several paragraphs, or even one chapter in the case of a book. One-sentence introductions are often suitable for short pieces of writing, in which the topic sentence sometimes doubles as the introduction. On the other hand, longer pieces of writing have proportionally longer introductions of one or a number of paragraphs.

Similarly, a piece of writing requires a conclusion to bring the discussion to a logical, smooth or thought-provoking end. A conclusion may also be as short as one sentence, or as long as several paragraphs, or even a chapter according to different circumstances.

Although introductions and conclusions do not occupy too much space in a piece of writing, they are especially important due to their prominent position and special function in writing. A well-written introduction attracts the reader while a well-written conclusion provides the reader with something to think over afterwards.

This part is especially devoted to the writing of good introductions and conclusions.

Task 7

● Guidelines for introductions

A good and carefully planned introduction should fulfil the following tasks.

1. Introduce the topic,

2. Provide a general background to the topic,

﻿3. Express the central idea in a topic sentence or thesis statement,

4. Indicate the overall development of the piece of writing,

5. Interest the reader.

An introduction may take a number of forms. The five most important forms are: narration, description, preparation, inquisition, and correction.

A narrative introduction tells an interesting story that is related to the central idea; a descriptive introduction describes an object or event that is concerned with the central idea; a preparatory introduction provides viewpoints, relevant information or history that are connected with the central topic; an inquisitive introduction asks questions that will lead to the central idea; and a corrective introduction mentions some commonly accepted belief and states that the belief might be wrong under certain circumstances. These forms of introduction may be employed for different types of writing according to the purpose and the effect desired.

However, whatever the form of the introduction may be, it should always play all of the five roles in the list above.

[image: alt]
 Read the following sample introductions and discuss how each fulfils the five roles.
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 Example 1　Narrative Introduction

It is late one sunny Sunday afternoon at Washington Square Park and Clarke the Performer is riding a six-foot-tall unicycle while simultaneously juggling "three dangerous objects"—a knife, a flaming torch ... and an apple.

"Be careful with the apple!" a woman in the crowd yells, and everyone laughs, even Clarke.

Then, Clarke manages to eat the apple while juggling it, throwing the last piece under his leg—while still on the six-foot-tall unicycle—and catching it in his mouth.

Clarke is a sort of one-man circus whose show takes place every weekend in Washington Square Park, where a number of artists, musicians and novelty acts perform, hoping to make money. For some, performing is simply a way to line their pockets with extra cash. Then there are others, like Clarke, who rely on their acts as their sole source of income.
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 Example 2　Descriptive Introduction

It is just past 9:30 am on Saturday morning in a Northeast Washington DC neighbourhood. The weather has finally grasped the concept of spring, residents are beginning to wander outside to enjoy their weekend, and at the corner of Montello and Simms Streets, Michelle Jeter is building her first home.

American University Habitat for Humanity, working with D. C. Habitat and Americorps workers to construct the house, chose Jeter and her family as homeowners after a lengthy candidate screening.
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 ﻿Example 3　Preparatory Introduction

In a new study to be released this week by the Journal of Education Research, Americans can take pride in the fact that students are better equipped than ever with the skills necessary for the 21st century. In her study of students from 24 developed countries, Dr. Beverly McClure evaluated personal characteristics deemed essential for success in our modern, fast-changing economy. While American students ranked dead-last in qualities such as personal responsibility, cleanliness, thrift, courtesy, independent thought, and organization, Dr. McClure reported that young Americans are exceptionally adept at complaining and moaning skills.
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 Example 4　Inquisitive Introduction

Why is it that college students are poorer than ever, yet there are growing numbers that try to shed that image, in hopes of gaining popularity? I am talking about a plague that has taken young adults by storm, and it is becoming as common as ever. The plague? Trendiness, one of the newest forms of pure evil that is slowly corrupting the minds of America's youth.
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 ﻿Example 5　Corrective Introduction

It is summertime, and a favourite leisure activity for some students is tanning. The look of a tan has long been synonymous with health and being sexy.

But what many call a "healthy tan" can actually harm them in the future.

Task 8
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 Read the following three jumbled groups of sentences that are supposed to form the introductory paragraphs to three essays. Restore the sentences to a better order.

Group 1

1. The heavy traffic problem can be solved by building rapid transit systems from the suburbs to the cities, by improving public transportation systems within the cities, and by forming car pools.

2. Traffic congestion is caused by the thousands of cars that come into the cities from the suburban areas as well as from the thousands of cars within the city limits.

3. One of the most serious problems facing most big cities is traffic congestion.

4. This mammoth problem must be resolved before it gets worse.

﻿Group 2

1. However, in others, the nuclear family is the norm, with only the parents and young children sharing the same house.

2. People in different cultures all over the world have different systems of family life.

3. In most cultures, people live in extended families, in which several generations share the same house.

4. If this new system becomes widespread, it could have enormous effects on American society.

5. On the positive side, living together might reduce the divorce rate in the United States; on the negative side, it might lead to the eventual disintegration of the family altogether.

6. In the United States, some people are experimenting with still another system of family life: living together without marriage.

Group 3

1. Then he heard about a motorized device that would enable him to move about while standing.

2. Biomedical engineering has made great changes in the lives of the handicapped.

3. Jim now can choose his wheeled standing device or the wheelchair.

4. Born with a spinal problem, Jim has used a wheelchair since childhood.

5. Jim McWilliams is able to work at a drafting table for the first time in his life.

﻿6. Jim's active life, however, was limited by the fact that his chair was too low for many of the activities he wanted to participate in. He experimented with a "high" wheelchair, but it was not satisfactory.

Task 9

● Guidelines for conclusions

The conclusion is the last chance the writer has to communicate with the reader, to impress the reader or to provide more food for thought. Therefore, the conclusion also requires good planning. A well-written conclusion should fulfil one or more of the following tasks.

1. Summarize the main points;

2. Reiterate the thesis statement;

3. Suggest a solution;

4. Provide some humorous comments or an unexpected twist to stimulate thinking.

Any given conclusion must fulfil one of these four tasks, or combine two or three tasks.

[image: alt]
 Please examine the following sample conclusions (with the introductions also supplied) and discuss what task or tasks each conclusion fulfils.
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 ﻿Example 6

Introduction

A person born in the twentieth century has seen many changes take place in almost all areas of human life. Some are excited by the challenges that these changes offer; others long to return to the simpler, less automated life style of the past. Living in the twentieth century has certain advantages, such as a higher standard of living, but it also possesses disadvantages, such as a polluted environment, the depersonalisation of human relationships, and the weakening of spiritual values.

[image: alt]


Conclusion

In conclusion, although the twentieth century has indeed given us a number of advantages by making us richer, healthier, and freer to enjoy our lives, it has, in my opinion, not increased our wisdom. The twentieth century has also made our Earth dirtier, our people less humane, and our spiritual lives poorer. We should continue to enjoy the benefits of technological advancements because they free us to pursue our interests and goals. However, we must make a concerted effort to preserve our natural environment for future generations. Moreover, we should take the time now to make our lives more meaningful in an increasingly impersonal, mechanised world.
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 ﻿Example 7

Introduction

When the first Europeans began to settle the North American continent, they encountered a completely new culture: the native American tribes of North America. Native Americans, who had a highly developed culture in many respects, must have been as curious about the strange European manners and customs as were the Europeans about native Americans. As always happens when two cultures come into contact, there was a cultural exchange. Native Americans adopted some of the Europeans' ways, and the Europeans adopted some of their ways. As a result. native Americans have made many valuable contributions to American culture, particularly in the areas of language, art, food, and government.

[image: alt]


Conclusion

In conclusion, we can easily see from these few examples the extent of native American influence on our language, our art forms, our eating habits, and our government. Modern Americans are truly indebted to native Americans for their contributions to their culture. Hopefully, the cultural exchange will one day prove to be equally positive for them.
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 ﻿Example 8

Introduction

Many years ago trying to help people with every kind of trouble left me with one sure conviction: in case after case the difficulty could have been overcome—or might never have arisen—if the people involved had just treated one another with common courtesy.

[image: alt]


Conclusion

In the end, it all comes down to how you regard people—not just people in general, but individuals. Life is full of minor irritations and trials and injustices. The only constant, daily, effective solution is politeness—which is the golden rule in action. I think that if I were allowed to add one small footnote to the sermon on the mount it might be: Blessed are the courteous, for they shall live happily.
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 Example 9

Introduction

No understanding of the English language can be very satisfactory without a notion of the history of the language. But we shall have to make do with just a notion. The history of English is long and complicated, and we can only hit the high spots.
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Conclusion

But probably the most important force in the development of English in the modern period has been the tremendous expansion of English-speaking peoples. In 1500 English was a minor language, spoken by a few people on a small island. Now it is perhaps the greatest language of the world, spoken natively by over a quarter of a billion people and as a second language by many millions more. When we speak of English now, we must specify whether we mean American English, British English, Australian English, Indian English, and so on, since the differences are considerable. The American cannot go to England or the Englishman to America confident that he will always understand and be understood. The Alabaman in Iowa or the Iowan in Alabama shows himself a foreigner every time he speaks. It is only because communication has become fast and easy that English in this period of its expansion has not broken into a dozen mutually unintelligible languages.
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 ﻿Example 10

Introduction

Throughout history many factors have been discovered which affect mankind's mental outlook. War, society, religion, and economic background all play an important part in our overall mental outlook on life. More recently researchers have discovered that nature has a profound effect on an individual's behavior. Changes in the barometric pressure (the weather), seasons, and even the phases of the moon affect everyone's mental attitude.
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Conclusion

The effects of nature on our mental health will continue being a mystery to us no matter how hard researchers and behaviorists try to understand it. The phases of the moon or the effects of changes in barometric pressure on our mental health may continue to remain a mystery to us. After all, we are not supposed to understand everything.

Part 4　Short Academic Paper Stage Six

Task 10
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 To take one further step in the revision process, we suggest that you do two more things for this stage.





1. Read the revised draft carefully to determine if some of the direct quotations may be better expressed with paraphrases. Also, ensure that your paraphrases meet the rules specified in Part 2 of this unit.

2. Examine your introduction and conclusion carefully. Do they follow the guidelines discussed in Part 3 of this unit? If not, improve them so that the paper has a good beginning and a forceful ending.


UNIT 7

Part 1　Classification

Classification is important in almost all fields of collective interaction. In a supermarket, goods are arranged by their functions so that shoppers will find it easier to locate what they will purchase. In a hospital, patients are housed in different wards according to their illnesses so that they do not infect each other. In a computer hard drive, different types of files are given distinctive electronic labels and stored in their separate places so that the operator will experience no problem accessing them. As a matter of fact, proper classification is so important that without it, the smooth function of human society is impossible. Imagine the chaos if books were listed by date of purchase in the libraries, if goods were randomly placed in department stores, if English classes were grouped by activity—with four years of reading in the first year, four years of speaking in the second year, and so on!

﻿Classification is not only a way of organizing goods, but also a way of organizing thoughts, and a method of scientific or academic research. It divides ideas, concepts, and objects into a number of related subgroups according to certain principles. For example, under the general concept of musical instruments, we may arrive at different subgroups if we use different principles to classify them. If we consider their origin, we may have subgroups of Chinese traditional instruments, western orchestra instruments, and foreign traditional instruments. If we consider the method of producing sounds and music, we may discuss subgroups of string instruments, woodwind instruments, brass instruments, and percussion instruments.

As in other modes of logical development, classification can also be the framework of a piece of writing which is supported by stories, descriptions, examples, etc.

This section discusses the guidelines of employing classification and provides sample passages illustrating classification.

Task 1

● Guidelines of a good classification

A good classification should follow the following three rules.

1. The principle of classification must be appropriate.

2. The principle must be consistent so that the subgroups are mutually exclusive.

3. The subgroups must be complete without leaving out any major subgroups.

By appropriate, we mean that we must find the most appropriate principle by which to classify any given general idea. For instance, a group of people may be classified according to their place of birth, age, gender, marital status, occupation, level of education, etc. Which principle we use is decided by our purpose. If we are writing a paper on education, the best principle may be "level of education" instead of "marital status."

As soon as we have decided to use a certain principle for the classification, we should use this principle throughout the paper. If we fail to be consistent, the subgroups may overlap and the classification will not be mutually exclusive. For instance, if we say that an orchestra contains string instruments, brass instruments, violins, drums, and percussion instruments, we are confusing the principles so that the subgroups belong to different levels and are not logically parallel: violins belong to the subgroup string instruments, and drums to percussion instruments.

By complete, we mean that the subgroups mentioned under one system of classification should include all of the major subgroups. For instance, if we classify schools into three subgroups of primary, secondary, and tertiary schools, we have left out at least two other important subgroups: nursery schools and adult schools. In that case, the discussion of schools will not be complete.

[image: alt]
 Read the following examples of classification carefully. Identify the subject and the principle of classification in each case. List the classes that are discussed in each example and identify the other modes of support that are used to develop the classification.
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 Example 1

Jealousy

Though the basic feeling involved in jealousy may be the same no matter what the cause, it is useful to look at the different faces jealousy wears. All cases of jealousy fall into one of four categories. The first, the one that immediately pops into most minds when jealousy is brought up, is sexual jealousy between husband and wife or between lovers. A second form of jealousy, found within the family unit, is jealousy among brothers and sisters. All children, with the possible exception of the youngest, have undoubtedly experienced this form of sibling rivalry. Professional jealousy is yet another variation of jealousy. Here I refer not only to the jealousy that arises among employees in relation to their boss or co-worker, but also to the jealousy that often exists between athletes on the same team or students in the same class. Last, and perhaps the slowest to be acknowledged, is jealousy between friends. This jealousy appears when one friend feels threatened by another friend's other friendships. This form of jealousy—commonly called possessiveness—even includes a husband who feels jealous because much of his wife's former time and affection for him is now lavished on the children. That we even attempt to classify jealousy is not to imply that jealous feelings in humans are different from one classification to another. Rather, we feel that how a jealous person might try to deal with jealousy is very likely influenced by its classification.
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 Example 2

After the Rice is Thrown

1. The church is filled with brightly colored flowers. Music, extolling the virtues of true love, pours forth from the massive pipe organ. The congregation wipes tears of happiness from their eyes as the minister proclaims, "I now pronounce you man and wife." The groom has left his family to cleave to his wife. What the minister has forgotten to mention, however, is that a mother-in-law is included in the bargain. Only after the rice is thrown will a man or woman find out what type of mother-in-law he or she is blessed with. Although mothers-in-law come in all shapes, sizes, and hair tints, the basic mom-in-law can be separated into three general categories: the "Meddling Mother-in-law," the "Marvellous Mother-in-law," and the "Long-distance Mother-in-law."

2. The Meddling mother-in-law is known to drop in on the newlyweds at the most inopportune times. She knocks on the door whenever the new couple is arguing; and of course, she always sides with her child. She has been known to lean on the doorbell when the newlyweds want to be alone to revive their honeymoon memories. In some cases, she has even shown up at the secret honeymoon location, dragging an extremely embarrassed father-in-law behind her.

3. After the honeymoon, the Meddling mother-in-law does not give up. The new groom is forced to listen to his wife's mom praise every one of his bride's ex-boyfriends. Of course, the ex-boyfriends are always doctors or lawyers, and they earn twice as much money as he does. If it is the son's mother talking to the new bride, his ex-girlfriends all came from the very best families, or they clean their homes better. In the eyes of the Meddling mother-in-law, the new son- or daughter-in-law will never live up to her standards.

4. At the opposite pole figures mothers-in-law that are usually considered simply marvellous—so marvellous, in fact, that they tend to make people sick. They absolutely adore the new addition to the family. According to them, their new son-or daughter-in-law can do no wrong. If the son-in-law is cheating on his wife, the wife must be to blame. If the daughter-in-law overdraws the bank accounts, the son must not be earning enough for the household budget.

5. Marvellous mothers-in-law, however, can be an enormous help after children have arrived on the scene. They will baby-sit the grandkids at a moment's notice and spoil them in 15 minutes. They bring presents and food, enough to last three months. They do not even mind it if the grandkids try to burn them at the stake in the middle of the living room. Marvellous mothers-in-law never forget the grandchildren's birthdays. They do, however, forget their own child's birthday while lavishing expensive gifts on their "new" son or daughter.

6. There is a chance, however slight, that a young couple will be blessed with a mother-in-law that falls somewhere between the meddling and marvellous mother-in-law. Long-distance mothers-in-law are saints that bless the new marriage. They meet the prospective son- or daughter-in-law during a one-week visit. They arrive but a few days before the wedding and leave immediately after it. Long-distance mothers-in-law are no further away than a telephone call, yet no closer than a day's drive. They do not stick their noses into arguments, spoil kids, or interrupt honeymoon revivals. They are there if they are needed and not there if they are not.

7. Given the choice, any married couple would choose the Long-distance mother-in-law over the Marvellous and Meddling. However, no choice is offered. It is for this reason that suggestions have been advanced that wedding vows be rewritten. Maybe, the minister would now read: "To have and to hold, from this day forward, till death do you part—or your mother-in-law moves in."
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 ﻿Example 3

Wait Divisions

1. I read somewhere that we spend a full third of our lives waiting. I have also read that we spend a third of lives sleeping, a third working, and a third at our leisure. Now either somebody is lying, or we are spending all our leisure time waiting to go to work or sleep. But let us take a look at some of the more classic "waits" anyway.

2. The very purest form of waiting is what we will call the Watched-Pot Wait. This type of wait is without a doubt the most annoying of all. Take filling up the kitchen sink. There is absolutely nothing you can do while this is going on but keep both eyes glued to the sink until it is full. If you try to cram in some extracurricular activity, you are asking for it. So you stand there, your hands on the faucets, and wait. A temporary suspension of duties. During these waits it is common for your eyes to lapse out of focus. The brain disengages from the body and wanders around the imagination in search of distraction. It finds none and springs back into action only when the water runs over the edge of the counter and onto your socks.

3. The phrase "a watched pot never boils" comes of this experience. Pots do not care whether they are watched or not; the problem is that nobody has ever seen a pot actually come to a boil. While people are waiting, their brains turn off—they are helpless, and mindless.

4. A cousin to the Watched-Pot Wait is the Forced Wait. Not for the weak of will, this one required a bit of discipline. The classic Forced Wait is starting your car in the winter and letting it slowly idle up to temperature before engaging the clutch. This is every bit as uninteresting as watching a pot, but with one big difference. You have a choice. There is nothing keeping you from racing to work behind a stone-cold engine save the thought of the early demise of several thousand dollars' worth of equipment you have not paid for yet. Thoughts like that will help you get through a Forced Wait.

5. Properly preparing packaged soup mixes also requires a Forced Wait. Directions are very specific on these mixes. "Bring three cups of water to boil, add mix, simmer three minutes, remove from heat, let stand five minutes." I have my doubts that anyone has actually done this. I am fairly spineless when it comes to instant noodles and usually just boil the bejeezus out of them until the noodles sink. Some things just are not worth a Forced Wait, as they require too much patience.

6. The Payday Wait is certainly a leader in the long-term anticipation field. The problem with waits that last more than a few minutes is that you have to actually do other things in the meantime, like go to work. By far the most aggravating feature of the Payday Wait is that even though you must keep functioning in the interludes, there is less and less you are able to do as the big day draws near. For some of us the last few days are best spent alone in a dark room for fear we will accidentally do something that costs money. With the Payday Wait comes a certain amount of hope that we will make it, and faith that everything will be all right once we do.

7. With the introduction of faith and hope I have ushered in the most potent wait class of all, the Lucky-Break Wait, or the Wait for One's Ship to Come in. This type of wait is unusual in that it is for the most part voluntary. Unlike the Forced Wait, which is also voluntary, waiting for your lucky break does not necessarily mean that it will happen.

8. Turning one's life into a waiting game of these proportions requires gobs of the aforementioned faith and hope, and is strictly for the optimists among us. For these people life is the thing that happens to them while they are waiting for something to happen to them. On the surface it seems as ridiculous as following the directions on soup mixes, but the Lucky-Break Wait performs an outstanding service to those who take it upon themselves to do it. As long as one does not come to rely on it, wishing for a few good things to happen never hurt anybody.

9. In the end it is obvious that we certainly do spend a good deal of our time waiting. The person who said we do it a third of the time may have been going easy on us. It makes a guy wonder how anything at all gets done around here. But things do get done, people grow old, and time boils on whether you watch it or not.

10. The next time you are standing at the sink waiting for it to fill while cooking soup mix that you will have to eat until payday or until a large bag of cash falls out of the sky, do not despair. You are probably just as busy as the next guy.

Task 2
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 Choose one of the following topics to write a classification of no more than 500 words. You may also pick a topic other than the ones listed below.





1) Types of computer games

2) Types of public transportation

3) Types of holidays in China / the USA (or any other country you are familiar with)

4) Types of teachers

5) Types of cities / countries, etc.

Part 2　Summarizing

In terms of frequency of use when comparing direct quotation, paraphrasing, and summarizing, summarizing is probably the most common way of thinking, writing, and organizing ideas. If direct quotation is mostly used in both fiction and non-fiction, and if paraphrasing is mostly used in both language teaching and academic writing, summarizing is used in almost every aspect of human thinking and communication. Whenever we recount a story, an idea or an event in the form of main ideas, we are summarizing.

Summarizing assumes various forms depending on such factors as what and why you are summarizing. A summary of a story will contain both the events and the motives not necessarily in chronological order; a summary of a process will involve all the main stages; a summary of an event will usually list the subsections of the event in chronological order; a summary of a news article will contain answers to the questions "who," "what," "where," "when," "why," and "how."

In academic writing, our present concern, summarizing is an important form of borrowing from outside sources without plagiarising. This section discusses the guidelines of writing good summaries for academic purposes and then provides examples and exercises.

Task 3

● Guidelines for an academic summary

Summary writing for academic purposes usually follows these steps.

1. Read the source material carefully several times to understand the central idea and the main arguments.

2. Write down on a separate piece of paper the central idea and the main arguments (and the important supporting ideas, if necessary). Depending on your purposes, minor details and minor examples may be omitted or included between parentheses.

3. Write the summary according to the skeleton without referring to the source material.

4. Check the summary against the source material to ensure that all the main points are included for your purpose, removing at the same time any unintended direct quotation or character words. If certain key words are needed, use quotation marks to so indicate.

5. Control the length of the summary. Although the length is flexible according to the occasion, a summary is usually less than 200 words. For very long source materials (over 10,000 words, for example), the summary may still be as short as a few hundred words.

6. Mention the source of the material in the text of the summary, or note it at end of the summary.
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 The following is a newspaper article followed by two versions of summaries. Notice that the original article contains 614 words, the first summary 175 words, and the second only 45 words. Read them carefully and discuss in what way the guidelines have been followed.

﻿[image: alt]
 Original Article

An invented and untrue story?

The Harmful Myth of Asian Superiority

By Ronald Takaki

New York Times

June 16, 1990

1. Asian-Americans have increasingly come to be viewed as "model minority." But are they as successful as claimed? For whom are they supposed to be a model?

2. Asian-Americans have been described in the media as excessively, even provocatively" successful in gaining admission to universities. Asian-American shopkeepers have been congratulated, as well as criticized, for their ubiquity and entrepreneurial effectiveness.

3. If Asian-Americans can make it, many politicians and pundits ask, why can't African-Americans? Such comparisons pit minorities against each other and generate African-American resentment toward Asian-Americans. The victims are blamed for their plight, rather than racism and an economy that has made many young African-American workers superfluous.

4. The celebration of Asian-Americans has obscured reality. For example, figures on the high earnings of Asian-Americans relative to Caucasians are misleading. Most Asian-Americans live in California, Hawaii, and New York—states with higher incomes and higher costs of living than the national average.

5. Even Japanese-Americans, often touted for their upward mobility, have not reached equality. While Japanese-American men in California earned an average income comparable to Caucasian men in 1980, they did so only by acquiring more education and working more hours.

6. Comparing family incomes is even more deceptive. Some Asian-American groups do have higher family incomes than Caucasians. But they have more workers per family.

7. The "model minority" image homogenizes Asian-Americans and hides their differences. For example, while thousands of Vietnamese young people attend universities, others are on the streets. They live in motels and hang out in pool halls in places like East Los Angles; some join gangs.

8. Twenty-five percent of the people in New York City's Chinatown lived below the poverty level in 1980, compared with 17 percent of the city's population. Some 60 percent of the workers in the Chinatowns of Los Angles and San Francisco are crowded into low-paying jobs in garment factories and restaurants.

9. "Most immigrants coming into Chinatown with a language barrier cannot go outside this confined area into the mainstream of American industry," a Chinese immigrant said. "Before, I was a painter in Hong Kong, but I can't do it here. I got no license, no education. I want a living; so it's dishwasher, janitor, or cook."

﻿10. Hmong and Mien refugees from Laos have unemployment rates that reach as high as 80 percent. A 1987 California study showed that three out of ten Southeast Asian refugee families had been on welfare for four to ten years.

11. Although college-educated Asian-Americans are entering the professions and earning good salaries, many hit the "glass ceiling"—the barrier through which high management positions can be seen but not reached. In 1988, only 8 percent of Asian-Americans were "officials" and "managers," compared with 12 percent for all groups.

12. Finally, the triumph of Korean immigrants has been exaggerated. In 1988, Koreans in the New York metropolitan area earned only 68 percent of the median income of non-Asians. More than three-quarters of Korean greengrocers, those so-called paragons of bootstrap entrepreneurialism, came to America with a college education. Engineers, teachers, or administrators while in Korea, they became shopkeepers after their arrival. For many of them, the greengrocery represents dashed dreams, a step downward in status.

13. For all their hard work and long hours, most Korean shopkeepers do not actually earn very much: $17,000 to $35,000 a year, usually representing the income from the labor of an entire family.

14. But most Korean immigrants do not become shopkeepers. Instead, many find themselves trapped as clerks in grocery stores, service workers in restaurants, seamstresses in garment factories, and janitors in hotels.

15. Most Asian-Americans know their "success" is largely a myth. They also see how the celebration of Asian-Americans as a "model minority" perpetuates their inequality and exacerbates relations between them and African-Americans. (614 words)
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 Summary Version 1

In his essay "The Harmful Myth of Asian Superiority" (New York Times, June 16, 1990), Ronald Takaki argues that the "success" story of Asian-Americans, promoted by the media and politicians alike, is largely a myth.

Takaki contends that this myth has obscured the reality because the income figures often cited are misleading and because of the fact that even the more "successful" Japanese-Americans have not reached equality. He further points out that comparing average Asian-American family incomes with those of non-Asians is even more deceptive because it fails to show the differences among Asian-Americans.

The reality is that many in Chinatown live below the poverty level and are stuck with low-paying jobs; most immigrants, because of language difficulties, cannot even find decent jobs; the unemployment rate is high among refugees from Laos; many college-educated Asian-Americans soon hit the "glass ceiling;" and the triumph of Korean immigrants has been exaggerated.

Takaki concludes by saying that the promotion of such a myth is not only unfair to Asian-Americans, but also serves to make African-Americans angry at the "model minority." (177 words)
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 Summary Version 2

In his essay "The Harmful Myth of Asian Superiority" (New York Times, June 16, 1990), Ronald Takaki argues that the "success" story of Asian-Americans, promoted by the media and politicians alike, is largely a myth which is harmful to the relationship between Asian- and African-Americans. (45 words)

Task 4
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 The following original article is followed by three suggested versions of summaries. Read the original carefully, identify the best of the three versions of summary, and discuss the problems with the other two.
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 Original Article

Salaries Rise in Line with Fees

By George Will

Education Weekly

December 15, 2001

Students are borrowing more money to finance college education compared with 10 years ago, but when they graduate, their loan payments are taking up a smaller percentage of their salaries.

One-half of all graduates borrow money, according to figures from the US Department of Education, up from 34% in 1990. The average debt for recent graduates is $9,800, up from $6,000 in 1990.

The government has been deliberately shifting the emphasis from grants to loans, and more students have been forced to take out loans because of rising fees.

"College students are borrowing more than they did 10 years ago to pay for rising college tuition," said Acting Secretary of Education Ted Sanders. "But when you take earning into account, debt should not be a hardship for most graduates." (129 words)
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 Summary Version 1

George Will points out in his article "Salaries Rise in Line with Fees" (Education Weekly, December 15, 2001) that students are borrowing more money to finance college education compared with 10 years ago, but when they graduate, their loan payments are taking up a smaller percentage of their salaries.

50% of all graduates borrow money, according to figures from the US Dept. of Education, up from 34% in 1990.

The government has been deliberately shifting the emphasis from grants to loans, and more students have been forced to take out loans because of rising fees. (96 words)
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 Summary Version 2

George Will says ("Salaries Rise in Line with Fees," Education Weekly, December 15, 2001) that more money is being borrowed by students to finance college education. Half borrow money, compared with 34% in 1990, according to US Dept. of Education figures.

The government has emphasised loans rather than grants and rising fees have forced students to take out the former. However, when earnings are taken into account, the debts should not be a hardship for the majority of graduates. (79 words)
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 Summary Version 3

According to George Will ("Salaries Rise in Line with Fees," Education Weekly, December 15, 2001), more students (50%) are taking out loans to finance college education than in 1990 (34%) due to rising fees. However, the proportion of earning needed to repay the money is smaller. (46 words)

Task 5
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 Read the following two articles and write a summary for each. Remember to follow the guidelines listed above.
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 Article 1

The History of Thanksgiving Day

Dean Justin

1. In the United States, the fourth Thursday in November is called Thanksgiving Day. On this day, Americans give thanks for the blessings they have enjoyed during the year. Thanksgiving is usually a family day, celebrated with big dinners and happy reunions.

2. The first American Thanksgiving was held in Plymouth, Massachusetts in 1621. The people of Plymouth had come to America from England in 1620. In their native land they had been called Puritans because they wished to "purify" the Church of England. Before 1600, some of them decided that they could not reform the Church from within, so they broke away and formed their own churches. When English officials began to persecute them, they fled to Holland.

3. Several years passed. The Puritans living in Holland were threatened by religious suppression and war and were saddened to see their children growing up Dutch instead of English. They wished to preserve their native language and traditions and to be free from religious persecution. Once again, they thought of moving. This time they considered America. In an unsettled land they would finally be free to live as they chose. Some English merchants agreed to finance their journey in return for a share of the profits produced by the new colony. So, after traveling from Holland back to England, a small group of Puritans, together with some other passengers, set sail for the New World. The Puritans began to call themselves "Pilgrims" because of their wanderings in search of religious freedom.

4. It was in September of 1620 when their ship called the "Mayflower" left port with 102 men, women, and children on board. This was the worst season of the year for an ocean crossing, and the trip was very rough. Yet, during the voyage, the travelers suffered only one death. Since there was also a birth aboard ship, the "Mayflower" was still carrying 102 passengers ﻿when, after 65 days at sea, she landed in Provincetown Harbor, inside the tip of Cape Cod, Massachusetts. The party had planned to land further south, nearer to the only other English colony in America, which was in Jamestown, Virginia. But errors in navigation and adverse wind brought the "Mayflower" to New England.

5. The Pilgrim leaders knew that they were in unsettled territory which had no governing body. They also knew that in order to survive, every society needed a means of establishing and enforcing proper rules of conduct. Partly to protect themselves from rebels within their own ranks, 41 men aboard the "Mayflower" held a meeting to choose their first governor and sign the historic Mayflower Compact, the first formal agreement for self-government in America.

6. For about a month longer, the Pilgrims lived aboard ship and sent out scouting parties to explore the coastline of Cape Cod Bay. At Plymouth, the scouts found a harbor with excellent fishing, some cleared land, cornfields, little rippling brooks with pure, fresh water, and a high hill that could be fortified. The site had once been an Indian village, but a smallpox epidemic a few years earlier had killed the entire Indian population. The scouts steered their small boat back to the "Mayflower" and reported their discovery. A few days later, the "Mayflower" sailed across Cape Cod Bay and anchored in Plymouth Harbor. Coming ashore in their small boat, the Pilgrims landed (according to tradition) on a large rock later named Plymouth Rock. This was the beginning of the second permanent English settlement in America.

﻿7. The Pilgrims were poorly trained and poorly equipped to cope with life in the wilderness. During their first winter in the new land, they suffered tremendously. Poor food, hard work, infectious diseases, and bitterly cold weather killed about half of them. By the end of this terrible first winter, only about 50 Plymouth colonists remained alive.

8. One spring morning in 1621, an Indian walked into the little village of Plymouth and introduced himself in a friendly way. Later, he brought the Indian chief, Massasoit, who gave gifts to the Pilgrims and offered assistance. The Indians of Massasoit's tribe taught the Pilgrims how to hunt, fish, and grow food. They taught the Pilgrims to use fish for fertilizer in planting corn, pumpkins, and beans. Because of this help from the Indians, the Pilgrims had a good harvest.

9. Governor William Bradford was following an ancient tradition when, in the fall of 1621, he issued a proclamation establishing a day of thanksgiving to God. The governor also decided to use this religious occasion to strengthen the bond of friendship between the Pilgrims and their Indian neighbors. So he invited Chief Massasoit and his braves to share the Thanksgiving feast.

10. The Indians gladly accepted and sent five deer ahead. The Pilgrim men went hunting and returned with turkey and other wild game. The women of Plymouth prepared delicious dishes from corn, cranberries, squash and pumpkins.

11. The first Thanksgiving dinner was cooked and served out-of-doors. Although it was late autumn, huge fires kept the hosts and guests warm. Massasoit and ninety Indians joined the Pilgrims for the first Thanksgiving feast. The celebration lasted three days! On the first day, the Indians spent most of the time eating. On the second and third days, they wrestled, ran races, sang, and danced with the young people in the Plymouth Colony. The holiday was a great success.

12. Many of the traditions of the modern American Thanksgiving stem from that first Thanksgiving celebration more than 380 years ago. The modern Thanksgiving turkey is much like the ones that were hunted in the forests around Plymouth. Squash and corn, which were also harvested by the early Pilgrims, appeared on the Thanksgiving table. Pumpkin pie and Indian pudding (a custard made from corn) are traditional Thanksgiving desserts.

13. The first Thanksgiving lasted three days. Today, for many Americans, it is a four-day holiday. Schools are closed on Thanksgiving Day and the day after. Many adults have both Thursday and Friday off from work. Relatives from other cities, students who have been away at school, and many other Americans travel long distances to spend the holiday at home. (1009 words)
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 Article 2

The Difficulty of Counting American Regional Dialects

By Sarah C. Foley

1. Many of us who attend college away from home are surprised when others point out (often incorrectly) that we sound as if we came from New York, or the South, or some other area of the country. We also discover that many unfamiliar ways of speaking English seem perfectly normal for others. Exactly how many American regional dialects exist? This simple-sounding question actually is quite difficult because any answer depends on how dialects are counted, and different methods lead to very different totals.

2. As Robert Claiborne states, "How many American dialects exist depends largely on whom you are reading, and whether they focus on phonetics, vocabulary or both" (1983: 240). These two standards of measurement, which linguists often call phonological and lexical (Fromkin and Rodman, 1993: 279—280), obviously look at different aspects of the language people use. However, some linguists also refer to a third standard, the syntactical, which identifies regional differences in the ways that words are arranged in sentences (Fromkin and Rodman, 1993: 282). If experts themselves do not always agree on the same standards of measurement, measuring anything, including American regional dialects, becomes much more complicated.

﻿3. Linguists also disagree about which standard is most reliable. The importance of vocabulary, which Claiborne calls "the fun part of dialectology" (1983: 240), might seem obvious. For example, other people similar to us in age and economic background might order large sandwiches and call them "hoagies" instead of the "grinders" that everyone orders back home. As one student puts it, "Sometimes ordering lunch can make you feel like a foreigner" (Goldman). However, Claiborne also says that regional differences in vocabulary are not always clear-cut and actually "throw little light on regional differences in American speech" (1983: 240).

4. In a contrasting view, Walt Wolfram maintains that differences in the use of words such as pail and bucket sometimes are in fact clear and important enough to deserve careful study (1991: 69). In such cases these differences can be marked on maps as isoglosses, which set apart zones of usages (1991: 71). In general, according to Wolfram, "lexical items ... serve as indicators of more broadly based historical and cultural foundations upon which regional dialects rest, and their significance should not be dismissed cavalierly" (1991: 76). Once again, if the experts disagree, in this case on the reliability of standards, then using those standards to count anything becomes difficult.

5. And just how difficult?

6. Speaking of the American dialects, Claiborne declares that "the minimum number is seven," with some scholars identifying more than a dozen on the Atlantic seacoast alone (1983: 240). Wolfram speaks of two to two hundred, depending on "how thinly a dialectologist chooses to slice the pieces of dialect from the language pie" (1991: 67). Estimates that vary so greatly make it clear that regional dialects are not like cars or voters and simply cannot be studied the same way.

7. If counting regional dialects seems difficult, we should not be surprised. Our speech reveals the many ways that we deal with the world, and even within communities accents vary (American Tongues). Because so many language possibilities exist, the most rewarding approach to studying regional dialects most likely involves concentrating on careful listening rather than counting. (535 words)
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Part 3　Synthesising Information

Direct quotation, paraphrasing, summarizing—in academic writing, these are three legal ways to refer to previous research, to borrow ideas, and to support the writer's arguments. Skilful writers use all three methods carefully in their papers so that the papers are more convincing.

While borrowings are integral parts of any academic paper, we must reiterate that the amount of borrowings should be in proportion to the length of the paper. In Unit 5 Part 2, when providing guidelines for direct quotations, we mentioned that the amount of direct quotation should not exceed 10—20 percent of the entire paper length. With quotation, paraphrasing, and summarising combined, the total amount would be better kept under 40—50 percent of the paper length.

This said, we also need to remember that the central idea of the paper should never be borrowed. Of course, in this world of high academic development, thorough and complete originality may be difficult to achieve. However, any piece of academic writing should provide some new idea, should regard the topic from some original perspective, and should approach the discussion from a fresh angle. If the paper cannot achieve all three, it should at least do one or two. This lends academic value to a research paper.

When the central idea is a complete borrowing, we are then reporting previous research findings rather than contributing original ideas. This kind of "reporting" is not without its academic value: perhaps the reader is reporting un-translated research results from current foreign sources.

If the writer views a large body of known facts and materials from a fresh point of view and arrives at a new finding or theory, such reporting is also valuable. On the other hand, reporting known facts from a routine angle will certainly be of little value.

To return to synthesizing borrowed ideas, we would point out that different source materials require different types of borrowing: while some materials are worth quoting, some are better paraphrased or summarized. There are also materials for which a brief mention would suffice. The appropriate combination of different methods demonstrates that the writer is well-trained mentally and highly skilful in using the English language. This combination also ensures that an academic research paper is not flooded by borrowed materials, drowning the originality under several meters of floodwater.

This section provides some guidelines and examples to the appropriate employment of the three different methods.

﻿Task 6

● Guidelines for synthesising information

In academic writing, quotation, paraphrasing, and summarizing are usually employed in the same research paper, even in the same paragraph. Since we need to control the amount of borrowed materials and since different materials deserve different treatment, we need to consider which method to use before borrowing outside materials. It may be advisable to remember the following guidelines.

1. Of the three methods, direct quotation and summarizing may be the more frequently used.

2. Direct quotation is reserved mostly for key words, important ideas, and pithy comments from authorities or famous writers.

3. Summarizing is useful for a brief and concise reference to previous research findings, arguments, and examples.

4. Paraphrase is reserved for explaining and simplifying very long arguments.

5. Always mention the source of the material in the flow of the text or in parentheses after the borrowed materials. Avoid starting a paragraph with a quotation, or using outside materials without introduction or identification.

Study the following examples in which the three methods are either used alone or in combination.

[image: alt]
 ﻿Example 1　Phrase and Summary

Serious observers of the consumer movement differ widely in their predictions of where consumerism is headed. Futurist Graham Moilitor, former Washington representative for General Mills and long-time careful analyst of consumer protection activities worldwide, sees pressures welling up for the US government to adopt many of the liberal consumer protection measures enacted in the Scandinavian countries and in liberal states like Massachusetts (Moilitor, 1998). On the other hand, consumer economists Robert O. Herrmann and Rex H. Warland, who have written extensively on the subject, believe that the movement has entered a long, slow decline in its life cycle (Hermann and Warland, 1999).
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 Example 2　Quotation and Paraphrase

In discussing the various organisations and their approaches, we follow the lead of sociologists John O. McCarthy and Mayer N. Zald (2001), who argue that the "products" of social movement groups can be described by examining each organisation's "conceptions of the extremity of solutions required" and "strategies of goal accomplishment."
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 ﻿Example 3　Summary

The most consistent research over a period of 25 years has been undertaken in Canada by Gardner and Lambert at McGill University (Gardner and Lambert, 1972) and later by Gardner and his colleagues at the University of Western Ontario in London, Ontario (for example, Gardner, 1979; Gardner and Smythe, 1981). These studies have focused on learners' social attitudes, values, and the motivation of learners in relation to other learner factors and the learning outcome.
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 Example 4　Quotation and Summary

Critics also question whether the process approach realistically prepares students for academic work. According to Horowitz (1986a: 143—144), the approach "creates a classroom situation that bears little resemblance to the situations in which [students' writing] will eventually be exercised". He goes on to suggest that a process orientation ignores certain types of important academic writing tasks (particularly essay exams) and that what he sees as two basic tenents of the process approach—"content determines form" and "good writing is involved writing"—do not necessarily hold true in many academic contexts. Horowitz further states that a process-oriented approach "gives students a false impression of how university writing will be evaluated." In essence, he asserts that the process approach overemphasizes the individual's psychological functioning and neglects the socio-cultural context, that is, the realities of academia—that, in effect, the process approach operates in a socio-cultural vacuum.

Task 7
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 The following is a list of materials that may be useful for different academic papers. Read them carefully, discuss the different features of these materials and their sources, and decide what the more appropriate method of incorporation is. Each item may be used in one, two or even three different ways.





1. More important than winning the election is governing the nation. That is the test of a political party—the acid, final test. (Adlai Stevenson)

2. The last five years have been among the best periods of the century for growing crops. If the hemisphere should have as bad a year as some of these recent years have been good, it would be a very ominous development. (The Wall Street Journal)

3. The drought that hit the US farm belt in 1980 destroyed almost one-fifth of the US corn and soybean crops. US grain stockpiles next fall will be down 39% from this fall's levels. World grain stocks will be down by 19% to 155.2 metric tons, or about a six-week supply; drought also damaged crops in Canada, Australia, and Argentina. (U. S. Department of Agriculture report)

4. All animals are equal, but some animals are more equal than others. (George Orwell)

5. We are living in a television environment. Even if we do not own a television set, what is aired affects us directly because television has become more than just a communications system spilling out information and entertainment. It is as much an integral part of our physical environment as, say, smog in some areas. And in the case of many people, as much a part of their intellectual environment as school. (The Christian Science Monitor)

6. Commuter—one who spends his life

In riding to and from his wife;

A man who shaves and takes a train

And then rides back to shave again. (E. B. White)

Part 4　Short Academic Paper Stage Seven

Task 8
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 For the seventh stage of the academic paper, we offer three suggestions.





1. Read your draft carefully and determine whether the borrowed materials are used in appropriate methods, whether necessary credit has been given, and whether the proportion of the borrowing is good in comparison with the paper length.

2. Edit and proofread your essay carefully for a number of times. Please refer to Units 6 and 7 in Write to Communicate: Practical Writing for a detailed discussion of editing and proofreading. This step may be done electronically on a computer. But it is strongly advised that the essay is printed and a final proofreading is done on paper. One may find a number of mistakes and problems overlooked in previous readings.

3. If you feel that the paper is almost complete, it is advisable now to read the paper for rhythm word for word, silently or aloud, to yourself. Listen carefully to the words, sentences, and paragraphs and change everything that sounds awkward or unnatural. This reading will provide the finishing touches to your paper.


UNIT 8

Part 1　Putting it All Together

For the end of this course book, we think it appropriate to provide an example of the entire process of writing an academic paper. Although we have discussed and exemplified the different stages in the process of writing, this case study will serve as a valid guide for any future efforts in writing an academic paper.

This case study presents an essay assignment for the student writers for an American Studies course. The students proceeded through a systematic process of preparing, writing, and revising the paper. Please read the following step-by-step account carefully, read the completed paper that follows the account, and reflect on the steps you have taken to write your own 3,000-word short academic paper throughout this writing course. We feel sure that some of the approaches this particular student takes will be helpful in many ways.

﻿Task 1 Case Study
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 Assignment

Many issues in American society are complex and hard to resolve because they involve a clash of values. For example, such familiar issues as gun control, capital punishment, and abortion persist because Americans approach them from different perspectives—political, legal, medical, and ethical. Find an incident in which the values of diverse interest groups are involved and must be reconciled. Describe the incident as well as the issues and values that underlie the debate concerning it.

Step 1: Understanding the Assignment

After reading the assignment a number of times, the writer understands that instead of setting a specific topic, the assignment provides a direction and a framework for the paper in the following terms.

1) The paper must find and then describe an incident that reflects a "complex and hard to resolve" issue in American society.

2) The paper must reflect the "clash of values" among different "interest groups."

3) The paper must discuss how the value differences are finally "reconciled."

Step 2: Searching for a Topic

Since the assignment provides a direction only, the first thing to do is to find an "incident." The most probable places for ideas are the mass media: newspapers, TV or radio broadcasts, and the Internet. It is likely that the writer will find quite a number of incidents. However in order to develop one of these incidents into an academic paper, it must meet at least two criteria.

1) Interest: the incident should not only be interesting to the writer, but to the intended readers.

2) Material: the writer must be able to find sufficient materials and publications surrounding the incident for a full development of the topic.

Step 3: Determining the Topic

After a certain amount of investigation, the writer may decide that the conflict between environmentalists and politicians over the construction of a dam in Tennessee is a promising direction for more research. This conflict arose because the construction of the dam would destroy an endangered species called the "snail darter." The writer is interested in environmental issues, and judges that the conflict over the dam would be interesting to potential readers also. The writer's/student's further investigation produced quite an amount of information on the endangered fish, the conflict around the construction of the dam, the court ruling, and the operation of the dam.

Step 4: Basic Research

With these background materials in hand, the writer now starts basic research. At this stage, the writer often finds that one set of material leads to another and yet another. These materials help the writer to understand the issue around the Tellico Dam and the snail darter from different angles. Gradually, when the writer is more familiar with the entire picture, a direction emerges.

Step 5: Arranging the Notes

While reading, the writer notes down important facts, statistics and events. At a certain point, the writer arranges the notes systematically. In this case, the writer starts a chronological list.

1) 1967: Tennessee Valley Authority begins construction on the Tellico Dam and Reservoir Project.

2) Summer, 1973: a University of Tennessee expert discovers a previously unknown species of fish—the snail darter.

3) December 1973: the US Congress passes the Endangered Species Act to protect plants and animals in danger of becoming extinct.

4) ...

Since a large number of facts surround the construction of the dam, the existence of the fish, and the state of the current laws, this listing is very helpful in sorting ideas, understanding the special terms concerned, and identifying the "interest groups."

Step 6: Writing an Outline

With enough material in hand and an overall picture in mind, the writer reads the assignment again to consider the best way of presenting the ideas with the support of the materials. The readers will certainly need some background into the conflict first. Therefore, the writer prepares a chronological account of the entire incident. With regard to presenting the confrontations in different areas, the writer decides to classify these confrontations into four types: environmental, legal, cultural, and economic, followed by the numerous arguments under each heading. In so doing, the writer also becomes aware of his own point of view: perhaps the dam should not have been built at all: apart from endangering the fate of the fish, the dam is unnecessary, and will perhaps not be profitable. This will be the message of the paper.

Step 7: Finalizing the Framework

Now the writer considers in greater detail how to present the case and the arguments. An introduction is needed. After that, a chronological sketch of the incident will follow. But how should the writer arrange the four aspects? There are several conventional possibilities: to arrange them in the order of importance, with the most important coming first and the least important coming last; or to arrange them in the order of complexity, with the least complex coming first and the most complex coming last. However, the writer decides that the four aspects do not lend them easily to these two strategies: they are all of similar importance and complexity. Upon further consideration, the writer determines that two aspects, economic and legal, are more concerned with facts, while the cultural and environmental aspects are more concerned with values. It might be more logical, the writer decides, to deal with the facts first and the values later. The writer finally decides to arrange them in the order of economic, legal, cultural, and environmental and believes that this will present the issue clearly.

Step 8: First Draft

The writer now starts to write the first draft. In the introduction, a brief background to the incident and the thesis statement are given, indicating at the same time the rough structure of the paper. The paper then follows with the history of the case, and the different opinions concerning the four aspects. In the conclusion, the writer states that the dam should not have been built, pointing out that had more discussion been held, the cultural heritage of the land and the habitat of the snail darter would not have been destroyed for the relatively small benefits the dam will bring. The writer implies that the snail darter argument should serve as an example to be avoided in future planning operations involving the environment.

Step 9: Source References

As a part of an academic paper, the writer will provide a list of notes to the facts, statistics and materials borrowed from different sources. For this paper, the author uses the Chicago documentation system, with end-notes and a bibliography. It is not a difficult task since all sources have been carefully noted down in the process of reading. The writer knows clearly where the materials appeared and what has been borrowed.

Step 10: Revision

The writer leaves the first draft aside for some time before the revision. In the revision process, the writer tries to be critical and to think how the teacher/reader might think and react. The overall organization is examined for soundness, logic, and coherence, the paragraphs, words and expressions are examined for connectivity, clarity, and appropriateness, and the facts and statistics are examined for accuracy. The writer also reads the whole paper aloud to determine if the sentences sound right.

Step 11: Proofreading

The writer then proofreads the paper carefully to eliminate all possible mistakes. As the appearance of the page affects the reading and understanding of the paper, the writer employs numerous styles provided by the word processing software so that the paper is more reader-friendly in appearance. The use of different face types, font sizes, spacing, and so on, ensures that the paper appears neat and easy to follow.

Step 12: Publication

When the writer is satisfied with all aspects of the paper, a fresh copy is printed and handed in to the teacher for assessment, thus bringing the entire process to a close.
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 The Paper

The "Dammed" Snail Darter

Introduction

In December, 1979, the gates closed on the Tellico Dam, flooding the rich land along the banks of the Lower Tennessee River and destroying the habitat of the snail darter, a three-inch-long fish of the perch family. It remains to be seen whether the closing of the dam's gates will close the controversy between proponents of the dam and supporters of the snail darter. This controversy has raged for nearly a decade, highlighting in the process a number of important economic, legal, cultural, and environmental issues. I will discuss these issues, but first it is necessary to review the political and legal battles that occurred before the gates of the dam were finally shut.

Ⅰ. History Review

At the heart of the controversy lies the undramatic snail darter, whose very existence was unknown before a University of Tennessee ichthyologist found it above the dam site in the summer of 1973. This discovery would not have been notable in itself except that in December of the same year Congress passed the Endangered Species Act, a tough piece of environmental legislation. The purpose of the act is to prevent the extinction of threatened flora and fauna. According to the statute, anyone can ask the Office of Endangered Species to review an animal or plant to determine whether it is endangered. In November, 1975, an association of biological scientists, a group of conservationist, and other interested parties petitioned to have the snail darter added to the endangered species list. These groups were motivated by other considerations than a concern for the snail darter. The dam would destroy one of the best trout streams in the area as well as excellent acreage for farming and recreation. It would also destroy the burial grounds and various ancient town sites of the Cherokees, including the former capital of the Cherokee Nation and the site of Tennessee, from which the name of the state derives. The petitioners wanted to save the snail darter but they also wanted to use the little fish to save these other things they valued.

The Office of Endangered Species agreed with the petitioners that the snail darter was an endangered species. According to Section 7 of the Endangered Species Act, federal projects must not "jeopardise the continued existence of ... endangered species ... or result in the destruction or modification of habitats of such species which is determined ... to be critical." Deciding that the snail darter was endangered, and that the Lower Tennessee was its "critical habitat," the Office put the darter on their list. The dam builders became worried that their dam was doomed.

At first, their concern seemed unjustified. When opponents of the dam went to District Court to request an injunction to stop work on the dam, the judge concluded that it made no sense to let a little fish halt a project that had already consumed 58 to 78 million dollars of the taxpayers' money. On January 31, 1977, however, the Sixth District Court of Appeals reversed the District Court's ruling, arguing that the courts could not allow construction of the dam unless Congress exempted the Tellico Project from the restrictions of the Endangered Species Act or unless the Secretary of the Interior removed the snail darter from the list of endangered species. The Appeals Court also rejected the argument that the law did not apply to dams that were near completion: "Whether the dam is 50 percent or 90 percent complete is irrelevant," the Appeal Court said, "in calculating the social and scientific costs attributable to the disappearance of a unique form of life."

The case went eventually to the Supreme Court of the United States, which announced on June 15, 1978, that by completing the Tellico Dam the Tennessee Valley Authority would violate the provisions of the Endangered Species Act. The snail darter seemed to be off death row, but its security was short-lived; others were plotting its destruction. Senator Howard Baker of Tennessee, one of the original sponsors of the Endangered Species Act, became concerned that the act was too inflexible. He sponsored an amendment to establish an Endangered Species Committee with the power to grant exceptions in cases of irreconcilable conflict, so that the government could finish such public works projects as the Tellico Dam. The amendment was passed, but this plan to save the dam failed when the committee created by the amendment refused, in its first formal decision, to exempt the Tellico Project. When on May 9, 1979, the Senate Environment and Public Works Committee approved a bill to extend the Endangered Species Act for two-and-a-half more years, the pro-darter, anti-dam forces took heart.

Their hopes were dashed, however, in October 1979. When the committee Senator Baker was instrumental in establishing failed to exempt the Tellico Dam, Baker adopted another strategy: he attached an exemption provision to a 10.8 billion dollar energy and water appropriation bill. President Carter did not like the dam, but Baker's bill preserved the President's Water Resources Council, which would have the power to rule on future projects. In addition, when the bill came up, the President was trying to obtain congressional support for the Panama Treaty and a Department of Education bill. In the view of environmentalists, Carter traded his support for the dam for assistance on these other issues which he thought were of higher priority. He accordingly signed the bill although with great reluctance. "I accept, with regret," the president said, "this action as expressing the will of Congress." With all the obstacles removed, the gates of the dam were closed and water rushed out from the banks of the Little Tennessee, filling up the valley. As for the snail darter, some were transported to a new habitat, the nearby Hiwassee River, and scientists are watching to see if they will survive in this new home.

Clearly those who have struggled with this case as it has developed during the past seven years have had to deal simultaneously with a host of different issues and undertake research in a variety of fields. The footnotes of Chief Justice Burger's majority opinion on the case, for example, include references not only to previous court decisions but also to books on Cherokee myths, technical articles in biology journals, and government documents on a variety of topics. The issues are separated here for convenience; I do not mean to suggest that the case can be resolved by adopting only one perspective.

﻿Ⅱ. Economic Issues

The most common issue raised is economic: would the Little Tennessee River produce more profits for residents of the area if it were dammed up or if it were left alone? At first, the TVA insisted that the dam would greatly benefit the area. It was supposed to promote development of the region while also providing "flatwater" recreation and flood control. In addition, according to some reports, the dam was supposed to generate enough electricity to heat 20,000 homes. However, during the first meeting of the Endangered Species Committee, Cecil Andrus, Secretary of the Interior and Chairman of the Committee, reported that according to his figures the river with no dam would produce an annual net profit 0.6 million dollars higher than that which would be earned if the river were dammed. This figure did not include the value of the sacred Indian grounds and historic sites, nor the wildlife habitats that would be destroyed by the dam. The General Accounting Office also studied the project and reached the same conclusion as Secretary Andrus: leaving the Little Tennessee alone was more profitable than damming her up.

The TVA's projections for the electrical output of the dam appeared also to be faulty. According to members of the Tennessee Endangered Species Committee, the TVA, trying to capitalize on fears concerning the energy crisis, overemphasised the electricity output of the dam. The committee pointed out that the dam itself would have no generators; water from the Tellico dam would flow through a canal to another reservoir where there were generators. The dam would increase the present supply of current by only 0.1 percent, the committee members argued. According to Zygmunt Plater, the dam was not built to produce electricity. It was part of a grandiose project involving sixty-eight dams; its purpose was "to create subsidised lakefronts in industrial sites and a final flatwater recreation lake." Plater rejected the TVA's claim that annual revenues of $1.4 million would be derived from the Tellico Reservoir by capitalizing on its recreation potential. This was unrealistic he said, because there were already twenty-two other reservoirs close by and the dam would destroy one of the best trout streams in the country.

In short, the anti-dam advocates seem to have won the economic argument. Time magazine reports that now even the TVA admits that the dam will not provide any electric power. The dam appears to have been a typical pork barrel effort, a patronage project designed by politicians to please their constituents.

Ⅲ. Legal Issues

The legal issues raised by the snail darter controversy have proved to be as divisive as the economic issues. Some consider the Endangered Species Act a fine law, a tough piece of environmental legislation that has been attacked only because it has raised obstacles to the pet projects of selfish politicians seeking re-election. Others, such as James Kilpatrick, agree with the purpose of the law but object to the law itself because it is too sweeping and uncompromising. Kilpatrick points out that there are 1.4 million species of animals and 600,000 species of plants. He wonders if the law should protect them all. The law's definition of species is in fact sweeping: it includes everything except those members of the class Insecta that have been determined to be pests. Many wonder if any public works project can be completed without trampling on an endangered species or its habitat. Some are willing to accept sacrifices to save the whooping crane and the bald eagle, but wonder if the species Homo sapiens and their needs should not take precedence over the Indiana bat and the Furbish lousewort (a plant of the snapdragon family)—two species that have delayed other federal projects.

Justice Powell criticised the law in his dissenting opinion to the Supreme Court's decision in the snail darter case. According to Justice Powell, the purpose of the Act is "admirable," but its language is flawed. It is "a textbook example of fuzzy language," he says, "which can be read according to the 'eye of the beholder.'" He argues that the framers of the law intended it to apply only to prospective projects and that an analysis of the wording of the Act supports this conclusion. Section 7 of the law reads that all federal agencies must do whatever is necessary to "insure that actions authorized, funded, or carried out by them do not jeopardize species" or destroy critical habitats. According to Justice Powell, by "actions authorised," the legislators meant "Actions that the agency is deciding whether to authorise," i. e., future actions, not dams almost completed.

The law has its supporters, however, the most influential being Chief Justice Burger, who wrote the affirmative opinion in the Court's decision on the darter and the dam case. He objects to Justice Powell's view that the language is fuzzy. "One would be hard pressed," he says, "to find a statutory provision whose terms were any plainer than those in Section 7 of the Endangered Species Act." He argues that when the legislators wrote "actions authorised, funded, or carried out," they could not have meant only future actions, as Justice Power argues. If they meant this, he says, they would not have included the phrase "or carried out," a phrase which, Burger argues, clearly suggests actions already completed—like the Tellico Dam.

Other supporters of the law point out that there have been only a few lawsuits to halt federal projects. Often the matter has been settled by only slightly changing the plan. For example, in Mississippi an interstate highway was re-routed to protect the habitat of the sandhill crane. Although the law is in fact uncompromising, it probably has to be tough to defend plants and animals endangered by politicians and developers, two groups that will not be stopped by token resistance. At least the snail darter case proves that, tough as the law is, there are legislative means of circumventing it. It should also be remembered that the amendment sponsored by Senators Baker and Culver provided greater flexibility to that original act. This amendment provides for the creation of an Endangered Species Committee with the power to grant exemptions in cases of "irresolvable conflict" between an "agency action" and the conservation of an endangered species. If those in favor of a federal project can prove that the project is clearly in the public interest, it now can be approved even if the project could destroy a species or its habitat.

Furthermore, subsequent court decisions may clarify how the law is to be interpreted, but according to Ross Sandler, we should not expect the courts to set environmental policy. He thinks that the Supreme Court's decision in the snail darter case "signals a pulling back of federal court action in environmental law." The court justices saw the snail darter case as a constitutional issue involving separation of powers, he argues, and they used it to make the point that Congress must set the priorities—must decide, for example, if the darter is worth more than the dam. The job of the courts is simply to enforce the law.

Ⅳ. Cultural Issues

The cultural issues in the snail darter controversy can be fairly simply stated: which has a higher value, completion of a major public works project or the preservation of sacred Indian grounds and historical sites? Peter Matthiessen urges us to recognise the cultural value of the Indian sites. He visited the valley just before the water rose and talked to an eighty-year-old Cherokee medicine man named Lloyd Sequoyah, who informed him, "If the homeland of our fathers is covered with this water, it will cover the medicine and spiritual strengths of our people because this is the place from which the Cherokee people come. When this place is destroyed, the Cherokee people cease to exist ... then all the peoples of the earth cease to exist." Matthiessen also quotes a report prepared by Department of Interior archaeologists which ascribes "worldwide significance" to the Indian sites in the valley. The report declares that "the physical records of American prehistory present in Tellico cannot be matched in any other area this size in the continent." Those opposed to the dam point out that the valley that would be flooded has been inhabited by man for 10,000 years.

The rising waters would destroy non-Indian as well as Indian historical sites—Fort Loudon, for example, the oldest British fort west of the Appalachians, and the McClung McGhee Mansion, an impressive antebellum plantation.

Ⅴ. Environmental Issues

The environment issue raised by the darter and the dam saga is the most difficult to evaluate because no one, not even the experts, can answer a crucial question: How many species can be eradicated before ecological systems are destroyed? The key issue, says Constance Holden, is whether "sustaining diversity of species equates with sustaining life in general." What precisely is the value of small, little-known species? According to a congressional report, their value is "incalculable" because they are a "potential resource" which may provide "keys to puzzles which we cannot solve" and "answers to questions which we have not yet learnt to ask." The report mentions that a chemical used to control ovulation in humans was discovered in a common plant.

According to Stanford biologist Paul Ehrlich, man's fate is bound up with that of the lousewort and other rare species: destroying them is like removing, one by one, the rivets from an aeroplane wing; eventually they plane will crash. Others ridicule those who fret over mud turtles and louseworts. In their view, those like Ehrlich who suggest that killing a snail darter will doom the planet are melodramatic and overcautious. There is no satisfactory resolution of this debate in sight, though Ehrlich is convincing when he points out that it is insanity to continue eradicating species to discover how many we can live without.

Conclusion

What can we learn from the snail darter case? For one thing, it illustrates that most controversial and persistent issues are multifaceted. We may speak of economic issues, legal issues, cultural issues, and environmental issues, but these terms, while convenient, are misleading: issues like abortion, and capital punishment, and the protection of endangered species cannot be settled by those who represent only one perspective of the problem. All sides must be heard to produce a satisfactory solution. In the case of the snail darter, the evidence suggests that a bad decision was reached—the decision to build a dam that was not needed, that would not significantly enhance economic development, that would destroy valuable land and historical sites. If a species, even one as mundane as the snail darter, is to be sacrificed, it should be sacrificed for a worthwhile goal.

The major fault lies in the political process itself. The decision to build rested on an agency's "hidden agenda"—the construction of more desirable and more expensive lakefront property. This local decision clashed with the Congress's intention to preserve the environment. Accordingly, a representative of the local power industry undertook reform of the national legislation.

Had there been as much careful public debate on the dam in the political arena before it was built as there was after it was nearly completed, the dam probably would never have been begun in the first place. Residents of the area would have been spared much anguish, the cultural heritage of an original population would have been preserved, and the innocent snail darter would still be swimming happily in the waters of the Little Tennessee.
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Part 2　Compiling a Bibliography

A bibliography is an alphabetical list of authors and their works related to the topic of the academic paper. In some cases, this list is also called "References" or "Works Cited" when it is limited to those authors referred to in the text of the article written. The bibliography (references, works cited) is regarded as one of the basic components of any academic paper and plays at least two roles:

1. It provides a list of sources from which ideas, concepts, and facts have been borrowed.

2. It provides a reading list for any reader who shares a similar interest and intends to do further research.

﻿This part discusses the process of preparing a bibliography, the format of the bibliography entry in different systems of documentation and from different sources, how all the entries are compiled into a list. An example bibliography is then provided, with comments under each entry.

Task 2

● Creating a working bibliography

Although the bibliography appears at the end of an essay, it does not mean the bibliography is added, as an afterthought, at the end of everything. As a matter of fact, the preparation of a bibliography begins with the research process.

On the first day a research project begins, it is advisable to create a Word file named "working bibliography." This file records the process of research, keeping track of all books, journals, websites and any other sources that the author reads and visits during research. Each entry in the record shall contain all the major information about the outside source.

[image: alt]
 name of the author;

[image: alt]
 title of the book, journal or newspaper;

[image: alt]
 title of the article (when it is from a journal or a collection of articles);

[image: alt]
 year of publication;

[image: alt]
 city of publication;

[image: alt]
 page number from which the ideas or facts have been taken;

﻿[image: alt]
 complete website (when applicable);

[image: alt]
 date of accessing the website.

As research goes further, this record will grow longer. When the research ends and the essay is completed, it will be very convenient for the author to finally form the bibliography by sorting and compiling the working bibliography according to the selected system of documentation.

On the other hand, if the author fails to create a working bibliography and keeps no record of the outside sources from which he has borrowed materials and ideas, he will have to spend a great deal of time and energy re-discovering all the sources. Very often, he may find that he cannot locate some of the sources, and then he runs the risk of plagiarism. See Unit 4, Part 3 for detailed a discussion of how to avoid plagiarism.

Task 3

● Bibliography entry formats in different documentation systems

We already understand that three major systems of documentation are used in the academic circles in English speaking countries: MLA, APA, and Chicago. We should also understand that for different source materials, such as books, journals and websites, different rules apply.

In the following part, we will compare and contrast the similarities and differences of these three systems when applied to different sources.

[image: alt]
 Entry for a book

1. The MLA system

﻿Kilborne, Jean. Can't Buy My Love; How Advertising Changes the Way We Think and Feel.
 New York: Simon, 1999.

Comments

1) The entry contains five items, lined up in the following order: author name, book title, city of publication, publisher, year of publication;

2) Surname of the author heads the entry, followed by the full first name;

3) Book title underlined, with all major words capitalized;

4) The entry uses three full stops: after the author name, after the book title, and after the year of publication. Also, a comma appears after both the surname and the publisher, a colon after the city.

2. The APA system

Levine, R. V. (2003). The power of persuasion: How we're bought and sold. Hoboken, NJ: John Wiley & Sons.

Comments

1) The entry contains five items, lined up in the following order: author name, year of publication, book title, city and state of publication, publisher;

2) Surname of the author heads the entry, followed by initials;

3) Year of publication in parentheses;

4) Book title italicized, with only the first word capitalized;

5) The place of publication indicates the state, to avoid possible confusion;

6) The entry uses four full stops: after the author name, after the year of publication, after the book title, and after the publisher. Also, a comma appears after both the surname and the city, a colon after the short form of the state.

3. The Chicago system

Wartenberg, Thomas E. The Nature of Art. Belmont, CA: Wadsworth, (2002).

Comments

1) The entry contains five items, lined up in the following order: author name, book title, city and state of publication, publisher, year of publication;

2) Surname of the author heads the entry, followed by the first name and middle initial;

3) Book title italicized, with all major words capitalized;

4) The place of publication indicates the state, to avoid possible confusion;

5) Year of publication in parentheses;

6) The entry uses three full stops: after the author name, after the book title, and after the year of publication. Also, a comma appears after the surname, the city and the publisher, and a colon after the short form of the state.

[image: alt]
 Entry for a journal article

1. The MLA system

Harkin, Patricia. "The Reception of Reader-Response Theory." College Composition and Communication
 56.3 (2005) : 410—25.

Comments

1) The entry contains four items: author name, article title, journal title, and issue and page numbers.

2) Surname of the author heads the entry, followed by the full first name;

3) Article title in quotation marks, with all major words capitalized;

4) Journal title underlined, with all major words capitalized;

5) Issue number, the year of publication in parentheses, and inclusive page numbers;

6) The entry uses three full stops: after the author name, after the article title, and after the page numbers. Also, a comma appears after the surname, a dot between volume number and issue number, and a colon after the year, which appears in a pair of parentheses.

2. The APA system

Wax, M. (1995). Knowledge and ethics in qualitative social research. The American Sociologist, 26, 122—135.

Comments

1) The entry contains four items: author name, year of publication, article title, and journal title.

2) Surname of the author heads the entry, followed by the initial;

3) Year of publication in a pair of parentheses;

4) Article title without quotation marks, with only the first word capitalized;

5) Journal title and the issue number in italics, with all major words capitalized, followed by page numbers;

6) The entry uses four full stops: after the author name, after the year of publication, after the article title, and after the page numbers. Also, a comma appears after the surname, the journal title, and the issue number.

3. The Chicago system

Strauss, David A. "Common Law, Common Ground, and Jefferson's Principle." Yale Law Journal 112, no. 7 (2003): 1717—55.

Comments

1) The entry contains four items: author name, article title, journal title, and issue and page numbers.

2) Surname of the author heads the entry, followed by the full first and middle initial;

3) Article title in quotation marks, with all the major words capitalized;

4) Journal title in italics, followed by volume number, issue number, year of publication in a pair of parentheses and the page numbers;

5) Issue number, the year of publication in parentheses, and inclusive page numbers;

6) The entry uses three full stops: after the author name, after the article title, and after the page numbers. Also, a comma appears after both the surname and the issue number, and a colon after the year of publication, which appears in a pair of parentheses.

[image: alt]
 Entry for an electronic source

1. The MLA system

Baard, Mark. "Will Genetic Engineering Kill Us?" Wired News.
 16 Apr. 2003. Lycos. 12 Feb. 2004 ＜www.wired.com/news/medtech/0,1286,58467,00. html＞.

Keillor, Garrison. "Love Me: A Short Story." Atlantic
 July—Aug. 2003: 115—22. Expanded Academic ASAP. InfoTrac. U of Texas Lib. System. 25 July 2003 ＜http://www.galegroup.com＞.

2. The APA system

Leach, J. M., Scarborough, H. S., & Rescorla, L. (2003).Late-emerging reading disabilities. Journal of Educational Psychology, 95 (2), 211—244. Retrieved August 21, 2003, from http://www.apa.org/journals/edu/press_release/june_2003/3du952211.pdf

3. The Chicago system

Gray, Christopher. "Recalling the Days of Knights and Elks." New York Times on the Web, August 24, 2003. http://www.nytimes.com/2003/08/24/realestate/24COV.html (accessed August 24, 2003).

Comments

These entries follow the basic features of the different systems. The important features are as follows:

1) The website is provided in full,

2) The date of access is indicated, either by a simple date, orintroduced by the phrase "retrieved... from", or "accessed";





In sum, while all three systems require the basic items, namely, author name, book title, article title, journal title, source website, year of publication, date of access, etc, their major differences lie in the format, such as the place of year of publication, the use of underline or italics for book or journal titles, whether to use quotation marks for article titles, whether to capitalize all major words or only the first word, etc. When the system is chosen, all the accompanying features should be observed closely.

● The order of bibliography entries

The entries of a bibliography are listed by the alphabetical order of the first word in each entry. In most cases, the first word is the surname of the author. When the author is an organization, the first main word (not including the article the) in the name of the organization is regarded as the first word. However, if the source material provides neither the name of the author nor organization, then, the first main word (not including the article the) of the title is regarded as the first word.

In case the author has used sources written in more than one language, it would be advisable to create a separate list for each language. For instance, a student from China uses both English language sources and Chinese language sources for his academic research and writes an essay in English. It would be good practice to create a bibliography with two sections, one section lists all English sources and the other lists all the Chinese sources. Please refer to the bibliography of this course book as an example.

Task 4

● Sample Bibliography in APA documentation system (with comments)

﻿Asimov, I. (1994). Science adventure. [CD-ROM]. Knowledge Adventure.

(Comment: This is a CD-ROM. The author, date of publication, title of CD and publisher are included. The city of publication is not available.)

Brown, G. & G. Yule. (1983). Discourse analysis. Cambridge: Cambridge University Press.

(Comment: This is a book with two authors. The first author's name is inverted while the second author's name follows its original order. The title of the book is in italics.)

Carpenter, S. (2001). Sleep deprivation may be undermining teen health. Monitor on Psychology, 32 (9). Retrieved March 9, 2006, form http://www.apa.org/monitor/oct01/sleepteen.html

(Comment: This is an article from a journal retrieved electronically from the internet. The date of retrieval and the full website are provided.)

Carrel, P. & J. Devine, D. E. Eskey, eds. (1988).

Interactive approaches to second language reading. Cambridge: Cambridge University Press.

(Comment: This is a book with two editors, indicated by "eds.")

Caudery, T. (1977). Process writing. Writing in the English language classroom. G. Fulcher, ed. London: Prentice-Hall Europe ELT in association with the British Council.

﻿(Comment: This is an article taken from a collection compiled by an editor. The author of the article heads the entry. The editor's name is also included.)

Chi, S. (1997, June 29). Hong Kong at sunrise. The patriot news, p. Bll.

(Comment: This is an article from a newspaper. The title of the article, the name of the newspaper, the date and the page are all included.)

Chui, J. (1996). The criteria employed in writing and judging the quality of written texts—a case study of Hong Kong tertiary students, a dissertation submitted for the degree of MA in Linguistics (TESOL) of ELI, University of Surrey, UK.

(Comment: This is a dissertation for a degree. It is not published.)

Collins COBUILD English Dictionary. (1995). London: HarperCollins Publishers.

(Comment: This entry uses the book title as the heading of the entry, since neither the author name nor the organization name is available.)

Democracy and Mega-scandal (1993, Sept. 27). New Yorker, 6—8.

(Comment: This is a magazine article with an unknown author. The title of the article is used as the heading.)

﻿Hardy, T. (1994). A pair of blue eyes. Trans. Yan Weiming and Qi Shouhua. Nanjing, China: Yiling Press. (Original work published 1872—1873)

(Comment: This is a translation of Thomas Hardy's novel. The translators' names are included.)

Johnson, S. S. & J. Zukowski-Faust. (1985). Keys to composition. [2nd
 Edition]. New York: Holt, Rinehart and Winston.

(Comment: This is the 2nd
 edition of a book. This fact is indicated after the book title.)

Lawrence, J., et al. (1996). The story of English. New York: Viking.

(Comment: This is a book with more than three authors. Only the name of the first author is listed. "et al" means that there are a number of other authors.)

McCarthy, T. (1998, June 29). Down the Yangtze: the time and the river. Time, 54. 26: 31—35.

(Comment: This is an article from a magazine. The title of the article, the name of the magazine, the date and the page numbers, usually without pp., are all included.)

National Geographic Society. (1985). Discovering Britain and Ireland. Washington: National Geographic Society.

(Comment: This book is compiled by an organization rather than by an author. The organization is used as the heading of the entry.)

Ross. R. S. (1988, June). "The 1998 Sino-American summit." Asia Society: Publications. Retrieved 24 June 1998, from ＜http://www.asiasociety.org/publications/sino_american_summit.html＞

﻿(Comment: This is an article from a website. The author, the title of article, the date of publication, the complete website, and the date of access are included.)

Wen, Y. (1998, July 3). "The predicament of overseas Chinese in southeast Asia." Chinese News Digest—Chinese Magazine. [On-line], 379. Retrieved October 12, 2003, from ＜http://www.cnd.org/hxwz/cm98/am98079.h28.html＞

(Comment: This is an article from an on-line magazine.)

Part 3　Four Samples

In this part, four sample academic papers are presented as further models. Sample 1 is a research paper in the field of social studies. It uses the MLA documentation system to refer to outside borrowings and sources. Sample 2 is a research paper in the field of psychology. It uses the APA documentation system to refer to outside borrowings and sources. Sample 3 is the excerpts of a research paper in the field of history. It uses the Chicago documentation system to refer to outside borrowings and sources. Sample 4 is an academic research paper from the ELT Journal published by Oxford University Press. It also uses the APA documentation system. These samples show different aspects of academic research papers.

Task 5
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 Sample 1　A paper using MLA documentation system

(Title Page)

The Great Digital Divide

By

Kimberly Larsen Romney

Professor Smith

English 102

8 April 2006

(New Page)

The Great Digital Divide

1. Today, a basic understanding of computers and how to use them is necessary for success. For this reason, those who are unfamiliar with modern digital technology find themselves at a great disadvantage when it comes to education and employment. One of the most exciting digital technologies available is the Internet. With its accompanying software and services, the Internet has completely changed the way we access and see information. Clearly, the Internet offers great promise, but some argue that it has created many problems as well. Although the Internet has changed our lives for the better, it has also left some people behind, creating two distinct classes—those who have access and those who do not.

2. In the late 1990s, many argued that the Internet had ushered in a new age, one in which instant communication would bring people closer together and eventually eliminate national boundaries. In "Building a Global Community," former Vice President Al Gore took this optimistic view, seeing the Internet as a means "to deepen and extend our oldest and most cherished global values: raising standards of living and literacy, an ever-widening circle of freedom, and individual employment." Gore went on to say that he could imagine the day when we would "extend our knowledge and our prosperity to our most isolated inner cities, to the barrios, the favelas, the colonias, and our most remote rural villages."

3. Others, however, argued that for many people, the benefits of the Internet were not nearly this obvious or far-reaching. They maintained that the Internet was creating what many have called a "digital divide," which excludes a large percentage of the poor, elderly, disabled, and members of many minority groups from current technological advancements (Digital Divide Network
 ).

4. A survey conducted by the US Department of Commerce in 2002 showed that white people and those with higher annual incomes were more likely to own computers than minorities and people from low-income households. In households where the average income was $75,000 and over, 89% had access to a computer. In households earning $10,000—$14,999, only 25% had access to a computer. Moreover, although 61% of white households had access to a computer, only 37.1% of Africa-American and 40% of Hispanic households had home computers.

5. While the Department of Commerce study suggested that financial circumstances were largely responsible for the "digital divide," the gap in computer ownership across incomes indicated that other factors might also be contributing to the disparity. For example, in a 1999 New York Times
 op-ed article, Henry Louis Gates Jr. argued that bridging the digital divide would "require more than cheap PC's"; it would "involve content" (500)1
 . African Americans were not interested in the Internet, Gates wrote, because the content rarely appealed to them. Gates compared the lack of interest in the Internet with the history of African Americans' relationship to the recording industry. According to Gates, blacks began to buy records "only when mainstream companies... introduced so-called race records, blues and jazz discs aimed at a nascent African-American market" (501). Gates suggested that Web sites that address the needs of African Americans could play the same role that race records did for the music industry. Ignoring the race problem, Gates warned, would lead to a form of "cybersegregation" that would devastate the Africa-American community (501).

﻿6. It was clear to many that people without Internet access had difficult at school, trouble obtaining jobs, and fewer opportunities to save money and time as consumers. They also lacked access to educational materials and to jobs posted on the Internet. With access to only a portion of available goods and services, people who were not connected did not have the advantages that people who were online could routinely get. Thus, instead of bringing people together, the Internet seemed to be widening the economic and social divide that already separated people in this country.

7. In response, the government, corporations, nonprofit organizations, and public libraries made efforts to bridge the gap between the "haves" and "have-nots". For example, the Education Department's Community Technology Centers Program helped finance computer activity centers for students and adults. Also, the Department of Commerce's Technology Opportunities Program (TOP) provided money and services to organizations that needed more technology to operate efficiently. One recipient was America's Second Harvest, which used the funds to track donations to its national network of food banks (Schwartz, "Report").

8. Nonprofit organizations also worked to bridge the digital divide. The Bill and Melinda Gates Foundation, for example, provided libraries across the country with funding that allowed them to purchase computers and connect to the Internet (Egan). Nonprofit organizations also began to sponsor Web sites, such as The Digital Divide Network
 , a site that posted stories about the digital divide from a variety of perspectives. By posting information, the site's sponsor hoped to raise awareness of the problems that the digital divide causes.

9. Recently, however, some people have begun to question the need for many of these initiatives. In fact, as illustrated in fig. 1, computer use by young people between the ages of three and twenty-four rose dramatically between 1998 and 2001.
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Fig. 1. United States, Dept. of Commerce, Economics and Statistics Admin., Natl. Telecommunications and Information Admin., A Nation Online: How Americans Are Expanding Their Use of the Internet
 (Washington: GPO, 2002) 43, 20 Jan. 2006 ＜http://www.ntia.doc.gov/ntiahome/dn/nation_online.pdf＞.





﻿10. Several recent studies seem to support this view. For example, a 2004 study by the Pew Research Center found that nearly 66% of whites and Hispanics and 61% of African Americans used the Internet (Nelson). Another study, conducted by the University of Texas at Dallas, also found that the digital divide seemed to be closing. According to Professor Donald Hicks, research showed that "broadband Internet [was] more readily available in minority neighborhoods than in areas that [were] home to more whites" (Nelson). Even earlier, a 2002 report by the US Department of Commerce, using the most recent census data then available, concluded that Internet access in homes had increased significantly between 1999 and 2001, even among minorities. A more recent national study by the Pew Foundation, conducted in 2006, reported that "74 percent of whites go online, 61 percent of African Americans do and 80 percent of English-speaking Hispanic Americans report using the Internet" (Marriott).

11. Arguing that significant strides have been made to bridge the digital divide, the Bush administration has questioned whether programs like the Community Technology Centers Program are still needed (Pekow). At the same time, private industry has withdrawn some support for efforts to bridge the digital divide. One organization, called PowerUp, worked with corporations to create community-based technology centers. In places like Austin, Texas, PowerUp established a computer center in the city's impoverished neighborhoods by collaborating with AOL Time Warner and the Austin Urban League (Doggett). Despite its initial success, the organization was hard hit by an economic downturn. According to a PowerUp spokesperson, "The model that was launched in late 1999 ... was a model that had its bloodlines in different economic times. The model isn't necessarily the best one for these economic times" (Schwartz, "Lack"). In 2002, PowerUp closed its offices, leaving the community centers they created to find funding on their own.

12. In other cases, the groups targeted by digital divide programs argued that such programs might do more harm than good. A 2001 article in the Chronicle of Higher Education
 observed that many African-American and other minority groups argue that digital divide rhetoric actually stereotypes minorities. The article pointed out that digital divide rhetoric "could discourage businesses or academics from creating content or services tailored for minority communities—ultimately making the digital divide a self-fulfilling prophecy" (Young). Many scholars and leaders in the African-American community feared that a focus on the digital divide would lead to its being seen as a fact to be accepted rather than as a problem to be solved. Tara L. McPherson agreed, arguing that "the idea of challenging the digital divide is not about denying its existence. But it is to ensure that the focus on the digital divide doesn't naturalize a kind of exclusion of investment" (qtd. in Young).

13. However, despite the appearance that the digital divide is closing and the claims that digital divide rhetoric may actually be harmful, many public officials and private interest groups continued to voice their concerns that gaps in technological literacy and availability remained a problem among many populations and communities. In fact, a 2002 report published by the Benton Foundation disagreed with the US Department of Commerce's optimistic findings. This report contended that federal funding should be key in continuing to bring more people into the digital age.

14. While the Department of Commerce report maintained that most people had access to computers in their homes, the Benton Foundation's report used the same statistics to argue that many people continued to have difficulty accessing the Internet. The Benton report found that 75% of people with household incomes of less than $15,000 and 66% with incomes between $15,000 and $35,000 were not yet using the Internet. Wealthier Americans, however, had significantly greater access to the Internet. Of the Americans with incomes of $50,000—$75,000 a year, 67.3% used the Internet. As a result, the Benton Foundation strongly disagreed with the Bush administration's recommendation to cut programs like the Department of Commerce's Technology Opportunities Program (TOP) and the Community Technology Centers Program (CTC):





TOP and CTC are important engines of digital opportunity. ... A federal retreat from that leadership role would undermine innovative efforts to bring digital opportunity to underserved communities and jeopardize many successful community programs. Rather than walking away from the investment, the federal government should build upon the success of these programs to bring digital opportunity to the entire nation. (Benton Foundation)





15. The popularity of programs offered by the public library system also challenges the wisdom of the federal government's desire to cut funding for programs that increase computer literacy. According to an article published in the Knight Ridder/Tribune Business News
 , the New York public library system's computer literacy courses drew over eighteen thousand people in 2003. The demand for these classes was so high that many classes filled up, leaving people frustrated and disappointed (Dalton). The clear conclusion is that although the gap between the haves and have-nots may be closing, continued success depends on continued financial support of successful programs.2


16. Evidence suggests that although progress has been made in closing the digital divide, more needs to be done. As Michel Marriott points out, however, some groups that study Internet use or work to introduce young people to computers continue to believe that "[d]espite the dissolving gap ... the digital divide is still vast in more subtle ways." For example, a coordinator for the Digital Divide Network notes that minorities and low-income Internet users are still less likely to own computers and therefore more likely to rely on school or office computers, which are not always available to them. As a result, their computer skills may not be as sophisticated as those of people who have unlimited Internet access (Marriott).

17. It is not only minorities and the impoverished who are affected by the digital divide. Many people know that children in inner-city schools lack access to computer technology and to the Internet, but few know that children attending schools in rural areas are also at risk. Vicky Wellborn, a high school English teacher in a small town, reports that her school only recently instituted a computer literacy program. As they ordered computers, the instructors realized that one of their biggest challenges would be training themselves. Certainly the computer literacy program has been helpful to many students, but the difficulties of teaching an unfamiliar subject continue to challenge teachers at the school (Wellborn).

18. Although many strides have been made in closing the gap between those who have access to the Internet and those who do not, problems and new challenges remain. Steps must be taken to solve these problems. First, we must continue efforts to make the Internet available to the widest possible audience. We must also ensure that the rhetoric surrounding the term digital divide
 is used to close this gap, not to create a new one by establishing or reinforcing stereotypes about minorities. A broader definition of what the digital divide is might help us to see that it has the potential to marginalize many groups of people—the poor, the elderly, the disabled, and rural schoolchildren, for example—not just members of minority groups. On a practical level the federal government should continue to fund programs that increase access to computer technology in general, and to the Internet in particular. Unless we take steps to make sure these resources are available to all, we are still in danger of becoming two separate and unequal societies: one "plugged-in" and privileged and one "unplugged" and marginalized.
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Notes

1. Interestingly, Gates also acknowledges that African Americans bear some of the responsibility for changing the situation.

2. An even more recent survey by the Leadership Council on Civil Rights found that low-income high-school students who have access to computers are six to eight percent more likely to graduate from high school than teenagers who do not. The study also showed a correlation between computer use and a decrease in school suspensions and criminal activities.
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 Sample 2　A paper using APA documentation system
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Abstract

A survey of 50 first-year college students in an introductory biology class was conducted. The survey consisted of 5 questions regarding the causes and results of sleep deprivation and specifically addressed the students' study methods and the grades they received on the fall midterm. The study's hypothesis was that although students believe that forgoing sleep to study will yield better grades, sleep deprivation may actually cause a decrease in performance. The study concluded that while only 43% of the students who received either an A or a B on the fall midterm deprived themselves of sleep in order to cram for the test, 90% of those who received a C or a D were sleep deprived.
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﻿Sleep Deprivation in College Students

1. For many college students, sleep is a luxury they feel they cannot afford. Bombarded with tests and assignments and limited by a 24-hour day, students often attempt to make up time by doing without sleep. Ironically, however, students may actually hurt their academic performance by failing to get enough sleep. According to several psychological and medical studies, sleep deprivation can lead to memory loss and health problems, both of which are more likely to harm a student's academic performance than to help it.

Background

2. Sleep is often overlooked as an essential part of a healthy lifestyle. Millions of Americans wake up daily to alarm clocks because their bodies have not gotten enough sleep. This indicates that for many people, sleep is viewed as a luxury rather than a necessity. As National Sleep Foundation Executive Director Richard L. Gelula observes, "Some of the problems we face as a society—from road rage to obesity—may be linked to lack of sleep or poor sleep" (National Sleep Foundation, 2002, 3). In fact, according to the National Sleep Foundation, "excessive sleepiness is associated with reduced short-term memory and learning ability, negative mood, inconsistent performance, poor productivity and loss of some forms of behavioral control" (2000, 2).

3. Sleep deprivation is particularly common among college students, many of whom have busy lifestyles and are required to memorize a great deal of material before their exams. It is common for college students to take a quick nap between classes or fall asleep while studying in the library because they are sleep deprived. Approximately 44% of young adults experience daytime sleepiness at least a few days a month (National Sleep Foundation, 2002, 6). Many students face daytime sleepiness on the day of an exam because they stayed up all night studying. These students believe that if they read and review immediately before taking a test—even though this usually means losing sleep—they will remember more information and thus get better grades. However, this is not the case.

4. A study conducted by professors Mary Carskadon at Brown University in Providence, Rhode Island, and Amy Wolfson at the College of the Holy Cross in Worcester, Massachusetts, showed that high school students who got adequate sleep were more likely to do well in their classes (Carpenter, 2001). According to their study of the correlation between grades and sleep, students who went to bed earlier on both weeknights and weekends earned mainly A's and B's. The students who received D's and F's averaged about 35 minutes less sleep per day than the high achievers (cited in Carpenter). Apparently, then, sleep is essential to high academic achievement.

5. Once students reach college and have the freedom to set their own schedules, however, many believe that sleep is a luxury they can do without. For example, students believe that if they use the time they would normally sleep to study, they will do better on exams. A recent survey of 144 undergraduate students in introductory psychology classes contradicted this assumption. According to this study, "long sleepers," those individuals who slept 9 or more hours out of a 24-hour day, had significantly higher grade point average (GPAs) than "short sleepers," individuals who slept less than 7 hours out of a 24-hour day. Therefore, contrary to the belief of many college students, more sleep is often required to achieve a high GPA (Kelly, Kelly, & Clanton, 2001).

6. Many students believe that sleep deprivation is not the cause of their poor performance, but rather that a host of other factors might be to blame. A study in the Journal of American College Health tested the effect that several factors have on a student's performance in school, as measured by students' GPAs. Some of the factors considered included exercise, sleep, nutritional habits, social support, time management techniques, stress management techniques, and spiritual health (Trockel, Barnes, & Egget, 2000). The most significant correlation discovered in the study was between GPA and the sleep habits of students. Sleep deprivation had a more negative impact on GPAs than any other factor did (Trockel et al.).

7. Despite these findings, many students continue to believe that they will be able to remember more material if they do not sleep at all before an exam. They fear that sleeping will interfere with their ability to retain information. Pilcher & Walters (1997), however, showed that sleep deprivation actually impaired learning skills. In this study, one group of students was sleep-deprived, while the other got 8 hours of sleep before the exam. Each group estimated how well it had performed on the exam. The students who were sleep-deprived believed their performance on the test was better than did those who were not sleep-deprived, but actually the performance of the sleep-deprived students was significantly worse than that of those who got 8 hours of sleep prior to the test (Pilcher & Walters, 1997, cited in Bubolz, Brown, & Soper, 2001). This study confirms that sleep deprivation harms cognitive performance even though many students believe that the less sleep they get, the better they will do.

8. A survey of students in an introductory biology class at the University of Texas demonstrated the effects of sleep deprivation on academic performance and supported the hypothesis that despite students' beliefs, forgoing sleep does not lead to better test scores.

Method

9. To determine the causes and results of sleep deprivation, a study of the relationship between sleep and test performance was conducted. A survey of 50 first-year college students in an introductory biology class was completed, and their performance on the fall midterm was analyzed.

10. Each student was asked to complete a survey consisting of the following five questions about their sleep patterns and their performance on the fall midterm:

1) Do you regularly deprive yourself of sleep when studying for an exam?

2) Did you deprive yourself of sleep when studying for the fall midterm?

3) What was your grade on the exam?

4) Do you feel your performance was helped or harmed by the amount of sleep you had?

5) Will you deprive yourself of sleep when you study for the final exam?

11. To maintain confidentiality, the students were asked not to put their names on the survey. Also, to determine whether the students answered Question 3 truthfully, the group grade distribution from the surveys was compared to the number of A's, B's, C's, and D's shown in the instructor's record of the test results. The two frequency distributions were identical.

Results

12. Analysis of the survey data indicated a significant difference between the grades of students who were sleep deprived and the grades of those who were not. The results of the survey are presented in Table 1.





Table 1

Results of Survey of Students in University of Texas Introduction to Biology Class Examining the Relationship between Sleep Deprivation and Academic Performance
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13. The grades in the class were curved so that out of 50 students, 10 received A's, 20 received B's, 10 received C's, and 10 receive D's. For the purposes of this survey, an A or B on the exam indicates that the student performed well. A grade of C or D on the exam is considered a poor grade.

14. Of the 50 students in the class, 31 (or 62%) said they deprived themselves of sleep when studying for the fall midterm. Of these students, 17 (or 34% of the class) answered yes to the second question, reporting they regularly deprive themselves of sleep before an exam.

15. Of the 31 students who said they deprived themselves of sleep when studying for the fall midterm, only 4 earned A's, and the majority of the A's in the class were received by those students who were not sleep-deprived. Even more significant was the fact that of the 4 students who were sleep-deprived and got A's, only one student claimed to usually be sleep-deprived on the day of an exam. Thus, assuming the students who earn A's in a class do well in general, it is possible that sleep derivation did not help or harm these students' grades. Not surprisingly, of the 4 students who received A's and were sleep-deprived, all said they would continue to use sleep deprivation to enable them to study for longer hours.

16. The majority of those who used sleep deprivation in an effort to obtain a higher grade received B's and C's on the exam. A total of 20 students earned a grade of B on the exam. Of those students, only 9, or 18% of the class, said they were deprived of sleep when they took the test.

17. Students who said they were sleep-deprived when they took the exam received the majority of the poor grades. Ten students got C's on the midterm, and of these 10 students, 100% said they were sleep-deprived when they took the test. Of the 10 students (20% of the class) who got D's, 8 said they were sleep-deprived. Figure 1 shows the significant relationship that was found between poor grades on the exam and sleep deprivation.
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Figure 1　Results of survey of students in University of Texas introduction to biology class examining the relationship between sleep deprivation and academic performance.

﻿Discussion

18. For many students, sleep is viewed as a luxury rather than as a necessity. Particularly during the exam period, students use the hours in which they would normally sleep to study. However, this method does not seem to be effective. The survey discussed here reveals a clear correlation between sleep deprivation and lower exam scores. In fact, the majority of students who performed well on the exam, earning either an A or a B, were not deprived of sleep. Therefore, students who choose studying over sleep should rethink their approach and consider that sleep deprivation may actually lead to impaired academic performance.
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The Flu of 1918 and the Potential for Future Pandemics

1. In November 2002, a mysterious new illness surfaced in China. By May 2003, what became known as SARS (Severe Acute Respiratory Syndrome) had been transported by air travelers to Europe, South Africa, Australia, and North America, and the worldwide death toll had grown to 250.1
 By June 2003, there were more than 8,200 suspected cases of SARS in 30 countries and 750 deaths related to the outbreak, including 30 in Toronto. Just when SARS appeared to be waning in Asia, a second outbreak in Toronto, the hardest hit of all cities outside of Asia, reminded everyone that SARS remained a deadly threat.2
 As SARS continued to claim more victims and expand its reach, fears of a new pandemic spread throughout the world.

2. The belief that a pandemic could occur in the future is not a far-fetched idea. During the twentieth century, there were three, and the most deadly one, in 1918, has several significant similarities to the SARS outbreak. As David Brown points out, in many ways, the 1918 influenza [image: alt]
 is a mirror reflecting the cause and symptoms, as well as the future potential, of SARS. Both are caused by a virus, lead to respiratory illness, and spread through casual contact and coughing. Outbreaks for both are often traced to one individual, quarantine is the major weapon against the spread of both, and both likely arose from mutated animal viruses. Moreover, as Brown observes, the greatest fear regarding SARS is that it will become so widespread that transmission chains will be undetectable, and health officials will be helpless to restrain outbreaks. Such was the case with the 1918 influenza, which also began mysteriously in China and was transported around the globe (at that time by World War I military ships). By the time the flu lost its power in the spring of 1919, in a year's time it had killed more than 50 million people worldwide3
 , more than twice as many as those who died during the four and a half years of World War I. Thus, if SARS is a reflection of the potential for a future flu pandemic—and experts believe it is—the international community needs to acknowledge the danger, accelerate its research, and develop an extensive virus-surveillance system.

3. The 1918 flu was different from anything previously known to Americans. Among the peculiarities of the pandemic was its origin and cause. In the spring of 1918...
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9. Iezonni, Influenza 1918, 88-89.
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Using Written Teacher Feedback

in EFL Composition Classes

James Munice

﻿Abstract

This article describes some theoretical concerns about providing written teacher feedback on mid-drafts of compositions in process writing. The fact that the teachers occupy the roles of "expert" and "evaluator" means that the learners have a much reduced level of choice in deciding whether or not to use that feedback. The subsequent lack of critical involvement with the feedback by the student means that there is less chance of it becoming internalized and having effect beyond the immediate piece of work. Instead, peer feedback is advocated on mid-drafts, and teacher feedback on final drafts. Students are required to produce a summary entitled "How I can improve future compositions," using points from teacher's and peers, which the students then use for reference in writing future work. This is recommended (having been tried with university students in Japan during an academic writing course) as being useful in promoting learner autonomy, while ensuring that the feedback has an effect beyond the immediate composition, thus helping to improve long-term writing ability.

Introduction: feedback in the process approach

In recent years the process approach to writing has become the mainstream orthodoxy in EFL composition classes. This approach seeks to shift emphasis away from an endless stream of compositions assigned by the teacher, written by the learners, handed in for marking by the teacher, handed back to the learners and promptly forgotten by them as they start on the next assignment. Instead, the emphasis is on the process of writing itself, and involves pre-writing work to generate ideas, and the writing of multiple drafts to revise and extend those ideas. Feedback is seen as essential to the multiple-draft process, as it is "what pushes the writer through the various drafts and on to the eventual end-product" (Keh 1990: 294). Various types of feedback are possible, including peer feedback, conferencing, and written teacher-feedback, as well as more innovative methods such as the use of taped commentaries (Hyland 1990) and computer-based response. In fact, the possible approaches to feedback are so varied and numerous that Lynch (1996: 155) suggests that teachers should "offer learners a range of feedback types ... [which] may stand a greater chance of success than reliance on a single technique."

One issue which often emerges from the body of research and advice on this matter, however, concerns the aim of feedback in the writing process—which seems to be a fairly short-term one of helping learners to improve their drafts in order to end up with a final piece of work which is better than those first attempts. This is reflected in the fact (remarked on by Leki 1990: 58) that much of the research on the subject is about how feedback affects learners' revision of their work (e. g. Fathman and Whalley 1990, Ferris 1997), and that most of the advice given for teachers was that they should intervene during the writing process so that the learners can use their comments in improving further drafts. (Reid 1994; Tribble 1996).

Providing this type of feedback during the writing process involves the teacher in assuming different roles—such as "audience," "assistant" (Tribble 1996: 119), "consultant" (Dheram 1995: 160), or "reader" (Keh 1990: 301). These are in addition to the more traditional teacher role of an evaluator of learners' work.

Problems with multiple teacher-roles

For a teacher to adopt some or all of these roles will often necessitate a quite considerable change in the manner in which he or she teaches. Changes of this type are, however, frequently restricted by a variety of factors, such as institutional requirements, the wider educational culture, and the teacher's own personal beliefs, to name but a few (Clarke 1994). These factors will often combine to produce a situation where, even if a teacher is able to fulfil the roles of reader, collaborator, assistant, etc., he or she is also forced into the role of ultimate evaluator. I suspect that the majority of ELT composition teachers are further required to evaluate their students' work at least once during a course. In my view, this overriding and inescapable role of evaluator, in addition to the teacher's status as the "expert," adds an authoritarian dimension to the teacher's attempts at collaboration, which leaves the learners with a fundamental lack of choice when it comes to revising his or her work based on the teacher's comments. At this point I should mention that I am primarily concerned with written feedback on content and organization rather than on surface-level errors, as these areas are more central to the context of my research, which was academic writing at university level.

Of course sensitive teachers in their role of collaborators would try not to couch their feedback in overtly authoritative or threatening ways, following advice such as that from Diffley and Lapp (1988, cited in White and Arndt 1991: 125) to "respond as a genuine and interested reader rather than as a judge and evaluator." None the less, the fact remains that at the end of the day (or semester, course, etc.) judges and evaluators are exactly what most teachers are, and the students know it. I will illustrate my point using an example of mid-draft feedback presented in White and Arndt's book on process writing (ibid. : 126). The teacher's written response to a first draft on "Family New Year celebrations in your country" took the form of a letter to the student, which included praise and reader-style comments, e. g. "I really enjoyed reading your draft. You have some good expressions...." The letter then proceeds to make suggestions such as "Why don't you begin with that sentence?", "Now, at this point, you can tell your reader what night it is," and "Then you can explain what New Year's Eve means in Uruguay, how ...." and "You can end by ...." The advice given is never threatening, and its content seems to have been very well thought out—exactly the sort of thing any teacher would wish his or her students to take on board.

The student's final draft is then presented to us, incorporating all the suggestions that the teacher had made. The draft is, therefore, much better than the one before, and "indicates the benefits of the work which had gone into it" (ibid. : 135). The exercise has been a valuable one according to the short-term aim, discussed above, of improving drafts. However, it is hardly surprising that the text is better than the previous draft—after all, it is now a product of the organizational skills of an expert. This example, along with the many other studies which also show how the quality of texts improves after teacher feedback (see Ferris 1995), can be viewed as demonstrating either that because of the knowledge that the person giving them in "advice" will eventually be evaluating the paper, or that perhaps simply out of respect for the teacher's greater skill at writing, when reacting to teacher feedback on mid-drafts, learners (consciously or otherwise) do not employ their faculty of choice.

This lack of choice means that in producing the revised draft, the learner does not have to decide what to do, only (at best) how to do it. This implies a lack of critical processing and evaluation of the feedback. The result of not having to deal with the feedback at this extra, evaluatory and decision-making level of reasoning can be argued to reduce, in turn, the impact of the feedback and revision process on the long-term improvement in writing ability.

﻿Reconsidering our aims

I mentioned above that the overwhelming picture which one gets from the literature on the subject is that the aim of EFL composition classes is a short-term one—to facilitate improvement in drafts. Naturally, teacher intervention is the most effective way of achieving this. If, however, we reconsider our aims to incorporate long-term improvement in writing ability, the usefulness of this short-term technique becomes less obvious. It is arguable that greater learner choice, albeit accompanied by less successful results in the short term, will eventually produce learners who are able to function more autonomously and with a greater degree of self-confidence in their writing than would otherwise have been the case.

We could also add to our aims the general educational principles that teachers "have only been really successful when they have made themselves redundant," and that they ought to "encourage learner autonomy, not teacher dependence" (Lewis 1993: 188). Providing mid-draft feedback that has the effect of reducing the necessity of learners having to choose and discriminate would not appear to be the best way of realizing these principles.

Alternatives to mid-draft teacher feedback

In the introduction I mentioned that feedback was "what pushes the writer ... on to the eventual end-product" (Keh 1990: 294). This idea is central to the process-writing approach, and none of the comments above go against this in any way. However, if mid-draft feedback is to avoid problems stated, then it is better provided by writer's peers than by the teacher. When this is the case, the feedback is more likely to be perceived to be from people who are genuine collaborators and interested readers of the writer's work, roles which are unaffected by any overshadowing role of evaluator. This being so, the writer has complete choice over which comments to utilize, and to what extent, as well as being faced with the problem of how to utilize them. It could be argued that the quality of the feedback received from peers would not be the same as that received from the teacher, but any feedback which is honest fulfils the purpose of providing the writer with some reader awareness. The provision of structured feedback sheets and other forms of learner training also go a long way to alleviate that risk (even, and in fact especially in the eyes of the learners themselves who, in my experience, come to value peer feedback sessions as one of the most useful parts of the writing cycle).

Results from a questionnaire given out to 29 upper-intermediate composition students at a Japanese university tend to support these ideas. The questionnaire was designed to elicit students' attitudes to and use of different feedback types in the writing process. When asked to rate the value of peer feedback sessions in "making you a better writer," on a scale of 1 ("not at all useful") to 5 ("extremely useful"), the average rate was 4.03 (sd 0.66). Evidence of the use made of the feedback from one session showed that of 29 students, 26 (90%) made amendments to their text as a result of the feedback they received. At the same time, 17 of these 26 (65%) reported that they did not use all the recommendations of their peers, which would indicate that the students were discriminating in their incorporation of the feedback. In contrast, in answer to the question "If the teacher gave you feedback on your second draft, would you use it in writing your final draft, and if so, how?", only 6 out of 29 (21%) responded with some kind of "conditioned yes," e. g. "Yes, if I agreed with it." The majority (79%) did not indicate that they would exercise any kind of discrimination or choice in utilizing a teacher's mid-draft feedback. Naturally, these results must be viewed with some caution, especially as they do not reflect actual use of feedback, only students' perception of its use, or in the case of the last question, how they might use it. Nevertheless, they do serve to lend some support to the belief that when faced with feedback from peers or teachers, learners would exercise much less critical choice when dealing with teacher feedback. Whether this is due simply to a desire to please the teacher in order to get better marks, or whether it is because the learners have greater respect for the teacher's skill at writing is not at issue here, as both cases reflect a lack of the kind of reflection and critical evaluation of the feedback which would be likely to result in internalization and a positive long-term effect.

﻿Using teacher feedback

All this is not to say that teachers of writing have no role to play beyond that of a classroom organizer. The fact that the teacher is more knowledgeable than the learners about the linguistic and rhetorical features of English texts gives him or her a unique role to play in facilitating the improvement of the learners' writing ability. Teacher feedback on learners' texts is wanted (both by the students and by the teachers themselves) and necessary. If the feedback is not to be given mid-draft, then it must be provided on the final draft. This, however, brings with it the problem of what the learner should do with that feedback, since the writing task is over. This, indeed, is one of the literature's main objections to final-draft feedback (e. g. Tribble 1996: 122).

One technique that I have found useful in overcoming this problem is that of getting students to produce, on the day that the compositions are returned to them and that the new cycle begins, a summary entitled "How I can improve future compositions." On this paper, they write a list of text-general points extrapolated from the text-specific comments that they received both from their peers and from the final-draft feedback that they have just read. Throughout future writing cycles the learners are frequently reminded to refer back to this summary whilst composing, and to ensure that they are following its recommendations. At the end of every writing cycle, they add more points to the list from the feedback that they received on that work. Over time, fewer and fewer points are added as learners begin to appreciate the areas which they individually need to concentrate on, and improvements are made. This system is at its most simple when a course concentrates on a specific genre, such as academic writing. In a more general writing course covering several genres, students would have the additional task of deciding whether the points they write apply only to a particular genre, or are more general in nature.

The advantages of such a system over mid-draft written teacher feedback are threefold. Firstly, the learners need to process the feedback at a level of critical evaluation and decision-making in order to translate the comments into points which they can use in the future—using greater mental effort which, in turn, is more likely to lead to internalization of that feedback. Secondly, the summary that they produce and use in the future is indisputably theirs in origin; the element of choice is always present when the learners construct their summaries from the variety of teacher and peer comments available to them. This ensures that the learners are able to act on the teacher's comments, but in an autonomous, self-directed way. Thirdly, and perhaps most importantly, this technique bridges the gap between learners' texts, allowing feedback on one composition to be used directly in the writing of future texts, and thus helping to produce improvement which goes beyond that of the current draft and into the long-term. The students ﻿have each produced, for themselves, a personalized guide to writing better compositions, which they can continue to use long after the course is finished.

Student reaction to the technique seems to be positive; in the same questionnaire survey reported on above, 28 out of the 29 respondents claimed to have used "How I can improve future compositions" during the writing and revising of their work, and when asked to rate "How I can improve future compositions" for usefulness in making them a better writer on a scale from 1 ("not at all useful") to 5 ("extremely useful"), the average rating was 4.03, the same as for the peer feedback sessions (sd 0.80).

Conclusion

Being able to use feedback in a positive way is central to the process of developing writing skills. But feedback can only be truly effective in that development if the learners are encouraged and able to analyze and evaluate it themselves. This, I have argued, will only happen on mid-draft written feedback if it comes from the learners' peers rather than from the teacher, as only in this way will the learners really need to decide for themselves on the merit of the comments, and whether or not to include them in their revised draft.

Teacher feedback can also be aimed at longer-term improvements. With the technique I have described, students are able to use such feedback in a way that goes beyond simply improving on the draft at hand to be of direct use in the writing of future compositions, in or out of the classroom. Furthermore, the actual writing of "How I can improve future compositions" involves a high degree of evaluation and decision-making, increasing the amount of mental processing which the feedback undergoes. This in itself can serve to help the learners to internalize the feedback, which should again produce long-term improvements.

As I mentioned in the introduction, there are many established techniques and theories about the place of feedback in the writing process, all of which have their merits. Feedback is vital to writing and in helping learners to improve their writing skills, and whatever form it takes, it can have the positive effect of producing in the learner a sense of reader awareness and of giving him or her an outside view of the text. I believe that the technique outlined above can usefully be added to a teacher's repertoire of feedback methods, and that in addition to the benefits of other kinds of feedback, it can go further in helping learners to gain a feeling of autonomy in their writing, and in producing longer-term improvements in their writing ability.
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Part 4　Short Academic Paper Stage Eight
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 This part ends the writing course as well as the 3,000-word short academic paper. Before you submit the final version of the paper, please check the following items.





1. Create a bibliography (references, works cited) for the term paper according to the guidelines discussed in Part 2. You may choose one of the three documentation systems. Once the choice is made, make sure that the system is strictly followed and that all necessary information is included.

2. Check the completeness of the paper according to the following list.

1) Title page: the title of the paper, the author's name, the supervisor's name, and the date of completion.

2) Abstract: a brief summary of the central idea and the main supporting ideas, preferably no more than 200 words.

3) The table of contents: section titles, subtitles, and auxiliary parts (bibliography, appendices), with their appropriate page numbers.

4) The text of the paper, complete with an introduction, the chapters or sections, and the conclusion. Verify the margins, typefaces, font sizes, and line spacing.

5) Footnotes or endnotes (if necessary).

6) The bibliography (references, works cited).

7) Appendices (if any).
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﻿高级英文写作教程论文写作（第二版）



Write to Communicate Academic Writing (Second Edition)

本书根据国家英语专业教学大纲要求，依据现代写作理论，系统阐述了英语作文的独特结构与思想表达方式，以提高学生的写作能力。全书包括八个单元，分门别类地训练学生掌握学术论文的各种论述方法，训练学生掌握论文写作时应注意的遣词、造句、前后呼应、引经据典等方法，并且运用教学法循序渐进地指导学生写作3000—5000单词的论文。





英语写作系列

高级英文写作教程：实用写作

高级英文写作教程：论文写作

高级英文写作教程：散文阅读与句法应用

大学英语作文应试手册

英汉实用书信手册

英汉应用文手册













■为了获得更好的教学效果，特向使用本书的授课老师赠送教材参考答案。
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